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General Introduction

Scripts and Annotations (2 7 U 7 ~ & fi##t)

Hello everyone. Welcome to the Hokkaido University English One Online Material Course. My name is Jeff
Gayman, and I'm an associate professor of the Hokkaido University Research Faculty of Media and
Communication. This course will be providing you with some foundations for expressing yourself in English

in a clear and attractive fashion.

Organization of the Course

This course consists of three components.

Unit 1 ~Unit5 Tips for English Speech Sounds
Unit 6 ~ Unit 10 Tips for Writing Sensible Paragraphs
Unit 11 ~ Unit 14 Steps toward Attractive Presentations

The first component, Units 1 through 5, is about English pronunciation. This will give you some important
tips when you pronounce English words, phrases, and sentences. In the second component, Units 6 through
10, we will learn some foundations for English writing. We will especially focus on how to write paragraphs,
which are important units larger than a sentence. The third and last component, Units 11 through 14, deals

with some basics of oral presentations in English.

The first two components are independent, so you can start with any one of the two. The last component,
however, is partly based on the first two components. So it’s a good idea to watch the first ten units first, and

then to go on to Units 11 through 14.

OK. Before I conclude these introductory remarks, let me tell you something important about learning

foreign languages.

- ZOEFL 3 OO B

130 : Unit 1 ~Unit 5  Tips for English Speech Sounds (FEFHEDOE > 1)
% 230 - Unit 6 ~ Unit 10 Tips for Writing Sensible Paragraphs (BT 7' F 7 &2 EL 729(0)
% 3 %0 : Unit 11 ~ Unit 14 Steps toward Attractive Presentations (#1072 7L 2 HiE L Q)

I EFH 2EITEN TSI L TWAH DT, HFERFNLEY #2o T
- 3ERIEL, LI EE 2HONEFIZH & DN TWNAHOT, Unit 1~Unitl0 20> T OV #2025 & v




How to Make Yourself Understood

Tips for Foreign Language Learning (1): Notice Similarities

First, both Japanese and English (or whatever your native language is) are instances of “human language.”
So, there are many similarities among them. Let me give you one simple example. In both English and
Japanese, a question sentence is not necessarily used as a “real question.” In an appropriate context, Who

will do this hard job? can mean, “Nobody wants to do this job.”

< literal meaning > < speaker’s intended meaning >
Who will do this hard job? > Nobody wants to do this job

The same is true in Japanese. Again in an appropriate context, 723 Z O KE /2 fEFH A3 5D 2?2 ‘Who will do
this hard job? can be used to mean #td Z AZREF L72< 72 X ‘Nobody wants to do this job’.

< literal meaning > < speaker’s intended meaning >

HENCORELGHEZTEIN? D ML CAGHEBELECGWLEK

In other words, there is the same pragmatic rule in both Japanese and English which bridges the literal
meaning of question sentences and their speaker’s intended meaning. So it’s a good strategy to realize
similarities between your native language, say Japanese, and the target foreign language, say English, in

foreign language learning.

Especially, in writing academic essays and in making oral presentations, no matter in what language, there
are a lot of important aspects which can be focused on in order to make your writing and presentations more
clear and attractive. Therefore, if you are getting better with your oral presentations in Japanese, you will
simultaneously be getting better with your presentations in English. And likewise, if you are getting better
with organizing your paragraph structure in English, your report writing in Japanese will also become

better.

- EE L AARGE, ERITESAHY (RCAMSETT D)
7ol 21, FEEETH AAGECHREM I IF MY OFR TR b 55550
- FRET ¥R M CREBIOMIZ, EA LR 2K
Hoh D Who cares? TR OFWR HERZNEZKUTHT ETN? |
HLEREWZNZ E T2 ERIZLARLSTHNE !
HDHWNT oz Z et
Who knows? SCFHEY OEMW THERENE S TOVETN?
HLERFWNINnZ & BEIZbbrbnk 1] 1295 LIFmeenk !
HAGEOH  WOE TR D D? D FLEREVZNnZE TREIKTE !
ilZ>TNDHD 2 D GELTEREVTNZE [ZARZ EEFERDRIN!




General Introduction

Tips for Foreign Language Learning (1): Notice Differences
At the same time, however, there are many differences between Japanese and English as well. Consider the
following examples.

~Fh& > but ? however ? although/though ?

If you consider just the meaning of Japanese ~J741 Y, it can be rendered into English but, however,
although or though, for example. Notice, however, these words have very different grammatical functions.
For instance, you can say,

Tom washed his bike carefully. His mother, however, still didn’t like it very much
But you cannot replace this Aowever with but.

Tom washed his bike carefully. X His mother, but, still didn’t like it very much

is an ungrammatical expression in English. Additionally, you cannot use although here, either.

SHERBONBRDRIODEN (EFR) AR BB R
AEEOMED i) () EHTELLD LTH D SATHTSITERED

c ZZOBITHEND L DI, KRENE TEM] & LTE I8 T, but, however, although (though)if, 4=
SHEpo7- THEEEl 2FFD : AP TEND Z LN TELMENENENELED
- HEED ER) R0 TER) 20 Tidke, XFTo T - @ x5 & T=ICHFET D00 LE~OFRIE

(1) but (T 562 & - L1 &2 DEICORBND (31 but 3 2]
(2) although X 1¢JE ) #efeaa : WEBEI DO JEBAIC D AN D
[ i, although #R&E ] F£7-1% lalthough HEE, =)
(3) however | @IF : CEHIC S, XHIZH, SCRICHBND Z L3 ATHE
John washed it carefully. However, his mother didn’t like it very much
John washed it carefully. His mother, however, didn’t like it very much

John washed it carefully. His mother didn’t like it very much, however

CHATE DN TG EIE, KEoER TR O THLRALPRIGELH DN LV, &5
AEELS, EBALTETEDITE, 20X U EROFFEDOEWNVADENE Lo 7L T 2 &R
ETCHERE

%7E 1 : though [ZIZRIFHELH Y 1 2 : but, however (213 EFE &S 1IBIOHRE S & 5 O THE
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Again,
Tom washed his bike carefully. X% His mother, although, still didn’t like it very much
is not an appropriate sentence in English. Likewise, you can say,
Though Tom washed his bike carefully, his mother still didn’t like it very much
but you cannot say
x But Tom washed his bike carefully, his mother still didn’t like it very much
And
x However Tom washed his bike carefully, his mother still didn’t like it very much
is not a good sentence in English.
As can be seen from these simple examples, it is very important to realize systematic differences between

your mother tongue and the target language you are trying to learn. So, don’t just focus on the “meaning” of

words; try to understand grammatical “functions” of words in your target language.

Good luck! It's up to YOU!
OK. Finally, these online course materials cover only a few important aspects of English pronunciation,
paragraph writing, and oral presentations. But, since this is a course for university students, it doesn’t

matter what we will cover in the course. What does matter is what you will discover through the course.

So, are you ready? Good luck, and enjoy the course!

N N N N N N U N N N N N N N N N N N N N N N N N N N N N N N N N N N N N N S S S
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Further Tips
HEED [FR] 7ZIFTRA S L5 LITEFEDLDIT

ZD1 :Tbook= A&] TV EEA

AAGEEPFFET (HDZWITEDOAERERI L TEH), —HFOSEFEDO 1 DOHFEN, 9 —HFOFFHED 1 DOHGE
100% 50k « BEREDRRIL & WD Z & idd W /A, FHHEICENTHD TRR1 X NELUE] ZX200PBWTL
X9, TNEFHENIT, #iEORGHRSLIE LOFREFM L T, ZOXDOERNE ZHHA > TN 2 &
WHEETT, 72&xE, book WS EFDOEAMGHEBLARED 1K1 L5 HEOERK - #BEEE, T2IC
B—TlEHY FEA.

BRRNEZ S TWVDES DR b FHAN, REZEVLH Y £7, JEFED book 1Z1E, notebook &9
BN B0 DH L1, RIRICHAL RO THIUE, TRE < [Tk, VX%ﬁy%T%W®F%%A
MRy 72 B LE T, book [ZITEFT [T 2 WO ERLHY 94, Zhb book I THIE] 1)
WRbHDZLEEZxDLE, ETHHRRZ LTT, Hﬁmﬁtif%xfwékfﬁjkf%ﬁﬁéj®ﬁ®o
R NRER AR TEERAR, DFED, FEEREEEEE D book &\ D HEENOLHET 54 A —T L AARGER
FERRES TR L VWO HFENLHEET LA A=V LT, 2RV R T0EbIFTY, 2ok Hic, BERoElz

HEEOBEWHEEDE A T3] LT Z8id, AAEEFEHORESRELAD 1 HDTT, IHIZ, FEETHDL
AARGEDS ETRBR OS> ERBNERMIC RN D, LI LWBET L2 TEET, TR 2T
EZEDETDHOE, o b biRERSNEREFE LT,

HEFED [fR] 23 TROAH L T5LITEHEE DT

%+® 2 : [he/his/him = #%| O L LT

Every boy washed his bike (Z1%, 2 DOfFROAIREMENH U £9, 1 O0F, REFE R LUHEAED HER#EZ F O
TBAIRTYo T2, LWV ol & A TOMR, = Z Tk, his 1IZCAREA S BB ERE L £+ (28 20F Tl
HYEd]). &9 1O0ORE LT, ABRITAROAEBELZIEN, BHAITBAOHIHEALZEN, CHIZTCEDOH
HRE A YEV.. eV TEEIEFEA] 2ZHV ET, bLIOXE TE0B0TH, MOBEELZE-7-] E3RLTL
FH L. TORKGERTIE NEBFA ] OFITE LS RoTLEVWET, TEDFo0+H, BHDHESELIE
ofz) LW OPNEBFEAEZRDTHRRAARBETLL Y, 2O M6, AEEFE TICPICRA TSR
DHTETLLXIZ, RoTENT RN L, RDIREZENAZTEET,

<P TIXWNFHEWVAZE>
F9°, he/hisshim & Vb 2T ] ERLTEL, Tnb, BARGERZE LT ME) BNH#EEZETO
M%&#% % % (it, this, that, they, she, her 72 £ & [FlkE)

H
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<PBIREHE>
F 9", he/his/him 23 3CH (HDWESURE) O EDE G EIFE L TWD, EDERS E D723 > TV D
. UEESIREREZFIH L TE X5

o DGEEFEA ) OFID H00051E0 . <P TIEWIFEWAZEDS Tk, XRIEOERD SR D 2353 7§>%
7o T LESTYD, BolffiRa LT LED AREMENRE THRELS RV ET, <PBIREIFESITHEZIZ
ZNENDO BRI 72 SR T he/his/him 23536 OHER CTEX 2B C, XA EMRICHEME L2 &2 £9 (£
N ERAGEIZ TR BEHH Y FHA),

[FlERIZ, they/their/them (21X, A2 TldZe<EEko T R 2230 ZETHIELHD £7, 358
DEFRIEKRECEISALGNDRME LT, they ZFET 5] ERRLTLEV, TDOHAGERIZH &SN TX
BEROBEREZEZ LI ETDHDT, £D they 28 THD)] X [Z&] ZEELTWVD LI RGAEIC, &2EKRED
ML THRSTLES, EWVWH T ENHY ET, IEFELAYTT, TFRT) BHISTIRE D-272230 | they 23 & D
DEBLTWDDZE BT D50 TY, EERBIEWITICH 2BEBIEOAF M ZHE L TWD5ERIEE A ETT,

ALUDOHERZERZL, BEVLZERELT, NEFEFBEZRI L BGTS-HOWRTT .

10
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How to Make Yourself Understood

Tips for English Speech Sounds

Unit 1 Pronounce by Semantic Groups

- CONTENTS -
Scripts and Annotations
(RZ7 U7 b LIEH)
Warming Up Quiz: Identify Semantic Units p. 13
Phrases as Pronunciation Units p. 16
Summary p. 19
Further Tips
(D) HDE b HITEDEN p. 20

Pauses make a difference

(2) HEREFEZ R Fide & & p. 20

When function words are stressed

B) A hx—vay mELAARETEILED

questions =¥ rising intonation? Not always p. 21
BEILTIED B & WV o T DOtk & BT 5 L ITRY FHA
rising intonation =» questions? Not always p. 22

XDEEE LT b o TEMZ LTWD LITRYD £8A

Satoshi Oku and Jeff Gayman

12



Unit 1 Pronounce by Semantic Groups

Scripts and Annotations (2 7 U 7 ~ & fi##t)

Hello everyone. I'm Jeff Gayman. The first five units of this course deal with pronunciation of English words,

phrases, and sentences. Today, we will consider pronunciation units as semantic groups.

Warming Up Quiz: Identify Semantic Units

Look at the following sequence of words. Where will you put a pause to make this an intelligible sentence?
When you go to Niseko you will see many foreign visitors who speak Japanese well

You may put a pause here. And maybe a minor pause here, too.
When you go to Niseko // you will see many foreign visitors (/) who speak Japanese well

Easy? Well, then let us ask why we put a pause in these places. The key is “semantic units.” For instance,

the sentence is divided into two large semantic units like this.

| Semantic unit | | Semantic unit |

A A
4 N [ \

[When you go to Niseko] [you will see many foreign visitors who speak Japanese well]

> BEROFEFYICEHR
FEEOR WL EGET L EOEE

cfHAx DHFEOFRFIZE LN TED L, N2> TARARIC (ARANIEEICLSAONZ58Y)
CEHROFEEE ZEHLT

- F L F VUM EIZITENY) S TR (pause) & AiLE D

AL ARLFETLEY BB LTS

- FRIZ, BEO NORITEET & 121X (pause) 23K4]

- HEEA T CERIAICRET 50O TIERLS, EROELEY - UNBEZ LoD Bl L T

13



How to Make Yourself Understood

So, it is very natural to put a pause between Niseko and you, which makes your pronunciation easy to

perceive. Further, the second part of the sentence can be divided into two smaller semantic units like this.

[When you go to Niseko] [you will see many foreign visitors [who speak Japanese wel}]]
1\
Y

| Semantic unit |

Therefore, you may want to put a minor pause between visitors and who, especially when you speak before a

large audience and want to make your pronunciation clearly articulated.

Let’s practice a bit now. Repeat after me.

When you go to Niseko, // you will see many foreign visitors (/) who speak Japanese well

<your turn>
Good. Some of you may find that the pause based on semantic units is natural and easy. However,
sometimes, if you put the pause in a wrong place, you cannot make yourself understood correctly. Consider
the following example. Where are you going to put a pause in this sentence?

Tom told me a weird story I don’t believe he just cooked it up

Depending on where you put the pause, this can mean very different things. You can put a big pause here.

Tom told me a weird story. // I don’t believe he just cooked it up
In this case, you mean you trust Tom and believe his story although it is weird. Also, however, you can put a
big pause here, rather than after story.

Tom told me a weird story I don’t believe. // He just cooked it up

In this case, you do not trust Tom and do not believe his story. You see? It is sometimes very important where

you put a pause. The place of the pause can change the meaning of sentences completely.
Ok. Let’s practice now. Repeat after me. When you trust Tom and believe his story, you would say:

Tom told me a weird story. / I don’t believe he just cooked it up <your turn>

14



Unit 1 Pronounce by Semantic Groups

2> AAFETH

MFAF I ARICEWHBH S DFEBDEELRITTULEL
a. [RRFIARIZEW=, / / ABLDSOFEYEXELRAGF TN
b. T#X / FARICEWVWE=HEBLSDFMIE / FEEITFTLEL

@ TIZY FRIZEN=DIL TR, W) OBFRHIIR RS TH 720
« (b) TIXY FRIZENT=DIE ¥, FAOIRERHIR STV

* JEEETTH A AR L& [RIAR
cHEEGHT L L, DECHELT, BREEHL
- OB EGFTNIZ L > TEE KT OEKRIZR D56 D

And when you do not believe his story, you would say like this. Repeat after me.

Tom told me a weird story I don’t believe. // He just cooked it up

<your turn>

OK. How was it? When you speak, it’s very important to recognize semantic units, and to put a pause in

appropriate places when necessary. Do not pronounce the sentence in a “word-by-word” fashion!

> BHERLNEHITH S5

Tom told me a weird story. // I don’t believe he just cooked it up

ZICHEEL &L FADOFRIIFWTEN,. N AR TICES TR &
IEDR, 2F 0 FAZERLTWLS, 209 EE

Tom told me a weird story I don’t believe. // He just cooked it up

ZZICHEEEL & FAOFDREEEE TR, BEICES 25
ZEESTND, 2F0 FLAZERLTLEL, 20 ) El

- [A CHEEDE UNEE THEATHTH, MEZESHAT1 ST, E<HFOERICR580H 5

15
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Phrases as Pronunciation Units
Now, let’s go onto the second part of Unit 1. We are going to consider tips for pronouncing phrases. Consider

the following example.

A: What'’s that noise?
B: My neighbor is building a desk

In sentence B, there are three core words: neighbor, building, and desk. These three words are not only
semantic cores, but also cores for pronouncing this sentence. Do not pronounce in a word-by-word fashion

like:
My ... neigh .. bor .. is ... buil ...ding ... a ... desk.
Rather, let’s start with just these three core words alone. Repeat after me.

“NEIghbor ... BUIlding ... DESK” <your turn>

> WEERE (@R - 445 - BRG] - Bl 72 L) IXEROFLITR Y g
> BERERE (BhEhR, AiEsE. RAe, wlie &) (INAREE L

- NEGEIIRE Loke b

- BERERE IR T . NWAEOAE M

/a des{
desk OffJE s & L THE g EO (BIIoZx 0 &)
(fi: 1785 < B < <)

HBE Lo (ERIZ-XV &)

\

is building

N/

build OfFEM & LTHE (build (2.5 5 T T I5S B A IRL TR HEE LRV

BELEOE (RZ-E D &)

\

my neighbor

N/

build DfFEs & LTHE (neigh (256 T THi 55 << A< TR L TR HEE LRV

16



Unit 1 Pronounce by Semantic Groups

OK. Now let us read by a phrasal unit. Repeat after me.

my NEIghbor

Do not put any stress on my and -bor. Just put a stress on ner.

my NEIghbor

Next.

a DESK

Try to make a as weak as possible, and put a strong stress just on desk.

a DESK

Next, let’s read the verb phrase. Repeat after me.

is BUIlding a DESK <your turn>

Put a strong stress on build and desk, and make everything else as weak as possible.

is BUIlding a DESK <your turn>

OK, let’s read only three core words again. Repeat after me.

NEIghbor ... BUIlding ... DESK <your turn>

Now, keep the rhythm the same, and put the other elements together.

my NEIghbor is BUIlding a DESK <your turn>

Again, the core words alone.

NEIghbor ... BUIlding ... DESK <your turn>

Keep the rhythm constant, and:

17
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my NEIghbor is BUIlding a DESK <your turn>

OK? This is the English rhythm and makes your pronunciation clear and natural. Let’s practice with a few

more examples. First, with just the core words. Repeat after me.

BOY ... PUT ... BIKE ... gaRAGE <your turn>

> FEHET0aY
c WEEITIE, 1 ODOFRE L IROFRE L ORI DR Z —FEIZRE 5 T A5HEmH Y

| €FHE> |
a. I'll go to  school
b. I'm goingto  school
c. I'm going to the school
| €FHFE> |

« (@) b)) T go 75 school £ TORFEIMRAZRI CIZRE > &35

- BERERE 1T L T NAEETST & - EORIR Y XL THEE
ENTE R ONEREEINA, W) AL2 L2 TIRE

nei build desk
My neighbor is building a desk
| SRR | SRR

boy put bike garage
The boy will put his bike in the garage
| EfMbE | SRR | SRR

- BEHREFE(my, is, -ing, a, the, will, his, in 72 E) Z R < BFEICEE L T TIETE £HA
- BEESRIIAREICSASTIFT, BABCEL

Now, try to keep the rhythm constant, and ...

the BOY will PUT his BIKE in the gaRAGE <your turn>

18



Unit 1 Pronounce by Semantic Groups

Again, the core words alone.
BOY ... PUT ... BIKE ... gaRAGE <your turn>
And,

the BOY will PUT his BIKE in the gaRAGE <your turn>

Good. Next. Again only with core words first. Repeat after me.
TELL ... WHERE ... BUY ... WAter <your turn>
Now, try to keep the rhythm constant, and
TELL me WHERE i can BUY a bottle of WAter <your turn>
Summary
Good! OK. Let’s wrap up today’s lesson. When you speak, try not to read word by word. Rather, try to talk to
your listener by semantic unit. This is very important when you speak English in order to make yourself

understood.

OK, that’s all for today’s lesson. I hope you enjoyed it. Good luck, keep practicing. And see you next time!

> fHlx OHFEOREFICEL BT, HEERIER

- WY 7R (pause)
CERgRIR DO Ta YT 44— A P R—va v

> INHDORICHE L THE 2/ D &

AR EERARICHILTRETEDL 97D
G TR Th, WU AHEGFEIZRD
cHERYONLT v TIT D

N N N N N N U N N N N N N N N N N N N N N N N N N N N N N N N N N N N N N S S S
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Further Tips (1)

B (pause) % & AHBFTICL - TEHRNEDL-TLE 5]

(B2 ol b o T, BEFRICH->TIIF A L)
Takako was not fired because of her behavior

S TRl &L TRREENRIR TEIZR > 72T TR

DFEY [EITRote, T, ZOHEBITEFORBETITIRV] L) Bk

(not Id because LL FIZh b &EE 2D L KW)
- fired & because DI pause Z AL Catte L [HIZR B -T2, FBENIN-T20 5],
DFEY THIZRLRhoT) LWV ) EE (not 13X fired (2222 5)
-BHEID OB, B L HEEET S L, BEOBXEZBMLTCLEI DD

BOR, Mol FicEELRnE, B<HDZ Lz NIz TLE I D

(BIZR2 T RVWADZEEEHILR2T2EE-2TLEY ! TEFSA. THOARIN! )
- BEROXRZFLFLFYPRYNEZVDLERLT
* Reading DEFZH, U A RIZLHLAAD U ~OMNEICHEREZIL D BEEZ S5 L Lwn
BEROFLFEVR~Y—7 I TVWET, ThZEEBLTEREHRE S

Further Tips (2)

BREFE M Hile & &

> ShlhEEl, AUER, 4G, R R & OMRERRIL, @E M HE R

c INBERLSHOOIIRF R EWR A IR T E X

51 1 Your neighbor is not building a desk (D NIFIHLZEIES TWeWWATE Ld) | EWbit7ziE, Tun

L, fEoTWABK] EEDITIT

My neighbor IS building a desk

AiE?...isnot ...z HETETHDT, BETHDHZ L EHEFAL TIS Nk 725
(ZOCARTIT IS Z58< B H LW ERBR)

20



Unit 1 Pronounce by Semantic Groups

%l 2 TJohn’s neighbor is building a desk (¥ 2 > DRED ADBHLEES> TV D AT L) | L b 7-#E,
TR, fES T2 DIFFADEENTZ L] &5 51T

MY neighbor is building a desk

D John's ZEHTE L., T EIIARIC TFAD ) RT3
ZDOIART MY 2R < B LW EARAR)

-BEFRERIRTIIEEICE, TALGYDERLOBANSHS
- BHALZVDDICS ohYBKREETLTLES LBLHRBERI BN
- BEDHEEZRC AT IRNSREDIZ, LoMYRIEBELENE, ETHFEAIC

Further Tips (3)
AV hR—=Vay HFELHAFETEILHED

(A) BEXTEND LW TXDOEREEKEY EiF5 LI1IXRY FHA

< TEERISCIESCR 2 ER V1 C (rising intonation) | b b &, BARELIGELRI U ! EEH
bHLLEEA

CHRERLHY FTR, BNLHDLOTHER
» AAGHEIL Tyesmo BERISC) & TEERIFIBERISC) b, WHORZ LAY i+ T

a. R, BETEZERELENYS
b. MR, @MzBRELENZS
c. HLmatzD 2/

- HEEY Tyes/mo BEMISC) 13, BHSCKZE EBX VT

d. Did you play with Sam?/

EZAMN

- B3k what/who/when/where 72 &2 5T TRERIGASER]SC) 1 3@ % 23V 1 (falling intonation)

e. What did you eat yesterday? N\
f. Who did you play with? N

21
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- BERR O [RERIFARERISC) & B3 D

HFTRETDHE, BIZEM LA EORIOEWRS Y £
7= z2E, @miE (

) NO X9 =aT7 v A - 2585 03H 0 £3

What did you eat yesterday‘y

(FDH, [MERERZATEST?)
Who did you play with?/

G LA TZATZE 1 2)

B o LHEELIEZDOT, b9 EHZXT] LWVIH=aT AL 0 TR, RSV HIZ
XoTix, FEHEL B LI ZHLEZ 2

L TR RIS A DO TEEE

B) XOB%E EITFEND L Vo TERIZ LTWAEIZBY /A

CROE I BRGHEEB LT EERDPWVWE S TiEa LTWET, 77— 1D EIZh o= BEFEZTF
WZHf > THFEOHFIZELHL TR L HIIZTENVE L

99%—2/

cZDOEIRBEARAETIE. 27 vF—TIn?2 ] LWIHIEMAZLTWD &V BN &S K
BICL XD

L L ZAMEA BT, BT LR MWE T &

Cookies?

(7 %= LS 17 yF—0its) LIBEICERTEE0 5L T 5 & BIRS N DI b
T

“Cookies?” & ST, “Yes, they are’72 & L& 27201 H 1T

A bR—=vary (FueyTr - @) X BME IR, Eo
EEDbIRENE LIVETAD,

==5
= g

=25 -

= AR —

THRLC LS BN G &2
EMENTRRRL5E6bH0 T, +RICEEL
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Scripts and Annotations (2 7 U 7 ~ & fi##t)

Hello everyone. I'm Jeff Gayman. In Unit 1, we learned that semantic core words are also cores for
pronouncing English sentences. Today, we are going to learn more tips on pronouncing sentences based on

information structure of the sentence. The key concept is;

“Put a heavy stress on the most important information, and make other elements weak”

Warming Up Quiz: Which Part is Stressed? (Context 1)

Let’s start by looking at the following sentences. In answering question A, which word in sentence B do you
read the strongest?

Context 1

A: Who is cooking spaghetti?

B: My teacher is cooking spaghetti

In this context, it is clear that my teacheris the most important information. Therefore, it is natural to put

the heaviest stress on the core word of the subject noun phrase; that is, teacher.
My TEAcher is cooking spaghetti

It sounds very strange if you put the heaviest stress on spaghetti, instead of teacher, in this context.

Therefore, when you are asked
A: Who is cooking spaghetti?
if you answer
B: My teacher is cooking spaGHEtti

it sounds as if you are NOT answering the question sincerely. Therefore, which word you should stress the

strongest in a sentence is extremely important for making yourself understood correctly.
This may be true in any human language, but since English is a stress-accent language, the correct position

of the heaviest stress is crucial in many cases. If you put the main stress on the wrong place, it might lead to

a serious misunderstanding.
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CHEOLARILTHERFLADMAEBIZEE
D> HHEHIORECTERBOMELFEZD EHEL2W0WENHD

5] : commuinicate — communicative — communication (X < H5EEVY : X communicate)

D> BEEHEHOFHEEL, P2V FOMBEZERICEAT

Context 2: Object as New Information

OK? So let’s consider several other contexts, and check which word should be the strongest. In answering

question A, to which word in sentence B do you give the strongest stress in this context?

Context 2
A: What is your teacher cooking?
B: My teacher is cooking spaghetti

This time, the most important information is the object spaghetti. Therefore, it is natural to read spaghetti

the strongest. Let’s practice. Repeat after me.

My teacher is cooking spaGHEtti <your turn>

Context 3° Verb Phrase as New Information

Too easy? Well, then, how about the next context? Which word do you read the strongest in sentence B this

time?

Context 3
A: What is your teacher doing?
B: My teacher is cooking spaghetti

Which part of sentence B carries the most important information, answering question A here? In this
context, the verb phrase [cooking spaghetti] carries the most important information, since it is giving the
required information to the question “doing what?” The subject part is the given information. OK, now, how
should we read this sentence most naturally? Very interestingly, the heaviest stress is assigned to the object
spaghetti again. It sounds very strange if you put the heaviest stress on cookingin this context, even though

cookingis also a part of the important information verb phrase.
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Points

<EBROBLEND . EOESH THEA Focus 7> 2 >
REL DT T ODNRE—

(1) Information Focus : S&fZAlZxtinT A 212> TWAESy, FiEH (New Information) & & FEZIL
)

Who is cooking spaghetti?
|

My TEAcher is cooking spaghetti
d UL ShCO AR RE R
What is your teacher cooking? My teacher is cooking spaGHEtti
L 4

VB L STV D ETH A et
(2) Contrastive Focus : FijD SCARD Ay & bbb STV B E 4y

Your teacher is cooking pizza, right?

No, my teacher is cooking spaGHEtti

A
Xttt
Your brother is cooking spaghetti, right? No, my TEAcher is cooking spaghetti
|

poze

HiEMOETZ Lo B EE LT D HE A 2 LEWTIREROM I Z L VBRI EEFLTLES &
N Y QAR RRS

D> L THLIIEFSARRLY L0z, BAICk-oTIX
AAGETDH : [ ZE>TLSD?] TRITYT 4 13E>TLET] (7?7

ST ENDREE S Z LoD FHERNE
D SN ER) ELBURWAREHRRIEEIC
HAGETYH  TEYRIFELHATLELE?] TS, RNRF Y T4 [EFESHATTT (77)

So it’s a rule of English to put the heaviest stress on the object when the verb phrase as a whole carries the
most important information.

< Stress-Information Rule in English 1 >

Put the main stress on the object when the verb phraseis the new information

In other words, the strongest word is not necessarily the most important part of the sentence, although it is
a PART of the most important information.
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> l#E/m Focus] & TE5&% Main Stress] ZER LALT!
- [ Focus| &ITEE EOBEE
> XD EDESA, FHiiER. GHtbshTng) EER R
- [E5#% Main Stress| X5 #8 EOBEE
> LDOLEDOHSE—FIRFEET DM
s L7eido T, T A a—v TEREY) Tkl

Context 3
A : What is your teacher doing?
B : My teacher is cooking spaghetti

- doing what? &\ 5 BRIk 2E 20T, BXIZHIF 2 THEA] CIHfE#H) 1X. cooking spaghetti D4y,
LovL, HEE L. OO Em< stie 2 L1y, EM%NE spaghetti DO-GHE-OEy DA, DFEV | B
FEOFIRE & AL OBMRIZITRO L O Bl H 5

< Stress-Information Rule in English 1 >

(HAEEZF50) B MR HiEimor;, EmPIIHRERICEIND

Context 4°- The Sentence as a Whole as New Information

Let’s go on to the next context. Which word do you read the strongest in sentence B in tAis context?

Context 4
A: What’s that noise?
B: My teacher is cooking spaghetti

This time, the whole sentence B is the new information, and thus the most important. Now, again, very
interestingly, it is most natural to put the heaviest stress on the object spaghetti in this context, too. Again,
it’s one of the English rules to put the main stress on the object when there is an object and the whole

sentence is the new information.

< Stress-Information Rule in English 2 >

Put the main stress on the object when the whole sentence is the new information

At first glance, the relation between the main stress and the important information looks straightforward

and easy. “Give the strongest stress on the most important part of the sentence.” However, things are not so
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straightforward, as we have just seen. Usually, a sentence carries just one main stress which falls on one
word. The new information, however, can be larger than a word in the sentence. Therefore, they are not in a

simple one-to-one correspondence.

Specifically, in our current example sentence, my teacher is cooking spaghetti, if you put the main stress on
spaghetti, the possible new information parts can be the object spaghetti alone, or the verb phrase cooking

spaghetti, or the whole sentence.

My teacher is cooking spaGHEtti
\_'_I
most important

My teacher is \cooking spaGHEttil

most imﬁortant

My teacher is cooking spaGHEttil

most im‘iaortant

- Context 4 D B : XCRARNHHEH
> ZHTH EEIT spaghetti D-GHE-O A2 CCOHGET X TEMLGeOIT TIEIH Y THA )

< Stress-Information Rule in English 2 >

(ARYEEZRFD) SCEREFHHRORE, EiRENIARFFIZE N D

Context 5° Verb Alone as Contrastive Focus

OK. Let’s consider a few more contexts now. Which word receives the main stress in sentence B this time?
Context 5
A: Has your teacher received the spaghetti delivery already?
B: My teacher is cooking spaghetti
OK, this time, the important contrast is between received the spaghetti delivery and cooking spaghetti. In
other words, the most important information part in sentence B is just cooking. Hence, it is most natural to

put the heaviest stress on cookingin this particular context. Let’s practice. Repeat after me.

My teacher is COOking spaghetti <your turn>
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Context 6 The Genitive Part of the Subject as Contrastive Focus

Good! OK, let’s consider the last context with this sentence. Where do you put the main stress in sentence B

in this case?

Context 6
A: Their teacher is cooking spaghetti, right?
B: No. My teacher is cooking spaghetti

OK, this time, their and my are contrasted. In other words, my is the most important new information in
sentence B in this context. Consequently, it’s most natural to put the main stress on my in this instance.

Let’s practice. Repeat after me.

MY teacher is cooking spaghetti <your turn>

- Context 5 & Context 6 | ENEIXLLOE R AR T T2OIT, FREBDEF & I1TRR HAEIC
Context 5 TlX, AEFIANT v T 1 DEBEBAEO TR, B THELTWS, LW oxfts
RT 72T, cooking L (contrastive focus), DO EMZHEUNIInZ H72HIZ, COOking (2 F7#
B, (ZNLSD EZ A% cooking LV IR Fite &, ZOSCARTIIRZERHRID)

Context 6 Tli&, BB DA TiI7e <, TRADEA] &)X ZERT 72D, my 23 (contrastive
focus), FDEWREBEUNARZ D T2OIT, WFITTREBZEIND T EN72WRAFO MY 235 b 5# <
BEIND, (RSO LZ A% my L0 b Hite s &L THARERID)

- IR OBFISE, HERDSUEL AR L O TR, oD RIC L > TEDELSPERIZR L, T LTE

DERZ XD EDHMIERBEZES PPREELTH L Z L 2m L TWET, Bz tZErbhE~

BET D) OTEHRLS, XRIZHITEEK (EOBMADBERD) £2LEA, BULTRBONETREY
SCENBLA-ODEELGRA VLR ET,

Pronouns: De-Stressed FElements

Good. Now let’s move on to the second part of today’s lesson.

We have just seen that putting the main stress on the appropriate place is very important to convey the
sentence information accurately. On the other side of the same coin, it is also important to de-stress parts of
the sentence which do not contain important information. In this lesson, we particularly focus on pronouns
such as I, me, you, he, we, they, and so on. In most cases, pronouns have to be pronounced very very weakly.

This is quite natural because we use pronouns when the relevant information is already obvious from the
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context and thus is not very important. And it would sound strange or the sentence would carry peculiar

information if you put a stress on pronouns. Let’s consider the following example.

A: What is your teacher cooking?
B: He’s cooking spaghetti

We now know that the main stress falls on spaghettiin sentence B. Further, my teacheris replaced by Aein
sentence B, since it is old information here. So it’s most natural to read he’s as weakly as possible. If you put
a heavy stress on Aein this context, the sentence sounds very strange. So, let’s practice. Repeat after me.
He’s cooking spaGHELtti <your turn>
Don’t put a heavy stress on helike
HE is cooking spaGHEtti
It would sound very unnatural in this particular context.

Try to speak like

He’s cooking spaGHELtti <your turn>

- — 05 RAFCRTER, BEhE, e & TBERERE] (X, W@E. MENIE LRV, RO HEFEOE M D
I TELRETHELS P BETHONAR, TieD AR LT, BEEZ D, 550 He 72> T 5D
1T, BEENERIO my teacher TH D Z ENHLNT, BEWER EEE TRV D (EEZOIHIHEHRO
spaghetti), =2 BHRMICEETIEAZ (L he ZRCHEFLTLES &, ETHERBAIC

A : What is your teacher cooking?
B : He’s cooking spaGHEtti

HAGETH  TBOEKE, MEE-TVWED? ] TRENRNRT T4 EE-TETI (77)

Good! Now let’s look at another example. How do you pronounce / — like — them in this context?

A: Have you seen the new computers?
B: Yeah, I like them
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Since /and them are old information in sentence B, and the verb /ikeis the most important new information,

it’s most natural to put the main stress on /ike. Let’s practice. Repeat after me.
I LIKE them <your turn>

Further, in a natural speed conversation, the object pronoun them becomes as if it is a part of the verb like,

and is pronounced just as “m”, as in
I LIKE’'m

Just add a very weak “m” sound, attached to the verb. Repeat after me.
I LIKE’'m <your turn>

Now let’s consider what will happen if you put a heavy stress on the first person pronoun /.

Satoshi: Hi, Jeff
Jeff: Hi, Satoshi

Satoshi: Have you seen the new computers?
Jeff: Yeah. “T” like them

How do you find the last sentence in this conversation? Since /is not new information in usual contexts like
this, if you put a strong stress on Z, it will convey some special intention of the speaker. It may mean, for
instance, “I don’t care at all what everyone else thinks of the new computers, but /like the new computers no
matter how you feel about it”. Here again, the location of the main stress may drastically change the

implication of the sentence.

I-my—me X you-—your 72 £l&, REHICHBEITHTS 228, MOz RSHELIMNE, BH, HE VAR
KEESNDZLEF R, > FRABICECIAEAETLTLES L. BRDORBEEANRLTVOTIER

Satoshi: Have you seen the new computers?
Jeff: Yeah, “I” like them

CITCTIAZAHAEICHIEELTCLEY &, MO ATZBENE I BTN ENH -T2 oboRpnT Y, i 1X
RIWCASTAHE] OLIR=aT AT boTLEIRNDHY,
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Summary
OK. Let’s wrap up.

English is a stress-accent language. Therefore, the location of the main stress in a sentence is extremely
important to express your intention accurately. By the same token, it is also important NOT to put any
stress on elements like pronouns which usually do not carry important new information in the sentence. If
you put a heavy stress on the wrong place in a sentence, you may not be able to make yourself understood

successfully. And in extreme cases, it may lead to a serious miscommunication!

OK. How was today’s lesson? Remember that in English, it’s very important to realize which word carries

the heaviest stress, and which words are phonologically very light.

Well, that’s all for today. Good luck, keep practicing, and see you next time!

c BRI L T, WD A UNY 2O TOREMRE 2 EEST D L

> BURT <D Rz AT RED)
> MO LT v 7D

N N N N N N U N N N N N N N N N N N N N N N N N N N N N N N N N N N N N N S S S

Further Tips (1)

Bohifg s ETe I/ you DR EREE

ANLSEVIZE TG, AL THD?) EENLT:

/% : What do you do now?
& 7272 : T am a college student

[KZPZIZHESTAHATE] 20280 TH, RHABICT 2B ELTCLEY &, THRIIALTENME 2
WITE, FA, REBSTHATEPLR! | EWVWH=aT7 U AIZHZZATLE I N,

op

AfEC. K TH#H, BW=2) EnWHHoH 0T,

Did you brush YOUR teeth?
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SERNIHMTORMELH Y FEAN, AHEIZCYOUR < B FLTCLEY &, ADOHEX F=H) DH LN
TJE. BOOWIE, BRAELBWED?] VW) =maT A I ATLE D,

Further Tips (2)

My / your ~DF&ENB N FZ — LI TV B4

my X° your (&, 1%, BIOIRTESNLNTZZ L&D EZTRTHEERNT, MIEESNRVDORE- LD
R TT R UTOLS I BMLSTHEENDONEBEBTH LB H Y £3, EBLHH HEINT L S KRITT,

Wk, BOFREL] TBREIZ] EWVWIHIEWRT, Your turn £ EWVWETR, Z0HAIEL, YOUR turn @ X 9 (2
YOUR IZ E#E E L OB —RATT, B E, THoOHETH2R) Hrl-o) NEET, &) 133UR 5
ORI ENIFEAEENSTLEY, BAETHLRERIUART, XA (0F) 2L Lo, 13 3EHKT
EHLHWVERIZBENL DIZR> TWVWETHR, 2% your TURN O X HIZ turn D2 EEFETHE LT
HARHRIZZRDZ EMEZNTL X I,

N2y RR—=NDF =Ll 2 L TNT (NL—TbH oI —THT77/rATHLERF 7 —T8 W), kK
FNHRELNASZEZZTHER>T FTHHER->T) LEW, [ZHA ] L#DEE, My fault £ SWVET, (X
A=Y Th<td, APOIAZROMIGEIEZET,) 20L&, my ICEBEZEVTMY fault &0
IDONEHTT, I EL VDRSO T, KK fault Th D Z LTSRS S5, T ORMKOFEKIZ T (flo
HETHR) B EFoTH-TnHLITTTNG, MY 2 &M B ETH0NRZ0HAKY AR
T3, Z22TH, my FAULT ® X 9T fault D 52 BETHD1E, KEFWRE /2D TLE I,

My fault ...
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Scripts and Annotations (2 7 U 7 ~ & fi##t)

Hello everyone. I'm Peter Richardson. I'm from Birmingham, UK, and have been teaching at Hokkaido
University since 2013. Today, we are going to learn about some of the most interesting and challenging

aspects of foreign language learning: namely, sound change.

In English, as well as in Japanese, when two or more words are put together, the whole chunk is often

pronounced in a different way than it is when pronounced separately.

Warming Up Quiz:- How to Pronounce Japanese Compounds?

Let us first consider the following Japanese example: 72>\ L % (&41). How do you pronounce this? If you

are a native speaker of standard Japanese, you would probably read this with a high pitch prosody all the
way through like:

MrLe (24)

OK? Next, how about this? 7°A¥Y (& Hl). Again, in standard Japanese, it is read with a high-low-low
prosody like:

MY (BE)

Notice now that if we put these two words together, something very interesting happens. First, 7>\ L % (&
1) becomes 73\ L %. Further, the entire prosody also changes. We do not pronounce this complex word,
retaining the original intonations as:

MY L
(E8]) (&%)

rather the whole chunk is pronounced as:

MY L
(E8]) (&%)
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This reflects the unconscious phonological rules of native speakers of Japanese.

c 22 TOHAEOERZEL (sound change) 1%, EFRIZHAE TR LN FHEELD T —EB
> TR

- EOEETH, Hx OHGEIISIRCHEEICMEDND & FEER L IXERLIBEIIEMTI5E5H Y
> HHI e x—

SANEREDSGE. ZD XD NS = DRI b DN ONEMINCTFEO, #METO2LEDH Y
D> FEE BEESWY &b RiET D ([9EEETERV) TERTEL D2 D)

Sound Changes in English

English is no exception. When two or more words are put together, various types of sound change may

happen. In other words, words in a row may NOT be always pronounced as their dictionary forms. Hence,

when learning a foreign language, it is very important to learn patterns of sound change in the target

foreign language you are trying to learn. Today, we are going to learn some of the representative examples of

English sound changes.

Let us consider the first type of English assimilation.

Assimilation 1

When the last sound of the word is [s] sound like miss, and the next word starts with [ j ] sound like you, [s]

and [ j ] get mixed together and, like a chemical reaction, they become a [ J ] sound, like miss you.

I will migs you

[s] [j

V

[J]

HiE (phonetic alphabet) (Z/EIL L 5

[J]: BAZED (L 2] ITFWE
(Bl BAGED (V2] TRV
[(f]: BAZED [F 2] 1TEWE
[3]: BAGED [P (WA, ExHTBHEIIC, HF2 ORI OTRNE I
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Let us look at a few more examples: It is warm in May this year. In this sentence, the [s] sound in ¢Ais and

the [j ] sound in year get together and turn out to be a [ J'] sound, as in this year.

It is warm in May thig year

[s1[j

V

[J]

A similar pattern is observed in the following examples: Jeff is busy; as you know. In this sentence, the [z]

sound in as and the [j] sound in you get together and become the [3] sound, like as you know.

Jeff is busy, ag you know

[z][j]

V

(3]

Likewise, you cannot use your hands in this sport. The [z] sound in use and the [ j ] sound in yourbecome a

(3] sound, like use your hands.

You cannot uge your hands in this sport

[z][j]

V

(3]

Next, let us consider the following example: You like apples, don’t you? This time, focus on the last sound of
don’t. This [t] sound gets together with the following [ j ] sound of you, and another chemical reaction is

observed. They become a [ {f | sound, as in don't you.

You like apples, don’t you?
[t1]]

V

(4]
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In the same vein, the [d] sound of did and the [ j ] sound of you get together and are pronounced as a [d3]
sound, like did you.

Did you go to the concert?

[d][;]

V
ds

]

OK. Let us wrap up the points so far. There are many words in English which end with an [s] sound, a [z]
sound, a [t] sound, or a [d] sound. Also, English has many words which start with the [ j ] sound, as in you,
your, year, yet, yellow, yeast, and so on. Therefore, the chemical reaction, or assimilation, of the types we

have just seen can be observed everywhere in natural English speech. Let us practice a bit. Repeat after me.

migs you as you see not yet did you

[f] [3] (] [ds]

Good! How was it? Sound change is a very natural process in any human language. So if you get accustomed

to sound change patterns in English, your pronunciation would be very natural and clear.

migs you as you see not yet did you

[f] [3] (] [ds]

2D AODOEEBA AN — ATHEBEICHND
D> ELonEATHE &, BHEL AR, WERY bEIC

- fl DB
[s][3] [z][]] [t][;] [dfj]
1 [3] (] [ds]
Blesg you. Those unique videos are ...  Who taught you? Would you?
She likeg you. Raige your hands. Nice to meet you. Look around yourself.
six years He knows your mother. Has he finished yet? Has he moved yet?
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Assimilation 2: Voicing Assimilation
OK. Let us next look at one of the most popular sound changes in human language, voicing assimilation. The

English regular plural marker is S, but it is pronounced [s], as in books, or [z] as in bags.

book s bag s
[s] [z]

Why is this so? Well, the last sound of bookis [kl, which is a voiceless sound: [k] [k]. Therefore, the following
S is also a voiceless [s] sound. On the other hand, the last sound of bagis [gl, which is voiced: [g] [g].

book s bag s

[k][s] [gl[z]

Therefore, the following S sound is also voiced: [z] [z]. In other words, the two adjacent sounds become

similar to each other in terms of their voicing quality.

The same rule applies to the past tense marker —ed. When we add —ed to kick, it is pronounced as a voiceless
[t] sound: kicked, kicked. And in contrast when —ed is added to beg; it is pronounced as a voiced [d] sound:

begged, begged.

kicked begged
[t] [d]

Why? Again, the last sound in kickis a voiceless [k] sound. And the last sound in begis a [g] sound, which is

voiced.

kicked begged
[k][t] [g][d]

AHOEESICIL, EEET (voiceless) *HEEF (voiced) 73H 5

I .
i SN
= .

plltlkl[s]7s &, FHE ARSI ETICRETHHE
blldllgllz] RS 72 &, Fir A RE S CTHRETHE

EFEHEORMEIRE (voicing assimilation)
cHFEEOBOEN, AEEILRD
R EOBEOE D, EREIZR S > 2 DEREBICALNDBIS

41



How to Make Yourself Understood

Here again, the sound quality of the past tense marker becomes similar to the sound to which it is attached.

This is another instance of voicing assimilation in English.

It is very interesting, isn’t it? Oops, sorry. I dropped the book. Oh, by the way, in pronunciation of human

language, a part of word sounds sometimes drops too.

Vowel Drop: Japanese
Let us look at Japanese examples first: 72 < ({&F). In careful speech, this word is pronounced as 721>

< |, which is the dictionary form. However, in casual speech, many Japanese actually pronounce this word

as 72\ <, dropping one of the [ i] sounds, as in

=Ly <A (FEEE) =y _ <DV @EEDA).
Ly Ly

Likewise, A 7-< & (Wei#EHE). In careful speech this word is pronounced as A 7-< &, which is the

dictionary form. In casual speech, however, almost every Japanese actually pronounces this word as:

A2 E (RER)

sentak ki

|

u

dropping the [u] vowel between two [k] sounds: ¥ A/7-- . This is again an instance of vowel drop, which

can be seen occasionally in standard Japanese.

Vowel Drop: English

Vowel drop is observed very frequently in English as well. Let us consider the following examples.

Canada
[keenada]

Here, the first vowel receives the main stress, like Canada. However, the position of the main stress moves

as in

Canadian

[konéidion]
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Now, the first vowel is reduced and very weak, and thus in casual speech it is often dropped, and the word is

pronounced as

Canadian

[k_néidion]

!

Let us take a look at a few more popular examples of vowel drop in English.

family percent camera

[feemoli] [posént] [keemora]

In their dictionary forms, there is a reduced vowel which is very weak but is supposed to be pronounced in

careful speech. In casual speech, however, these reduced vowels are often dropped and they sound more like

family percent camera
[feem 1i] [p lsén‘c] [keem rol
S] S] !

AT (vowel reduction) & FAEE%E (vowel drop)
- JFEO o] ALY (schwa)

> BEEZITP. BIEESND
2> EAECFERICEBEEH N HY . FEICHRERTHD &, BB T256H0

c REEBIL, —DOHFENTET TR, BEPTESZ EIZL s ThEEZ D
fil go to school
[tul > [te] > [t] (FEEzL<T, eZgREsns)
ham and eggs
[end] > [en] > [n] (dlHBFE L, [n]E7ZTHESND)
I am a student
[em] > [em] > [m] (RE2 LT, ml &2 EIND5E8120)
HEIZEDLE T, 'mastudent EES Z EHEW
kam PICRICEN D6, REEITEZ 5700

Yes, I am. XYes, I'm.
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He is nice
liz] = [oz] = [zl (FEZRLT, [dEETREINIEERZY)
FHFIADET, He'snice & EL ZEHE 0
*is NICRICHN D56, BEREITEZ 5720
Yes, he is. X Yes, he’s.
You are right
lar] > [or] > [x] (REEZRLT, k& ETRESNLHGENZEL)
FEIZEDE T, Youreright EE Z EHZ0

- BILBEOR%  AETHHIT SHEORR
> HEE - AOREOEM (BE0H) M, HEEBLV PR D

TR = BN TEN WS, EEOFGEORGENETH <) ZxTLED
D> MELHELZ L TENTLS DL, BUSLTWRFIZRY, BEED LI

Summary
OK? Well, let us summarize today’s lesson.

Sound change is quite common in natural languages. When words are put together to make phrases and
sentences, it is seldom the case that they are pronounced in their exact dictionary forms. Therefore, it is very
important to understand sound change patterns in the target foreign language you are trying to learn.
Knowing and practicing typical sound change patterns in English will make your pronunciation clear and

natural. And it will improve your listening comprehension as well!

Well, how was today’s lesson? I hope you enjoyed it. Note, however, that the examples of sound change
patterns in English that we have just seen were only a very limited sample. Please try to learn and practice

more. Okay, that’s all for today. Good luck, and keep practicing. See you next time!

N N N N N N U N N N N N N N N N N N N N N N N N N N N N N N N N N N N N N S S S

Further Tips (1)

have to & of course D72 F

#GED have to N [hev to]l Tid7Ze< [haef tal B EINDHZ L, REFHEBICES-ZL1TH0 A2 H DT,
AR ST BICES L2 BRIT 2 ZuE, FIXFHEESENE Z > TWnWADTY, #GEL L TOEE L=
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WOHGED X HICHESNDTD, BV G BFRENBEWVISEER LTI Lo TVET,

have to
[haev] + [to]
HrEE S

[hef] + [to]
Y R

AR

VIiZAFE GEHNIEEI L Cnd), ITESE (FEMEE LRV T, ZoHAE. AFFVIA, BT
[t] & M LT, EAEFENCEL L T ET, [FERIC, 2GE of course 1T, %< DA [ov koirs] Tlx7e < | [of koirs]
EREINET, 2FV, of ODVINEFFOMR EREINDIDITTT, ZNHREIBBERICELDHDTT,

of course

==
= =]
[of] + [kowrs]
MY MR

HrEFvn, BEHEOEREKIORELZZ T, BEEEICE L THET, Zhbid, RLT MNERFICITS
UELIZ] BENRTKTIATI WADHITTIEEL., EbAELEEREBA(TEEMHRIEHEA] ) ICE-TWSD
S

Further Tips (2)

gL T=%F V)] Thed [=va))

SHEREE A LIZIED, BEEE (FRIZEDO LI ICHEINDIE) IR TWaElbH D £7, Ihisxy 7]
EV)BHEA OFEMTO ham and eggs X, 2N TOEFLEFEVOHGED L HIZ2->TEY ., and (F[n] & Lig
FINEHA, hamneggs. (INAxT v 7| LW EEAL TIIR, TA—R—=TrLELIIEHSTZ] DX DI,
WimOa) L L TEDNDYAED and 11, [endl EFESNET,) FLEIIC, TAVIDOART =A [RAEY
= U—] b, TNTOEFLEFYOEA4F/RDOT, Tom and Jerry @ and IZ[n] & 72 Y . Tomn Jerry & R S
D DNEETT,

HAGEICHHD 7, 72& 20E, [8Hk] EWoLTIE, T=v4Y ) v —Ebniu, T=v=av] &n
I —HEBLWETI, WoTZWMARREI >TWNWADTL X 9D
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=%t

[nishikiori]
Y | =vay
(] = [nishikori]

GINARET DL =223V 1220 9, Ziud, BE L EBIE L CTWOARWBOm FNIEEFE L T A 41T,

— . BEPUE LIED, FEERICR>TWD (BEREL T RWETITMEbZY) flbdbo 9, TH
BRI, FARICTERFEETH->TH, "7 ¥ 2 v hakukyul TiEe<, BEAFOIBHEL Iy Faw
hak_kyu] & 5% SvE T4,

. RE [ b U ketutool TiEZe< . BEAFOAHE LT[ v bv ket_tool
—B [ T A ichikail Cl372 <, BAFOLIDMHE L TIA v 14 ich_kail, 72 &%k

HH0FITYH, RN EFEOFHFIITESENTODEINLMEHAENEZ > TWEDTH- T, BADFH
DAFE ChHIUL, FFEOBKITEZ Y ¥ A, I [V % ketudan]l, —#f [ FH A ichigail

N

AFEEROT, fIORE ] PRIOB%EE = 54

HFETHAABTH

(1) TERRIETIIRER., 7Y 27 /L7 natural speed DF3EE T, 2 TR EIND RNF—
(2) ZLIENEEER LD | BB L LB OE THREINL NF—

VRS
HERMITN ST THTRIEY ) RS SRS DIT Ty, L% & 0 EHEILE T 552710

L., TNLIVELERERED [KTh TETREL, FERRAICH S F=NRE2—2ThHb, EnHZEaE#RL
T &, AEFEOFEE LR LI RDTLLE Y, BOORRE (HAGE) IOV TORLWERE,

HOBE|LT AU /1@ Shopping
Mall, [V 85 LM DBIE
DA TER, BAFD INJ 1T
and D Z &, EFEDOFEE TlLlnl
ERFENDLDOT, ZOREFD
FEORFLEHHAL TN DITTT
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Scripts and Annotations (2 7 U 7 ~ & fi##t)

Hello everyone. I'm Chuck Brown. I'm from Columbus, Ohio, in the United States, and I've been teaching at
Hokkaido University since 2013. In Unit 3, we learned a few important sound change patterns in English. In
Unit 4, today, we are going to learn some more sound change patterns that are challenging especially for
native speakers of Japanese; that is, variation of nasal “N” sound, sound linkage (or liaison), and consonant

drop. Let’s start by considering the following Japanese examples.

Warming Up Quiz: /N, Variation in Japanese

Thisis 39 (&%), and thisis LA (). Now, notice, however, that if we combine these two words, something

very interesting happens. How do you pronounce this?

RFA) B(&S)

You do not pronounce this as IZA ¥ 9. Rather, it is pronounced as IZA® 5 (5)i). Right? Somehow an

extra “N” sound is added. Let’s look at some more examples of the same pattern.

B(dA) BF(BA)
W(EA) E@S)

Thisisnot A BA,but 22ADA (#lF). Likewise, you do not usually pronounce thisas & A ¥ 9; rather,
SAD 9 (IF). You see? In Japanese, when the first word ends with “N” sound and the next word starts
with avowel, . \ ., 9. Z. or I3,then sometimes, an extra N sound is added before the vowel. Let’s call

this rule “nasal doubling”, which can be observed in words such as . #l#&. [LIE, as we've just seen.

There is another pattern frequently observed in Japanese, when N and a vowel get together. Consider the

following example.
2((FA) BLA)

In very careful speech, this word is pronounced as AV A (£8), which is the dictionary form. However,
in casual speech, the middle N is replaced by a nasalized vowel [ & ]. So many Japanese actually pronounce
this as ¥— A, as in 2EBHEA (F—\W A Lw—I—). This new vowel is slightly nasalized, which means
that part of the air from your lungs goes through your nose when you pronounce this sound. The same pattern

is quite frequently found.
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F(FA) F@BA)

For instance, in casual daily conversations, I£A 3 A is often pronounced as [h a & o N] (1I3—3 A), with the

N sound replaced by a nasal vowel [ 4 ], as in =3[,
EHA) Z(HLY)

Likewise, 1LA &\, is pronounced, in casual speech, as [r e & a i] (;1—3&\>), with the N sound replaced by a
nasal vowel [&]; 11—H W, FL—H .

Let’s call this strategy Nasal Vowel Replacement. The “N” sound in the dictionary form is replaced by a

nasalized vowel.

Let’s wrap up the points so far. In Japanese when the “N” sound is followed by a vowel sound, such as ¥, it
may be realized as the accurate dictionary form in very careful speech, like A E .

In casual speech, on the other hand, this “N” sound is often replaced by a nasal vowel, and the word is
pronounced as [%—3F A [h a a on]. In the same context of the “N - vowel sequence,” such as XA B9, it
is sometimes the case that the nasal doubling is obligatory, and the word always turns out to be XA @ 9.
In other words, the “N” doubling form here becomes a dictionary form in examples like (XA D 9, A D A,
X AD 9, and so on.

c AARSEOER : [~n) +EEOHE
> x—r1 [n]EPENMENDS TREDOZEI (nasal doubling) |
FA(R) + 5 (5) 2> (FA OS5 (RIE)
haN ou haNNou
ZOMoR - BlEF [kaNNoNJ, [1FE [saNNoul

> RN —r2 P EREFICEXHRDS [BRREFEE#H X (nasal replacement) |

HA LA (2B) > F~0A (£8)
zeN 1N zed1N
Z DO Dp] - $E [haNoN]=2 [F~FA [haioN]

ZE [reNail > h~HL [recail

C RN = VIFREERIC R o TR Y, TEARFETL, KEUEEFTL _HOBERH LD
CkBEFAFNZROT, [hABAL TSARY ) BESNH HIELH V)

s RE— 2 TEARETIE, ABTEIHEZNEZ L, BERIBVICRETENLR, HERFETIE%L

DHA. BETBEMIANE > TVD D %< OAKEREFRENESRD 5 BICHE-> TV D H R
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... N + Vowel in English

OK? These are instances of sound change rules that most Japanese speakers unconsciously follow. Now,
bearing this in mind, let’s consider what happens in English, when the nasal “n” sound is followed by a vowel.

Look at the following example.
run +er

When the word run is followed by —er, neither of the Japanese nasal rules applies. Don’t be trapped by the
spelling! Although an extra “N” is added here in the English writing system, in terms of speech sound, we
have only one N sound here. Therefore, it is NOT pronounced as 7 >} — (“rap+Na—") with double N. It is
just runner [ranor] with a single “N” sound. Runner [ranar]. This “N” sound is originally the Coda (or the last
sound) of the syllable run, but it is pronounced, at the same time, as if it is also the Onset (or the first sound)

of the following syllable —er. Let’s call this “nasal sharing.”

Now here is a tip for English pronunciation, especially for Japanese students. When you pronounce an “N
plus vowel” sequence in English, do not use the Japanese rule Nasal Doubling. Rather, try to use the English
rule “nasal sharing”. OK. Let’s practice a bit.

thinner

This is thinner [Binar]. Don’t pronounce this as + > — [“Oin+Na—"], which is a typical Japanese mistake.

Thinner [0inar].

C WEEOERR - T~n) +REOSE
> BEDPHIOBEEORBZEOE TH D EFRFIC, BADOBEHORIIOEFIZHD
[BEHE (nasal sharing) |

runner
[ranor]: [niZ[ran] D &G OFHE TH 5 L FIFFIZ, [nor] DY DF
S hFEIH<ETHL 1o

> R AARARRE © FRROBARGEEFHEMHEAI NN — 1 ThEo “#Hk] 2FBIAATLED
X SvF— [ragna—] © [ranor] [T 2TV

x N2I— [hamma—] ©O [hemor] [~ [TV E
x vF— [bigna—] ©O [Binarl
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Next, turn in [tornin]. Try NOT to say these two words separately like “turn ‘in”. Try to link the N sound in

turn with the following word in. It’s good if you hear some [nil sound. 7urn in [tornin].

Next, open-air [oupnear]. Again, don’t say these two words separately like “open ‘air”. The final N in open
sounds as if it is also the first sound of air. So again, it is good if you hear something like [ne] sound, like

open-air [oupneor]. Well then, how do you pronounce this in natural speed English?

burn out

Yeah! It is burn out [bornaut]. Do you hear some [na] like sound in the middle of the phrase? It is NOT “burn

‘out”. Rather, burn out [bornaut].

c WEEDOEER : [~n) +REOSHA
turn in : turn Ol in OLIOFIIOBFTD L H 25D T, hild X 5 BRGNS
X A=Ay © [tornin] (M%—=r 12V E)

open-air : open D[l air Dlel DFFIDFIZ, [neld X 5 R ENRHD
X F—Fox7F © [oupnea] ( T —7"F7] IZIHNE)

burn out : burn ®[n]2’ out PlAlOFEHDOFIZ, [an]lD X 5 72BN H D
X NN—VF9 bk © [bornaut] ( [R—=F )] IV

... C + Vowel in English

Now, this sound pattern is actually more general in English. When a word ends with a consonant even other
than nasal “n”, it’'s combined together with the following vowel, and pronounced as if it is the first sound of

the second word. Let’s look at some examples.

break up
(kal
Here, the last [k] sound of breakis linked to the first vowel of up, and thus the phrase sounds like break up.

big apple
[gee]
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Similarly, in big+ apple, the [g] sound is linked to the [z] sound of apple. So, big apple. One more example.

heads or tails
[zo]
Here, the last sound [z] in Aeadsis linked to the [0:] sound of or, and thus you may hear a [zs] like sound in

the middle of the phrase. hAeads or tails.

DOEER : o & — iz, TH+REDLA
break up : break D[kl up DWW DOBHDOEFED X H 12725 DT, [kalD X 5 72 FENH D
X TVvA T w7 © [breikapl (I7va 1] \ZdEDE)

big apple : big D [gl7’ apple D[e]lDHEFIDEFIZ, [geld L 5 72EnH S
X v IT T © [bigaepll (TEH 7w W)

heads or tails : heads D[zl or D[ ]DEAIDFIZ, [zo]lD L H 72 ENRH S
X N RAFTTANAX O [hedzoteilz] ([~ T qL=] 2V

Fa15 . get out, get on, get in, kick off, take out, sum up,

Consonant Drop in English

Good! It’s interesting, isn’t it? We've seen that in Japanese, sometimes, an extra consonant N is inserted in
examples, like han-nou (<)iv) or kan-non (##%). In English, however, quite the opposite may happen very
frequently. That is, when the identical consonants appear next to each other in casual speech, the sequence
is pronounced as if there is only one sound there. For example, this is big+ ‘game in very careful speech, but
in casual daily conversations, it is actually pronounced as bi(g)game, as if there is only one [g] sound.
bi(g)game. Next, take + ‘care is quite often pronounced as ta(ke) care. And, first + ‘time will be pronounced

as firs(t) time in casual speech as if there is only one [t] sound there. Firs(t) time.

OK? Now, the English sound change system goes still further. Even when the two adjacent consonants are
NOT exactly the same, one of these consonants is often dropped in casual speech. Sometimes, the first
consonant becomes very weak and is dropped eventually. For example, good + ‘bye becomes goo(d)-bye. Or,
back + ‘door turns out to be ba(ck)-door. On the other hand, the second of these adjacent consonants may be

sometimes deleted. For instance,

I like them
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I Iike them becomes I Iike’em.

Did you call her?

Similarly, Did you call her? is pronounced in causal speech as Did you call’er?by dropping the [h] sound in

her. Did you call'er?

- BAFETIE, FELIPXHZLZEnboTz haN + ou = haN Nou (&% _HFH1k)
BEDOFEBY% (Consonant drop)

CEFECHRA U TFEMERE . —H R BHAD Y

big game x EvJ5—L © [bi(glgeim] ( TEZA ()] IZENE)
take care X TA997F © [tei(k)keo] (T4 r7] IZIWE)
first time x J7—AFE2A L © [fors(ttaim] ( [7—RA % A (1)) IZHWE)

AT FENERICFLETRITH, HALEEHY
> FIOFENHEZLEE
good bye x gy KA © [gu(d)bail ( T730 ] 12V E)

back door X Ny F7 © be®dor]l (v F—] [23EWVE)

> BROTENHADLHE

I like them = I like’'em them O th BNHEHT [T A4 7 a) ITEWVEIC
Did you call her = Did you call’er her D h % HT [a—F—] ([ZILWHFIZ
Summary

OK? So let’s summarize today’s lesson. Both Japanese and English have many sound change patterns, but
they are sometimes quite different. As we've seen today, when an “N” is followed by a vowel, nasal vowel
replacement is a very common practice in Japanese, as in [~¥A or £~ A, and even nasal doubling
sometimes happens as well in Japanese as in [FA® 9 or 2A D A. However, none of these applies to
English in the same phonological context. Instead, nasal sharing is the common practice in this case in
English. The N is pronounced as if it is the first sound of the next word. Representative examples are, open-

air, or turn out. Don’t say 7 >/ —I[ran + Na—]. It’s runner [ranor].
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Next, we've seen another type of English sound change pattern, which many Japanese students are not very
good at: Consonant drop. This phonetic phenomenon is quite typical in the English sound change system,
especially when identical or similar sounds are aligned next to each other. Therefore, if you get accustomed
to consonant drop patterns in English, your pronunciation will be very clear and natural. Plus, your listening

comprehension will also become a lot better.

Satoshi: Hi, Chuck.

Chuck: Hey, Satoshi.

Satoshi: Shall we do it?

Chuck: OK. Yeah, good idea.
Heads or tails?

Satoshi: Heads.

Chuck: It’s tails. I won.

Okay, that’s all for today. Good luck, keep practicing, and see you next time

N AN N N N N U N N N N N N N N N N N N N N N N N N N N N N N N N N N N N N S S S

Further Tips (1)

FRRIIATEERE /| AAFHIIRAEE

[l
B

AAREL, SHiRD TA) RfeE hawv To] TEY) OD%Q%[&%%\ EHHITT TR Ela, 1, u,e,0l THD D

BIEHEEEE (open-syllablelanguage) T4, L7228-> T, @ FEOEGITE Y ¥ A, —JF. BBIIEEHN
T HETHKRDOLHEENT-S SAHIAEHMEE (closed-syllablelanguage) T, Lo T, 7FETEboTW
DHFEOWIZ, FEMPKIZD | FHETHRDS TV L HGEORIZFE CTHEDLHIEN 272, BARBTIELED

OB, BOORMNY DR — N SAHTEET,

Lz ... 3]+ [RES oL ws ]
~
Ly . FE]+[FE o]

~—r

ZOEIBIFICEZAEFEBMIONRF — 2~V R 2, TNEER LN LR EHE LEAENR TN &, 3
FEOBEEY %ﬁ&% ICHEERAIIC L < 72 0 F4,
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Further Tips (2)
MmO TS MED REHBTENEEERZ > T261

EF T, balck) door <° bi(g) game, I like (th)em ? X 912, HEE & HEENBEN > BEOFF WK OH % R,
TEE L, EBIZIZ1SDOHEFEOHRT, FFEOTENMIEAELHMZ 2725 WETD) flbd T,

actually [®kffualiliZiEH O3 E T, [KIOFEPROYNCT Sd, 1FEAEBZ 272<70 3, [e(kfusli]
apartment &, apart D[t|OF XKD MO FIZRIN SN TFEAEH Z 272< 720 9, [opar(t)mont]

SHIZODOMBRADL AR -T2 BN D FEDOEN, BREFETIIZR/ICEESINR Lo T HHbH &
D ET,

Wednesday O fHDO[dAFH 1%, 2 < OEERFFEICB VT, 2<BETSNETA, [wenzdeil
cupboard D[p]lDEH | B FEE SN FEH A, [kabord]

*Bf-B (D3JY) [ZBbhIhT, KYOFTRATHEEEE2FEL LS.
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Scripts and Annotations (2 7 U 7 ~ & fi##t)

Hello everyone. I'm Piers Williamson, from Heswall, near Liverpool, in the United Kingdom, and I've been
teaching at Hokkaido University since autumn, 2012. Today, we are going to learn some English sound
segments: namely, consonants and vowels. In particular, we will focus on some English sound segments which
many Hokudai Japanese students are not very good at. Let’s start by looking at the following Japanese

paradigm.

[s]/ [f] Paradigm in Japanese and English
You have pairs like #[sal and #:[fal, FElsul and i#[ful, and #[so] and #[fo]. English also has the same

pairs. sigh [sail and shy [fail, sue [su:] and shoe [fu’], and saw [so:] and Shaw [[o:]. Therefore, these English

words are very easy for Japanese students both to pronounce and to perceive accurately. So far so good!

Let’s go on to complete this paradigm. In English, there are two more types of pairs. same [seim] and shame
[feim], and sea [si:] and she [[i}]. Now, let’s check if Japanese has the corresponding pairs. There is a word
like 75[sel, but there seems to be no word like L x [fe] in Japanese. Furthermore, there is a word like i [f
il, but there’s no word like [sil; and there is even no Hiragana letter for this [si] sound in Japanese. In other

words, this [si] sound is completely missing in the Japanese speech sound inventory.

Therefore, it’s natural that some Japanese students have difficulty in pronouncing some basic English words

with this [si] sound, such as sea [si]; this is not x > —[Ji].

sea [si‘] x — [fii
scene [sin] x ¥— [fin]

season [si:zn] x —Z V[ fizn]

Or scene [si:n]; thisisnot x > — > [[in]. Or season [siizn]; this is not X *— X > [[izn]. What’s the

difference?

OK. The first point. When you pronounce the English “shée” [[i:] sound, try not to widen your mouth to the
sides. Not something like L—, L —. Rather, the shape of your lips is more like the one when you pronounce
the [ul] sound; [ul. She [[i:], she [fi:]. Well, the even more important key is the position of your tongue in your
mouth. When you pronounce she or the Japanese L/[[i] sound, the middle of the tongue, as well as the tip,
get very close to the roof of the mouth; she [[i:], she [[i:]. Repeat after me. She [[i:], she [fi:]. When you
pronounce sea, on the other hand, only the tip of the tongue gets close to the front of the roof of the mouth.

Sea [si:], sea [si:]. Repeat after me. Sea [si:], sea [si:].
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- BAREICHEW[s]EF

% [sal %t [fal sigh [sail shy [fail

? [si] w1 (il sea [si] she [[i:]

B [sul & [ful sue [su’] shoe [fu]

H [se] Lz? [fe same [seim] shame [feim]
18 [so] & [Jo saw [so’] Shaw [/o:]

D [Lz) LW FIFBMRAARFBAROE & LTIRWD, BEEIZLLTW
2 [ElEVWSFRRABEREIZLEV., ZhaELOLRRUV AT R0, BELEH LY

- JEECIEsIIIZEH I NS E [fil& DiENE Lo 08k L. 72< SAiE %

Jafl - < §BER > < BEX >
sister [sistor] XORE— icy [aisil XTA—
seat [si't] x¥— bk (cf sheet [fiit]) juicy [dzusi] x$a1——
simple [simpl] x> Y7L taxi [teeksil xXBYy—
since [sins] xXOVR galaxy [geeloksi] X ¥ 59—
cinema [sinemal X ¥ R< sexy [seksi] x4y —
city [siti] XT 4 Tracy [treisil x kLA —

The same is true for the voiced counterpart. So, easy [i:zil, easy [i:zi]. Don’t say the Japanese U [d3i] sound

asin A —— [it dzi:]. Rather, say, easy [i:zil, easy [i:zi].

- BARGEIZZ2 W 2]
[siloFFEz] & B AGEC RV
BEAED IC] TREVOTIEER

> SO EOORIICETST S

< BEX >

easy [izi] X —I—

busy [bizi] xEo—

rosy [rouzil xO——

Susie [su:zi] XRAR—— 7272 L. energy (flenordsil : [=F v —] ([ZitWE
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< BHE >
zeal [zi’]] 7272 L. jeans. gypsy, gym DSCEAH T
zipper [zipar] X W IN— AAGED [T 1ZEWE [a)

zigzag [zigzagl x OJTHY

Find Differences

OK? These are just a few examples of the difference between Japanese and English speech sound segments.
Understanding the sound difference between your native language and the target language you are trying to

learn is one of the important keys to foreign language learning. Let’s consider some other examples.

F [fl vs 5[¢ul

Japanese 5 [pul as in 572 [putal sounds similar to the English F sound as in foot, but they are actually
quite different. Japanese 5 [$ul is pronounced by placing the upper and lower lips close to each other. 57=
[putal, 57 [putal. In contrast, the English F sound is produced by placing the lower lip and the upper teeth
close to each other. Foot [fut], foot [fut]. Try not to use the Japanese 5 [pul sound when you say food [fu:dl,
free [fri:], fly [flail, and so on in English.

TH [0] and [6]: No Japanese counterpart

Next, let’s practice the English TH sound as in they [Oeil or think [0ink]. This is another difficult speech
segment for Japanese students. When you pronounce words such as they [0eil, though [Ooul, this [0is], or
that [0zt], the first segment is pronounced by making the tip of your tongue touch the upper teeth softly.
They [0eil, they [0eil. With exactly the same place of articulation, the first segment of think [0ink], thought
[00:t], thank [Bzenkland so on, is also pronounced. Make the tip of your tongue touch the upper teeth softly
again. Thank [0zenkl, thank [0zenk].

Z— AV isnot “ramen”> Land Rvs 5V 515

Well, how is it so far? It is not easy to produce and perceive speech sound segments which do not exist in your
mother tongue. English L and R are other notorious examples which are stumbling blocks for many Japanese
learners of English. To tell the truth, it’s not easy for me, as a native speaker of English, to pronounce
Japanese “ra, ri, ru, re, ro”’ properly, for instance, since they do not exist in English. I love miso ramen, but
it’s difficult for me to say miso ramen exactly the same as native Japanese speakers do. Therefore, it’s very
important to understand how such unfamiliar sounds are actually articulated, and then to practice many

times, in order to make yourself understood properly in a foreign language.
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c[flvs[v]: TBEZ TWEXHELT! ]
D HATIERE TEEHA, TREEZAMISEZAALTHWIT 2N
D> 77, LOWEZOEFEESESTFALT, FEOWNMICEL fitdy, BEEE A2 HT

“Dark L” [t] vs 5

Let’s next take a look at one peculiar instance of the English L sound. In casual daily speech, when an L
sound is the last element or the element right before the last consonant, it’s often realized as a so-called “dark
L’ or “velar L.” Listen carefully. pool [pu:tl, pool [pu:tl, or milk [mitk], milk [mitk]. When you pronounce
this particular type of L sound, you say a [u] like sound deep in the back of your mouth: [t] [t]. poo! [pu:t],

pool [pu:t], milk [mitkl, milk [mitk]. Let’s practice some more examples of this dark L. Repeat after me.

file [fait]
beautiful [bju:tifot]
help [hetpl

Good! This dark L sounds quite different from the usual L as in Jake [leik], or Zight [lait]. And of course it’s

very different from the Japanese % sound.

English [z] and [1] vs Japanese ®

Let’s finally look at two different & like sounds in English, which are not easy for some Japanese students
to distinguish. The [A] sound in words such as bunk, done, sunk, some, and cut can be said to be almost the
same as the Japanese ® sound. On the other hand, the % like sound as in bank, Dan, sank, Sam, and cat
is very different. This sound may be characterized as the sound somewhere between the Japanese & and x.

sounds. Let’s practice a bit. Listen carefully and repeat after me.

bank [bzenk] bunk [bank]
Dan [dzn] done [dan]

sank [szenk] sunk [sank]
Sam [szem] some [sam]

cat [keet] cut [kat]
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« “Dark L” (or “Velar 1.”) []
> DLETDHETED LI

DERFLT 5] EVWSRELT
pool [pu:tlix 7 —vw | (Vg
beautiful [bjutifot]ld TE=—7F 4 7w | IZITWVH
file [faitliX 7 7 A v | (WK
milk [mitklix I w7 | 20V
help [hetplix T~ (ZdE\WF

HAGED (5] LIFEEWVWE 5] 25T, OFOBRT 5] !
L OREEEENZDOXDICRE D> B EHEERY LT v

Summary

Good! OK, let’s wrap up today’s points. The speech sound inventory is a systematic organization in every
language. The set of Japanese speech segments and the set of English speech segments are similar to some
extent, but at the same time, they are very different in several important respects. Therefore, it’s very
important to try to understand the differences between Japanese and English at the sound segment level.
And then, practice many times. Notice also that today’s lesson covers only a small portion of sound segment
differences between Japanese and English. So, I strongly encourage you to learn more differences, as well as
similarities, between Japanese and English sound systems, which I am sure will help you improve your

English pronunciation.

Atsushi: Miso ramen omochi simasita.

Piers: Oh, thank you. It looks so delicious. I LOVE miso ramen.

Well, that’s all for today. I hope you enjoyed the lecture. Good luck, keep practicing, and see you next time!
(Wow, this looks great ...)

N N N N N N U N N N N N N N N N N N N N N N N N N N N N N N N N N N N N N S S S

63



How to Make Yourself Understood

Further Tips (1)

SELSER[tIFD

ROAARFELEIGEORERLEL X D,

H [tal # [ffal time [taim] chime [ffaim]
7 [til #h [t tin [tin] chin [{fin]

? [tul #F [tsul & [fful two [tu]l ? [tsul chew [{ul

F [tel Bz ?[Hfel tech [tek] check [{fek]
B [tol Z [fol top [top] chop [{fop]

(F721Zltap)  (FE7=iZlfap)

AAGED [72HoTE ), FE TH] & D) OFEFOFHEIE. BRI TERvwo T, b)) ORAITRTIO
THEBW T2 OBEETRNOTENRs] T, T2, [ 2] [ellIHMN B AGEICARKA2WE T, &1, [t
Eltulix, ZRICHIETZ006087% - hE T vH Y EHA, 2O _SOFE, BRAAEOTEERRICELE
EFNTVARNENZET, Lo T, AEREICHIChu 2 G0 HER S D & £ ORE I H AGEREEGH I
S>THELL fc;?@iﬁ‘ two [tu:lZz [V —] [tswl&FF L7720, team [tim]l% [F—24) [fiml&RFLEZVT5

DX, AARFEICIT R WEEZ AAGEICH AP ETRAT 2 WO BIG T, SMNEREZFE T T X To AN
LBLT, Wb BEADRED ] ORZZRFROOLDTY, RIS, FEREICIXtsul &9 FAEEARRIC
TH Y FHADT, FEEREEREICE > THARED [D] OFBFIZIFD LEEILE NS LLER A,

tour [tuor] Z [V 7 — | ERFLTCHBRMINLZAIUIH E D e BbiuE 32, tip (31, F v 7) & chip
DT B, O X512, BEBEDL>TLESHEELHHIDT, FENBETT,

Further Tips (2)

TH OEFIX. BEILTH LW\

they [0eil*° thank [Beenk]® th DFFIX, HAANCE > THRELHERY LHELLVLOD 1 >TL LD, Ly
L, ZHUFgELICLTH X0 b LitERHA, They & T84 ] £ EFLTH, thankyou & o Fa—| &
FELTH, MENEZLZZLITHEVBZONETA, TH OREFITHT 2 L CHBEOTFEEENH > TLE
2 EVIE, B o THEEILIZT 20 8BRS LILEE A,

LIZT A E NIRRT E S THAED LWEHRE 2 o,
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(1) TH HiZRMICRTHE LW

HROSFEOFTHL Zo0]RBlIE, L THLELWETT, 77V ABEBS KA VEBETLINLOFIIEbNEE
oo HRENTHR T, RV KHREROTY, ZOBEEZMEOTIZ (DFV, FEEREY T), KFELZFHEL TV DK
FEIEREEGEE IR I SAVET, TERS THMTNLAR D2 LETEHY £ A,

(2) BEEaAE b R&ICERS

PREAREEE L CEAT LT ELICE o Th, FZZ ook b# L WERo T (BEROREEEST
TOT, FEBTCOHNEBRIIZ THE LW LIEC TV DI TS Y FHAN), WEENGEGEE O EHITEH L
T, ABETIIFFELETOREO T ELZEHE L, BETEXHEICRVET, LIAN, HEEOTELLZED
%2 <1E, 4 CTHER, PIRONTELSEETERVOTT, 5E~6i%Il2>T, HARIZELWEENRTE S
EZ0ET, DFEV | HEAREEE LTERSTHERIC, 200l ER - BREZICEETE DL ER
DTT, (EHIT the [dal L FHEETLHEFEDOHELHYV T 1) TRETZOFIIABICE > THREPHELWE
EVWADTLE D, BHOREE (L 2E, A IOl &2 AR, Hia 2502, [TH OREIX
BEIL TN L0 S OEFR L TRILO 20 2 & TRV O TY,

(2% : Ingram, David. 1989. First Language Acquisition: Method, Description,

and Explanation. Cambridge University Press)

¥ D ECHLU D)) FHEEIN D0, Hx OFHEOFHFL LIZ, Unitl 76 Unitd TPo72 8957, ()R
Az - Lo =BEICBhE L L, (i) BBOMTA. AV rR2—3> MOLYARE, KUKER
B TOREBEL LSZEBTLCLOANKYEETT, (KERDZIVLHRERL D |, ZHPINEREOFE -
EEY EEo 1 >0y T,
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English Speech Sound Inventory

Consonants (F&)

Bilabial | Libiodental | Interdental| Alveolar |Alveopalatal| Velar | Glottal
mEE BEE WEE | EEF | EOEF BOET AT
Stops
FSHE [-v] P t k
[+v] b d g
Fricatives
EEE [-v] T 0 s f h
[+v] \Y; d y4 3
Affricates
BRE [-v] ¥
[+v] ®
Nasals
&F m n n
Liquids
nE |
Glides w(m) r J
EYE 1

Vowels (B&)

Lax (short) and reduced vowels

MERELBILEE
Front Back
UGS ®E
High I ¢)
B
Mid e S A\
& o
Low & a
EE
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Tense (long) vowels and diphthongs
RERBFL_ERT

Front Back
B ®E
High 1 u
B
Mid eI Ouv, OI
hE
Low (2v) av, ar
EE (a)
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Scripts and Annotations (2 7 U 7 ~ & fi##t)

Hello everyone. How’s your English study going? I'm Jeff Gayman. Welcome to the "How to Make Yourself
Understood" video series, Unit 6. In this video, we are going to learn what a "text" is. Let's start by comparing

two sets of sentences.

Warming Up Quiz:- Which sounds strange?

Please listen carefully: Which is strange, A or B?

Example A
I love goldfish. Yesterday I bought three lovely ones. But by the time I woke up this morning my cat
had eaten them all.

Example B
I love cheese sandwiches. Yesterday I bought a new laptop computer. But, in 1867, Alfred Nobel

invented dynamite.

Every sentence in both A and B is perfect in terms of grammar. However, in terms of overall meaningfulness,

the two are diametrically different.

I suppose you've found something wrong with example B. You're right. Let's see each sentence in B one by
one. The first sentence goes: “I love cheese sandwiches.” Nothing is wrong so far. The speaker starts talking
about “cheese sandwiches.” Then, the second sentence brings the totally new topic of a brand-new laptop.
Where has the speaker's love of cheese sandwiches gone? Then, the last sentence brings still another different

topic: the invention of dynamite!

. 4 topic
(1) I love cheese sandwiches ! new topic

(2) Yesterday I bought a new laptop computer
(3) But, in 1867, Alfred Nobel invented dynamite A another new topic

As you see, each sentence is grammatically perfect, but is disconnected from the others. The passage in its
entirety does not make overall, unified sense: you just cannot see any unity of meaning in it. It's almost
hopeless to imagine a real human being speaking passage B. By contrast, you can easily see that example A

is coherent in terms of meaning.

The connection of the first two sentences is natural enough: I love goldfish; therefore it's natural that I bought

three goldfish. There is an important connecting device here; the word ones, which refers to goldfish
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mentioned in the first sentence. There is another instance of a pronoun being used to connect the second and
the third sentences. Them refers to “the three lovely goldfish I bought.” As a whole, example A reads as a
unified story-line telling a tragedy which happened to a goldfish-lover.

(1) Ilove goldfish (2) Yesterday I bought three lovely ones

S~—

(3) But by the time I woke up this morning my cat had eaten them all

= 5L 2 SOTGEOHIA, B E BAFTRIL THRILZ ENRFAET,

Example B
(1) #lE F—XY> F BKIFE
(2) A HLIWVW/ —FPCEEWVELT
(3) LML, 1867 FIZFILILY K-/ — RV FALF A FERBELELE

DN (FRED) BRSO ELED>TWETR, IENRH D £t A,

Example A
(1) FhlF 28 AKFE (Ilove goldfish)
(2) ¥EBH WL LD %F 3 BLvE LTz (Yesterday I bought three lovely ones)
3) LM LSEHRETHSDLSIBDBEIZ 2 BROATLEL TLWELE
(But by the time I woke up this morning my cat had eaten them all)

(it E ] 1200 otz W IaFiiiTBER, (2D ones &9 RAFNRQ) & Q) EFENST (AAETIE
(b @ ] 28 [Thbnngf ] 2 LET). 3D them & W HRAFNQ) E@) EFHEIDIT TWET(AA
FECIIZERBIC LD EFREZAM T HZ LICL > T, BRONTEDIIERE >7Te bW 3 EDefThDH 2
EVRRPRENTWET), 29 LT Example AIZERDOETELEFoTWHESZET,

= E I GEMICHEVDARLE VWX E DR EFEOETH . X EFVDHAIXEITHEZ LIFZBLEWN. L) Z 2 TT,
AN DOWTERFEAIICEE L7200 . iRV AR— 2 F 0 2DI21E, 12020 XL EED L HIToRIF T,
FLEVOHLDLLEIIL TN ZENEETT, £ 2O Unit 6 205 Unit 10 £ TOT—~<TI,

What is a text?
Sentence sequences like example A are often called by linguists a "text". A text is not a random collection of

grammatical sentences, but rather is a series of sentences that are glued together to form a unified whole in
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terms of meaning.

Making a text thus means much more than putting grammatical sentences together. You need to arrange
sentences so that each sentence is connected in some way or other to what comes before and after it. This
interconnectedness of sentences in a text is called "cohesion". Passage A therefore is a cohesive text, whereas

passage B lacks cohesion and therefore is not a text.

It’s rather straightforward so far, isn’t it? However, there is more to cohesion than each sentence being linked

to what comes before and after it. Take passage C for example:

Example C
I love cheese sandwiches. By the way, I looked up the word "sandwich" in a dictionary and found
that it originates from an English nobleman. I am thinking of giving the dictionary to someone

because I don't use it anymore.

= TXRX b (text) &I

text IS EIERBERTHEONDFETT, B & L THELN A LELTFETZ b HNL TF AT 7 A1)
EEIGBAEDOLIIIC, LFMVRLT v M A XD NWLTFET =X 2T 2 b hiuE, UEEMR EORLE
BT ET,

ZIZTED text &iE, BT LEOBMEERTHIETHY . sentence DEARILT, Lrb2Hheé LTEKRMIC
FLEOTWALDAFHELET, AIHIOMHIT, 1DICELFEol [LE] LWVWIFWNHELELER, Tan
text T7, word—sentence—text & W IINAIZ, LV KRERHELL 72> TN EEZTIEIN,

#i%5 D words & D72 AT sentence Z1ED =0 DA WD S ik (grammar) 72 & 4 UL, #HED
sentences * DR EHDE T text ZELZDIZHHANH Y, TOHAIG —FOELEEAET, ZOREKD

k] OZ A2 SFEFT [T A ML) (textgrammar) E 592800 E7, ARIAL IXEORE
BOELE RATHETERL TR0 d LLERY A, T, £ & F o7 H, KT academic writing
ZETONI, ZOXLVEROLELZFER L TWDLEELAET,

= #EHRME (cohesion) &%

Cohesion L IZFFEFOMFET, AAE T HEERME LI LRHY ET, TFRAMEBETHXE
XDOGERYDI LA LET, MAMENREVLEIL, FLEVOHLERNLEE NI Z IRV ET, Zh
FEWVFRICRP LR — M2 EL 2DICE, KEEZERZ L T7, cohesion (22T, X VFELFEOT= 0 AL,
M.A K. Halliday and Ruqayia Hasan, Cohesion in English. (London: Longman, 1976) & L T 72X,

Here, the first sentence is connected to the second because the word sandwich is repeated which serves as a
kind of glue, and the speaker introduces the second sentence using a transitional signal by the way, even

though the topic is diverted from the real sandwiches I love to the origin of the word sandwich.
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| i .
(1) I love cheese sandwiches 4\7 real sandwiches I love

(2) By the way, I looked up the word "sandwich" in a dictionary and found that it originates from an

English nobleman
origin of the word

The third and final sentence is linked to the second because the word dictionary in the second is repeated in

the third. However, the topic now moves away from etymology to the plan of giving the dictionary to someone.

(2) By the way, I looked up the word "sandwich" in a dictionary and found that it originates from an

English nobleman / i tool to check out etvmologv
(3) I am thinking of giving the dictionary to someone because I don't use it any more

\ object to be given to someone

In this way, although the sentences in example C are linked to each other, they do not form a unified whole.

The story changes direction with each sentence and the audience should be puzzled as to where they will be
taken in the end. There is no semantic consistency: no focus of meaning which all the sentences are centered

around. Therefore, example C does not constitute a text. In contrast, example D is a text.

Example D
I love cheese sandwiches. Every morning I make cheese sandwiches for my breakfast. Also for lunch
every day I eat cheese sandwiches. So, one morning when I found no cheese in the fridge, I stood

speechless for a while.

Passage D starts with the same sentence as passage C. However, none of the three sentences following it
diverts from the topic expressed in the first one. The audience are sure of what the whole text is about: how

I love cheese sandwiches. All the sentences center on this focus of meaning.

This consistency in topic is required of any text. You always have to be very careful whether your text has a

consistent topic throughout. OK? Now, finally, let us consider the following example passage.

Example K

I have an English speaking class this afternoon. The instructor is so-so, but the textbook is very

interesting. Also the TA is from Singapore and very kind to all of us. I always enjoy the lesson.
Notice here that expressions such as English, speaking, or classin the first sentence are not repeated in this

passage. There is no pronoun referring back to the English speaking class, either. Nevertheless, this passage

makes a perfect cohesive text. Why is it so? The key is the article zhe.
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The in the instructor indicates that we are talking about the instructor of tArs English speaking class. The
in the textbook signals that it is the one being used in this English class. Thein the TA signifies that we are
talking about the TA in this class, and finally thein the lesson specifies that we are talking about the lesson
of this English speaking class. Therefore, the proper use of the definite article the plays a crucial role to make
a cohesive text. This is a very important aspect of English grammar that you have to bear in mind when you

speak and write a proper text in English. OK?

Example K

I have an English speaking class this afternoon

A
4 N\

The instructor is so-so, but the textbook is very interesting.

Also the TA is from Singapore and very kind to all of us.

I always enjoy the lesson.

=D — R (consistency in topic)
Example C Z HAGECTRI L THET,

(D BE F—XY 2 F BAKRIFE
(2 ETAHT U FEAvTF | EVWS5EE HE THRRTHEL, I FVRAOEKOAFISEBRTH S

—

e YELE
(3) D HE RHL5EDLLEVDOTHMNMIHITLS EBVET

DE@E THUR (L yF)) EVIFEBTHTDWNTNET, @LO@NE MFEE] LWV IFETH DV TNET,
ZDX oIz, BEY & o723 E LI cohesion (2K o TERIIZHORA>TWET, LnL, ZNENDLDOEEB
ERTCHDE, OD)TIEIARYOT — AV ROFEE L TCW=DIZ, @b e, [ FAvF] LW oHEE
DFEROFEZ2 Y, S5, @) TIFEREZFARDL DI - 7= FFEDFIZ /> TLEVWET, FEENKR A IZZENT
TS DOT, D~@IIFREERLELTOFLEEI RN EDIZR-STEY, 7FA M EEFSAEFA, JHUTKL
T, Example D |& TRAS EXUE EH > FA v FRUFE D] LD I FEEICINBL TV L7, TF AR THLLE
ZFET, Zo0kHic, TFRED—RM) (consistencyintopic) ., THFRX FEHERT H-HICIXEE- Lo 2
& TY,

= #ERE (cohesion) ZEAHT EMEE the DL

(1) I have an English speaking class this afternoon
(2) The instructor is so-so, but the textbook is very interesting

(3) Also the TA is from Singapore and very kind to all of us
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(4) I always enjoy the lesson

2)~@)D T O£ 5L the 3-5< Z L2k > T, [(1)® an English speaking class ®| &9 L 5 ITEKN
FRESALET, 72 & 21X D The instructor 1%, [ZDHEFEA L —F 77 TADHH| &0 9 BERIZARD 77,
Z® the DEIZ L > T (2~ EFEODIF B TWET, H L(2)7 Aninstructor is so-so, but a textbook
is very interesting & 72> T2 b & CTHAREEREEOWIUC /2D 3, ZARECIZZR F3, (LT,
LHHDOFRIZHDIGEDAE—F L T 7 T AOHBLITEIATTE) LHHHBITEHEHRALT L, (55
LTWARETHES TV AHERELILED) EHIBFRFIZLE THLE L LAVATL]

EEE the DAZEIT. XEOZBENGWNICTESBEBERPOREKRTT N, RiF£D L &AL IAIE, 2O unit T
T, XEXEDIEWTTHEFRLEESZRHD TDO Y] (glue) ([ZOWTHEUIHRD TV bl TT 4,

Summary
Let us summarize today’s lesson. In this unit, we've learned the following.

1. A text is a sequence of sentences that forms a semantic unity
2. In a text governed by cohesion:
a: each sentence is linked to what comes before and after it, and

b: one single topic runs through and unites all the sentences

As a student, you will be required to acquire academic writing skills, skills in writing logically on a particular
subject. In order to meet this challenge, you must learn to generate texts at will, because every piece of
academic writing is made of texts. So, in this sense, I hope that today’s lesson has given you some “clues” in
order to be a good writer. So please don't be just satisfied with just being able to connect words grammatically
to make a sentence. Go one step further and try to care about how you can connect sentences to construct a

meaningful text.

Yes! In order to be a good writer, you need “glue”. Well, that's all for today. Good luck, keep practicing, and

see you next time!

=»F Ll

1. TORMIBEKROATLDICELEESE-—EFLYDXTHS
2. WRMEEROTIR FOEY

a. BROXHBEDREDIEDGEMN->TLVS

b. 1 DDOEEMNTRTOXZEHEUDITTINDS

Unit 7~Unit 10 Ti&, S HICFELS RUIREEZEZ THEET, BRLAIC!
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F—7J—F (key words)
RS54 57 (paragraph) FEYI+E2T 2R (topic sentence) F#X (supporting sentence)

#£8 (conclusion)



How to Make Yourself Understood

Tips for Writing Sensible Paragraphs

Unit 7 What is a “Paragraph”?

- CONTENTS -
Scripts and Annotations
(RZ7 U7 b LIEH)
Organizing your Thoughts p. 77
Organized Units in Academic Writing p. 78
Basic Characteristics: Semantic Unity p. 78
Paragraph Components p. 79

Sample Paragraphs: “How I Changed the Way I Read” p. 80

Paragraph # ‘B¢7%’ in Japanese p. 82

Summary p. 83
Further Tips

(1) TEE] (oW TOHE p. 84

A Remark on Japanese danraku

(2) EEFEHOT T p. 84
English-English Dictionary
B) RTTTT « TAT 4 TIZHONWTHOBEE p. 85

Useful Japanese books on paragraph writing

Takashi Tsuchinaga, Satoshi Oku, and Jeff Gayman

76



Unit 7 What is a “Paragraph”?

Scripts and Annotations (2 7 U 7 ~ & fi##t)

Hello everyone. Welcome to the “How to Make Yourself Understood” video series, Unit 7. 'm Rick Siddle. I'm
from Sheffield, UK, and I've been teaching at Hokkaido University since 2011. In this video, we are going to

learn what a “paragraph" is.

Organizing your Thoughts

Imagine what you do when you try to communicate your feelings or thoughts in writing to someone else. One
possible answer might be, “Well, I simply turn my feelings or thoughts into words just as I feel or think.”
However, this idea of what’s inside you automatically being converted to the written word is too naive, I'm
afraid. Your reader would just get confused. That is because in many cases, what’s in your brain remains
formless, disorganized, and hard to capture until it is organized into an intelligible form. That may be why

'”

you often hear people say something like “I know what I want to say, but it’s hard to put it into words!

In order to voice your inner feelings or thoughts, you need to take the trouble of organizing your ideas by
manipulating your language skills. That may be a challenging and time-consuming task, but if you skip this
process, then your potential readers will have a hard time interpreting the disorganized language that you
let fly automatically. Taking the time to organize your ideas is worth doing not only because it helps your
reader grasp what you mean, but also because it can reveal any vagueness or inconsistency in your ideas.

Trying to organize our thoughts can help us to think better.

= [Bof-FFXFZEFIEKL] HIFTIEAEL

HoDBSZ b2 ZDEEFENTHHRAFILEDL L0500 0T WLEICIERY FH A, BHOFIZT TE L
Tl FOEFORETITRME LTWDHDT, ENEAEDONZHLTHEH L THTFICHATEDLE Y & LT
He HELTILOLXERA,
T EWD Z LiE, MELICFRFE O B R EEND LVER AN, BEOFORME L2 BB LKL T
LU, BREEATREZR IR T2 L WV ) Bl EETE B2 T, &0, BoegzFEL) L)
EFE T, B CHOOB X 2T LVWES 2T T, HOPTEOKS L TWAHEITOIREETIX
R TIEL LNWZ 2B TWDEICELZTWEDIZ, WS, ZREEHELCSEIILTALY ET5
FEERC O N LW ETA R Z TEX T, Tdhiil, ZARITITTERN-TZDIZ] LXK ENHY F
o TTHDH, BOOBZ Z B ANE T TEE LT 2L WIHEEIL. BOORBEHEIHZLICbeD
T, SHICEZIE, BADEZRIEELIT I LICE>THHTHEICEDLY, thEMSOMTFELDZE LS
[SBYET, O L) RmRstEs, Emicsits2 s, TR ZNPMRXEE EDEKRLRDOTT,
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Organized Units in Academic Writing
Now that you know conscious organization of your thoughts is a must, let's see how to do that in academic
writing. In order to do so, you use what is called a paragraph. I guess you remember the definition of a text:

a sequence of sentences that form a semantic unity.

Basic Characteristics’ Semantic Unity
A paragraph is the most basic unit of such a text. You can compare a piece of academic writing to a building.
Just as a huge construction is made of small building blocks, so is a piece of academic writing made of

paragraphs. Now, let's see the characteristics of a paragraph.

Paragraph
1. one single main idea
2. each sentence related to the main idea

3. indentation

First, it contains one single content or main idea. Second, each sentence in a paragraph is related to that
main idea. If you want to discuss two topics in a paragraph, for example, you have to divide it into two

paragraphs.

In addition to these essential, semantic characteristics, a paragraph has a clear outward appearance. A
paragraph is distinguished from what is before and after it by means of indentation at the beginning and/or

empty lines enclosing it. This helps the reader see where a paragraph starts and ends.

= RS5T57 &M@
T 7 A DA D EARNLRBALTH O LT OR e R £,

1. 1 DM main idea (¥-2AB) kKD
2. RSTST7hOTRTOXIEZD main idea ED2HEM->TLVD
3. NSTS2ENRSTSTORGYIE, BEODEFTITOEATOFBAIZCE>TRINS

L2 T, 1DODONRT T T 7122 OU EORNBENRZTENDE NI ZLIETHVHGETAL, NENR 2O5HD572 5,
RTTTT7H 20 FTRETT,
RITFTTFIDEICERDELEN THHEFXETN, FMC, %X (LA 7Y N 08T ki
(3) DX ERLET,

AARO/NER CEGERE 22 T - A ThUE, FRARICE L EEERBEOFHE - Fo 22 CEI Lo
A ELlzh, (3) IZENELPTHET,
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Paragraph Components
Now let us consider the internal structure of a paragraph. The default structure of a paragraph is: it starts
with a topic sentence, followed by supporting sentences and a concluding sentence. Let's look at each of these

paragraph components one by one.

Topic Sentence

Supporting Sentence Supporting Sentence

Supporting Sentence Supporting Sentence

Supporting Sentence Supporting Sentence

Conclusion

A topic sentence is the most important sentence in the paragraph. I hope you remember that a paragraph
contains only one main idea. That main idea, or topic, is clearly stated by the topic sentence. It is in most
cases the first sentence of a paragraph. This default location is important. Because a topic sentence gives
orientation to the reader at the beginning of a paragraph, the reader knows the topic very early so that they
can know what to expect in the rest of the paragraph. If the topic sentence doesn't appear until the end of

the paragraph, the reader is kept in suspense, always wondering what the paragraph is going to be about.

Next. A topic sentence is followed by supporting sentences, which develop the main idea and make it
convincing using a variety of methods: giving examples, proofs, reasons, details, explanations, making
comparisons, restating the topic in other words, and so forth. If a topic sentence is an introduction, supporting

sentences are the body of a paragraph.
Finally, a concluding statement closes the paragraph, reminding the reader of the topic of the whole
paragraph. These three components cooperate to convince the reader of the one single topic and contribute

to the semantic unity of the paragraph.

No digression is permitted. Do not put anything of no direct relevance in a paragraph.

paragraph

A topic sentence (main idea)

Supporting sentences

X anything unrelated

A conclusion
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= INTT S5 TOBEER

topic sentence: = /X7 7 7 7@ main idea (F7=2HWN&=topic) #FE L TW\DH, XT 7T T7OHT
ROEERL, T T T 7 FENEME,

supporting sentence: main idea (Mt > 7)) ZER L CHA A FITHGESE 5@ X %279 5 3L, topic
sentence DKM ENLE,

conclusion: i, /X727 7 7 ® mainidea # £ LD 5,

ZHUNDRINER 23T 77 71 AND 2 L ITREETT,

Now, let's look at an example paragraph and see the three components in action.

Listen to the following text first.

Sample Paragraph- “How I Changed the Way I Read”

For nearly a year, most of my reading activities have been on a digital basis. As soon as I buy books,
I convert most of them into PDF files using a document scanner, and read them on my tablet PC.
This method has several advantages. First, I don't have to carry along bulky textbooks from home
to college anymore, because everything I need in the classroom is stored in my light-weight, handy
tablet. Not only the textbooks but also my whole library is now accessible wherever I go. When 1 was
totally dependent on paper books, there was a limit to the number of books I could carry along. In
addition to this excellent portability, digital reading gives me more freedom in taking notes. As was
the case with traditional reading, you can easily jot down your memos in PDF. Moreover, you can
delete or modify them as you like, which is impossible with paper books. Although you might
mention the danger of losing all of the books together with the tablet, actually, here again digitized
books beat their paper-based equivalents. Because digital files are so easy to copy, I have made
backups of my whole library on my laptop PC and in two hard-disk drives. You can say that my
books are far more securely protected than paper books. For these reasons, I am very much satisfied

with my present reading environment.

OK, let us look at the text. Oh! The letters are too small? Don’t worry. We first just give you an overall view,
and then look at each component in detail. The first sentence is the topic sentence. The main body consists

of various supporting sentences, and we have a concluding statement at the very end of this paragraph.

Look at the first sentence. For nearly a year, most of my reading activities have been on a digital basis. This

conveys the topic in a very general manner. The remainder of the paragraph, except for the final sentence,
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are all supporting sentences, elaborating upon the topic in various ways.

The first supporting sentence is, As soon as I buy books, I convert most of them into PDF files using a
document scanner, and read them on my tablet PC. This sentence expresses the general topic in a specific

manner and makes the reader understand what "reading on a digital basis" is.

The second supporting sentence, This method has several advantages, starts the list of the advantages of
digitized reading. The list consists of three parts. In the first part, the writer says that digitization makes it
possible to carry a lot of books in a handy manner. The second part starts with In addition to this excellent
portability and discusses how digital reading gives more freedom in taking notes. Here, the phrase this
excellent portability not only introduces the second item on the advantage list, but also captures the content

of the first part in a nutshell and thus helps the reader grasp the logical development.

[supporting sentences] This method has several advantages.
(1) ... handy tablet ...
cohesive

(2) In addition to this excellent portability,

The next sentence goes; Although you might mention the danger of losing all of the books together with the
tablet, actually, here again digitized books beat their paper-based equivalents. This sentence introduces the
third advantage; by mentioning a possible argument against digital reading first, the writer maintains that
there is a valid counter-argument to it. The point of that counter-argument is made clear in the two sentences

that follow: digital books are in fact far easier to back up than paper books.

The final sentence concludes the paragraph. For these reasons, I am very much satisfied with my present
reading environment. Note that these reasons refers to the three advantages mentioned in the three groups

of supporting sentences. This makes the entire paragraph a cohesive whole.

[supporting sentences] This method has several advantages.
(1) ... handy tablet ...
(2) ... more freedom in taking notes. ...
(3) ... more securely protected ... .
T cohesive

[conclusion] For these reasons, I am very much satisfied with my present reading environment.

We have just seen an example of a stand-alone paragraph, a single paragraph essay. You can use more
building blocks, that is, more paragraphs, to construct a longer essay, which is the topic of the next video

lecture. Before concluding this lecture, let me briefly mention some tips for Japanese students.
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= sample essay D@REIZDLVT

W) topic sentence 233K T. DT supporting sentences 23 & . H & IZ conclusion THEH < < 5 LW
I, NITSTBEOEEICH>TVWAEXETT,

HHAD topic sentence, For nearly a year, most of my reading activities have been on a digital basis | —/i%
#1972 (general 72) EWHTIE v 7 ZI_XTWES, HALTV, GO HLLETIE, —KOUREVHO
%Iz, Fz BIREIT (specific 12) DD RLT<KHHAT D, L) RBEOH T2 L <M éﬂ’biﬁ‘o TbThH
topic sentence 1%, /N7 7 7 7 EIKONEE —LTHRT =0, — KB, iR REZIN LI EbhvET, LT
% D1 O supporting sentences T, topic sentence DN % BRI 2 FlICHBICE WX 2 2L > Thn <
T U2 20T TY, lgeneral T &ZEEULV=5 specific GERBAZ L& S LONIT TSN,

= sample essay @) cohesion Z&H =BT FEHICDIVT
FEZXT VA NBEOE 1 OFEE LT,

First, I don't have to carry along bulky textbooks from home to college anymore, because
everything I need in the classroom is stored in my light-weight, handy tablet. Not only
the textbooks but also my whole library is now accessible wherever I go. When I was totally

dependent on paper books, there was a limit to the number of books I could carry along.

EHANTOWES, HY DI, BAOMEL L ZICTHR- T2 05 28T, AL TWEEE WD
1. 52 OFS AR DA, In addition to this excellent portability TiEE > TWNDH EWVH HTT, H 1D
F| % this excellent portability &9 ff{%fcﬁ% ﬂ/j B L CE L O, TIUTIMATHE 2 O)ﬂ:‘lj/n = A
HEIEE/mT TWETR, ZoLFICEY | 1 OMRZEXTHLESY L5 2 O R ZE~THLHES
DFEODIF HAL T, cohesion (i #ME) ﬁlﬁiiﬂf%i?‘ R&FALSNDFERE 9 < HNTWDL DT TT,
EofITcx, TEZIZTHES (carry) ZENTES] LWV ) EEEZZF T portable &\ 9 TR D S 512445
J& T 5 portability & V9 HEEE > TV ET, carry 7°5 portable (J55E TR Z A9 411E able to be
carried), & 51T portability (= the quality of being able to be carried) #E W2 K 95 ZRiEsE /1 &1k H T
W, ZOX S RRENAREICRD £

Paragraph # ‘B:%’in Japanese

The concept and definition of Japanese danraku does not seem to be the same as the standard notion of a
paragraph in academic writing as we have just learned. So try not to use your logic of danraku, but rather
try to follow the structure of a paragraph. This basically applies to writing academic papers in any field. Even
when you write papers in Japanese, the basic structure of each paragraph should be like what we have
learned in today’s lecture. This, I am sure, will make your writing more intelligible, sensible, and reader-

friendly.
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= O unit TR L TINSHT 571 & BARDEREHABE 2Z T -7 SANFEATRE TERE] ISBITIELZDHD
ThHDHEEZTLLIEE N, B CEESEIL, HEZAKRETELHBAETHoTYH, XTI 7T 7HEREZTD
VBN Y £, FF L <IL T2 Further Tips(1) 1MTE%E ] [2oWTOfiEd] 2 &L 7230,

Summary
OK! Let’s wrap up today’s points. In this unit, we have learned the following. In academic writing, you

organize your ideas and write using paragraphs. A paragraph contains one main idea, not more. Everything

in a paragraph should be related to the main idea.
A paragraph is made of the following three components.
1. a topic sentence, expressing the main idea of the paragraph in
a nutshell, usually located at the beginning
2. supporting sentences, following and supporting the topic sentence
in a variety of ways
3. conclusion
Anyone writing academic papers in any language in any field should write on a paragraph writing basis. This
will make what you would like to convey in your writing clearly understandable. Furthermore, understanding
the basic structure of a paragraph also helps you read academic papers quickly and accurately.
What a mess! This is not a paragraph!

Now, it looks good. This IS a paragraph.

Well, that’s all for today. I hope you enjoyed the lecture. Good luck, keep working hard, and see you next time!

N N N N N N U N N N N N N N N N N N N N N N N N N N N N N N N N N N N N N S S S
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Further Tips (1)

[BR¥E ] 12 OWTORE

AARTCEGEHE LT AN ThHIUL, BB & TEWREHE) LI HEZRA TV b LILER A, 8§
Bz &, BREELIZ, BEHEZ 1T FTFA2ZEICL o TRUBNIELEDONZF VDO L THY, EWREK
FERBEBE RN O0EE > TELRTZ, 1 DDOEREROLEDON-ED THDH, L) 2L TT,

ZO L5 7% TERE] OMEZEXIO unit THRAE INFT57] OBBLERLERAEYFET. s, BB
HEEIXERORYI Y LI T LR H 50T TiERd, BICARZ (LA T 7 ) EOXEID TLMARND
5T, . NI 7T 7IIMEERE., BROE LV TTOT, BREFEBRSFEOT R E L L O A
XEFINRT T T 7 LEFEAETAL, EMOFE L FE D LITBROLWEREE L WS bORHL L NI B HTEN
HBIRDS, RNTZ 77 70DE 2T EMBENRNOTT, BREHEEEREEEWIXBIRH D EHZ b TE N
T, BHROF L ED LRERARL, 2EMERLS ZOHZY TETTE LEIE I DDOWNR, EWVWH T TEREE
XEID E SRR ONTLESTWNDLR S, FHiim L e ZFEANCEOZEORMA R LTLEEN, £5 Lane
BART T T 7 BELTLENET,

ZOFEEFENTVWLES S, BOWHIDEREB & EWEE O XA Z /N THD ST TTN, S LlicEo
NI TEDOZ EEBWHTETEHEMT -0 ENTWE Lz, BEL IR ETZS SAEFENTND AD
RFEDZORBIZZNTNDZ EEBWET, 2T E, BREE, BRREE WO XBNX, 7757« T4
T A I Ko TR S LD R ST O b D EF 2 HTL X 9,

ZLT, ZHUHMTEETRXAFEIOVBRIL I LT, BOIAAREELME S 07206, BRABEETENTH Ln
DI, EWNH TR FH A, BARETELIZLTYH, EMAXEECOTHNIE, TBE OBRICKDS
F.IR5T57] OBMBIZE > TXEFELRETT,

Further Tips (2)

WEREFEHOTT D

HIRS T, P ER L REEORET, HOHFBEOFRERRE, ]ERE. i OREOREERELZ T2 S
EOND, ERAMOKETHHAIE LAY LIERBRAH L & EWET, FIREEREZ BN LY,
B RBLTE VLR D EDFER T, cohesive R FAEL ETARAIRBRRENTE~TeDTY, L THREL L
LIeODOEMTTIE RN -7 TTR, COXIGRERENEZE S -OICITEEFRANSEIOHTT, SRFFHIRICH
STWD &, mHFEE, ZREEWRDIITWVAAGEORERLE ORI OE LGHICAD £ A, UL, Jeefilt
S ZLICRY, HOEBEHBEAFARDL L, TUTEET 572 < SADFERFEPTIGR LI BIZROIA A TS
Lo, BT EHFER TLOMOE ZBHOFIMEL ZENTEET, TOXHIRSEOHEDHIL, cohesion
WX TELEFESTELEEMMAL TH ETIEFITHEIINELET,
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Further Tips (3)

NREGFSGT e SAF 4 TIZONTHEEE

ETRARZL I, ARBEORLEELBRICHL AT T 7OMSITIARARTENS, AABICL S OE
EHOV =2 T IVKRIZERT T T THERRICOWT LoD R L TSN TWAHRENH Y 4, = 2 CTldddng
LELHLWEIE S EZAARERNLTEBEEL L 9,

1. KTR# ERROMEXEM] PAHE (hROMmMBT4L. 1981)
2. KTEHM [LR—FOBAILTAHI 5 FEZXE (AEEERE. 1994)
1 FEHMROBXITHTLS AL 5GXEZFIXELTVETA, 2 [FAX - HERFEROHIX
BELATHWET, BRICE2AZRDELLTLEL S,
3. FHIWWAA [HR WXOEE: LAR— S ERETI NHK Ty R (NHK HER, 2012)
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Scripts and Annotations (2 7 U 7 k & fiZ31)

Hello everyone. I'm Jeff Gayman. Welcome to the "How to Make Yourself Understood" video series, Unit 8.
How is your study of the English language going? Writing something clearly in English is very difficult? I
know, but if you learn the logic and basic structure of academic writing, your writing skill will surely improve.

It is important to keep trying.

What is an “Essay”?

In this unit, we are going to learn the structure of an essay. An essay is a piece of academic writing dealing
with a particular subject. Academic papers researchers write and class reports or term papers students
submit all fall under the category of an essay. Compared with the stand-alone paragraph we studied in Unit
7, an essay is made of more paragraphs and thus capable of conveying a more detailed and complex argument.
However, the underlying organizing principles are the same. An essay is, so to speak, a paragraph on a larger

scale. Let's look at the fundamental characteristics of an essay.

=»TytS # HEE
ot Af] LED L, THETF] R THRE] 0L 574 THE] Z2EVENPDEANSZONE LLERA, L
L, 2D unit THSessay &1L, TDO XD FHMETIT RS, LLARLRLVA—FD LI RbD, D
£V, BB TRITOVTHENICH L -EREDNRS TS5 IDLEEXED - L TT,

Characteristics of an Essay

First of all, just as a paragraph is a text, an organized whole, so is an essay. Secondly, just as a paragraph
contains only one topic or main idea, so does an essay. In the case of an essay, that one topic is called a “thesis,”
which is a theory or idea you maintain or argue in the essay. Finally, remember that everything in a
paragraph is related to the topic of the paragraph. In the same manner, every paragraph in an essay is related

to the one thesis maintained in the essay.
OK. You are beginning to see what I mean by an essay being a paragraph on a larger scale. Since you have
learned what a paragraph is in the previous lecture, you should be able to understand the structure of an

essay by means of analogy.

Now, let's see the components of an essay one by one in comparison to those of a paragraph. Again, you will

see how the same organizing principles govern both.
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=TIyt A = INS5T 5 TDOIKIR

n37357 Iytq
TORARELTOFREFY EHED TORAMELTOFEEFY ZHED
1DNDHE (topic) ##HD 1DNDKNE (thesis) ##FD
EDEHE topic ELEHELTLND EDER 4 thesis LB ELTULNVS

ZOENLLEBONOD X, BEART T T INLRAIT v EA1X, BT 7T 7 LEI UG o TR
V., ZOBEWTH—RF I T7OWKREEZFT,

Essay Components

You remember that the first part of a paragraph is a topic sentence, right? In the case of an essay, the first
part is an introduction, which is made of one paragraph or, in the case of a longer essay, two or more
paragraphs. An introduction should contain one sentence called a “thesis statement”, which expresses the
main argument of the entire essay in a nutshell. The thesis statement makes clear to the reader what the

essay is going to maintain.

The next part is the body, which is the longest part in an essay, where the thesis is developed in full and
argued. The paragraphs in the body correspond to supporting sentences in a paragraph and thus are

sometimes called “supporting paragraphs.”

The final paragraph or paragraphs in an essay serve as a conclusion. The conclusion summarizes and

concludes the main argument of what you have stated in the previous parts of the essay.

< essay >
An introduction: one or more paragraphs containing a “thesis statement”
The body: paragraphs to develop and argue for the thesis

A conclusion: one or more paragraphs to summarize the point

Every piece of academic writing should have this three-part structure: an introduction with a thesis

statement, a body consisting of supporting paragraphs, and a conclusion.
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essay
Introduction (with Thesis Statement)

Supporting Paragraph

Supporting Paragraph

Supporting Paragraph

Supporting Paragraph

Conclusion
Points
= Ty DEBRER

A X7 A Ivta
topic NRFT570XEHM A | thesis statement IvEL/ DEELMHA (thesis) £1X
sentence (topic) Z1 XTERL=1D TR LELHD, introduction [ZEEN S
supporting | topic sentence MNAZRBA | body ( supporting | thesis ZBBAL. WMIET3/3555 7
sentence(s) | L. HREE3 %X paragraphs)
conclusion |#EMZEFLHEHIX conclusion HREFLEDHDBNFT52

FEOENLEBOLNODOEIIC, RNTTTTET AT HBEOHEFEIC L TE LD TVNET, =
IThH, H— RS T TOENIERENT- DNy DREETHLEEZ2ET, LT, IS5k
I+5 topic sentence & L{&EIZE$E S5 X thesis statement AT v A [ZIXFRARZ DT,

Now let’s look at a sample short essay and see how each component is located. For the first reading, just focus

on the general structure of the essay.

Sample Essay: How I Changed the Way I Read

[ introduction ]

These days, in many aspects of our daily life, computers, especially small mobile devices, are
changing the traditional way of doing things. For example, mobile devices with a camera installed
have almost replaced film cameras at least for casual use. Travelers now depend on maps displayed

on their mobile phone screen instead of paper maps. Using an online calendar for scheduling is now

quite a normal procedure. As for me, when I was admitted to college last year, I started something
new to follow this trend: the digitization of most of my reading activities. Let me show you how I
\

read books now and how I evaluate this new method of reading.

thesis statement
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[ body: first supporting paragraph |

In order to convert the books I buy into a digital format, first I use a desktop paper cutter to cut off
the spines and separate all the sheets from each other. Then I scan dozens of the sheets at a time,
using a very fast document scanner. The scanned data are automatically stored as PDF files in my
tablet PC. The tablet PC containing these PDF files serves as a kind of book for me: I can read and

turn pages on the screen with my forefinger.

[ body: second supporting paragraph ]

One year after having changed my reading method in this way, I have become sure that digitized
reading has several advantages. First of all, I no longer have to carry along bulky textbooks from
home to college, because everything I need in the classroom is stored in my light-weight, handy
tablet. Not only the textbooks but also my whole library is now accessible wherever I go. For example,
when a passage displayed on the screen happens to remind me of another related title, I can
immediately search for and open it. That was impossible when I was totally dependent on paper

books, because there was a limit to the number of books I could carry with me.

[ body: third supporting paragraph ]

In addition to this excellent portability, digital reading gives me more freedom in taking notes.
Everybody knows you can jot down your memos in a paper book, if it is your own, of course. With
digital reading, you can likewise annotate on the screen using your finger or a stylus pen. What is

more, you can delete or modify your notes at your will, which is impossible with paper books.

[ body: fourth supporting paragraph ]

Although someone might mention the danger of losing your whole library by losing your tablet PC,
actually, here again digitized books beat their paper-based equivalents. Because digital files are so
easy to copy, I have the backups of my whole library in my laptop PC and in two portable hard-disk
drives so that if my tablet is lost or broken, I still have my library data at hand. This three-fold
backup is impracticable with paper books. Just imagine how time-consuming and tedious it might
be to make just one Xerox copy of a 200 page paper book! Even if you manage to make it, where do
you put those paper copies? In contrast, with digital book data, backup can be so simply and quickly

done. Therefore, you can say that my books are far more securely protected than paper books.

[ conclusion ]

Portability, flexibility in annotation, and ease of backup: these are some of the reasons why I am
very much satisfied with my present reading environment. It may be that my reading method works
because I am a sophomore and have less than a hundred books of my own. A professor who owns
thousands of books would find the idea of converting them into PDF from scratch totally unrealistic.

I am wondering what will happen as my library gradually increases in the future. For the time being,
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however, I cannot imagine my daily life without my whole library in my tablet.

So, how was it? You may have noticed that this sample essay is based on the sample paragraph we saw in
the previous video. The single paragraph is now expanded into a six paragraph essay. You see that an
introduction paragraph comes first which contains the thesis statement, followed by a four paragraph body,
and that a concluding paragraph ends the essay. We are going to discuss the detailed analysis of each

paragraph of this essay in the next lecture. So, please look forward to it!

= sample essay [CDLVT
Unit 6 Tt TUW 272 /= sample paragraph % 6 DO/ T 7 7K L=y v A T, BT 777 L
[l UGS ZFF > TV D RICIERE L TS E &0,

1. introduction: ¥ 1/35%4'5 7, thesis statement (T#RE) Z#&HD

(Bi—/5 45 7D topic sentence IZHHY T 3)
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Summary
Now, let’s wrap up today’s points. A single paragraph and an essay made of more paragraphs are governed

by the same organizing principles.

1. An essay is a text, an organized whole.
2. An essay contains only one thesis, a theory or idea to be maintained or argued.
3. Every paragraph in an essay is related to the thesis and contributes to the unity of the essay.

4. An essay has the following three components:

+ introduction, containing a thesis statement
* body or supporting paragraphs, and

+ conclusion, summarizing the entire essay

Do you remember the metaphor of architecture used in the previous video? A sentence can be likened to a
building block. Combining sentences on one topic makes a paragraph. In the same fashion, a paragraph, in
turn, can be likened to a building block too. Combining these building blocks on a particular thesis creates
an essay. You can construct still larger building units in a similar manner. For example, a short essay made
of several paragraphs can be a section in a larger unit. Namely, several sections make up a chapter. And
eventually, several chapters constitute a book. Within each of these different levels of academic writing
architecture, the same organizing principles work and contribute to the ideal author-reader communication.
If you follow these general principles and architecture, your academic writing will become a lot clearer, more

intelligible, and more attractive!

Well, that’s all for today. I hope you enjoyed the lesson. Good luck, keep working hard, and see you next time!
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Scripts and Annotations (2 7 U 7 ~ & fi##t)

(... so expensive. Yeah, well, that’s a good point...Ah)
Hello everyone. I'm Chuck Brown. Welcome to the "How to Make Yourself Understood" video series, Unit 9.

In the previous video, we learned the basics of essay structure.

In this video, we are going to add some notes on ways an essay can be composed, using the sample essay

presented in Unit 8. Let’s first look at the following sentence.

Analyzing the First Paragraph

When I was admitted to college last year, I started something new:

the digitization of most of my reading activities.

Remember? This is a part of the thesis statement of the essay. Although the default position of a topic
sentence is the first sentence of a paragraph as we learned in Unit 7, sometimes it may not be a good idea to
put your readers suddenly in the middle of a topic which may be quite new to them. In such a case, you can

provide some preparatory statements which gradually ease the reader into the topic.

< Paragraph 1 >

[1] These days, in many aspects of our daily life, computers, especially small mobile devices, are
changing the traditional way of doing things. [2] For example, mobile devices with a camera installed
have almost replaced film cameras at least for casual use. [3] Travelers now depend on maps
displayed on their mobile phone screen instead of paper maps. [4] Using an online calendar for

scheduling is now quite a normal procedure. [5] As for me, when I was admitted to college last year,

I started something new to follow this trend: the digitization of most of my reading activities. [6] Let

me show you how I read books now and how I evaluate this new method of reading.

The sample paragraph starts with a very general mention of the fact that small mobile devices are changing
the traditional way of doing things. Sentences [2] to [4] list three examples of this change. Only after these
general introductory statements does the topic sentence [5] appear. This sentence is also the thesis statement
of the whole essay. “When I was admitted to college last year, I started something new to follow this trend:
the digitization of most of my reading activities.” The last sentence [6] follows the thesis statement to
announce the supporting ideas to be discussed below: how the author reads books now, and how the author
evaluates this method of reading. This announcement gives a brief preview of the essay’s logical progression
to the reader. In this way, when you read an essay, you should pay special attention to the first paragraph.
The thesis statement may be somewhere toward the end of the paragraph and followed by a preview of how

the thesis will be supported in the body of the essay.
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Paragraph without a Topic Sentence
Next, let’s proceed to the second paragraph: the beginning of the body of this essay. Which sentence is the

topic sentence here?

< Paragraph 2: No topic sentence >

[7] In order to convert the books I buy into a digital format, first I use a desktop paper cutter to cut
off the spines and separate all the sheets from each other. [8] Then I scan dozens of the sheets at a
time, using a very fast document scanner. [9] The scanned data are automatically stored as PDF
files in my tablet PC. [10] The tablet PC containing these PDF files serves as a kind of book for me:

I can read and turn pages on the screen with my forefinger.
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Well, you may notice that there is no topic sentence in this second paragraph! Why is this so? This paragraph
explains the process of converting paper books to digital data. Therefore, no sentence is more important than
any other. In principle, a paragraph should contain a topic sentence, but there are some exceptions to this
rule. Just as in this second paragraph, with a recipe or instruction, each step is equally important: therefore,
in essays of this kind, paragraphs may lack a topic sentence. Another possible exception is, for example, when

the paragraph is a continuation of the previous paragraph’s content.

A paragraph may lack the topic sentence if the essay is:
1. a recipe or instruction

2. a continuation of the previous paragraph’s content

Note, however, that except for these very limited cases, you must write a topic sentence for every paragraph.
OK?

= topic sentence DELVNS5 557

NT 7T 7120F (L DOEGEFDFEAIZ) topic sentence NENILD E W) N— L A2 T T L E L7203,
ZHCHLBINNRE Y £9, TNEaRT 20, 2T sample essay (Z topic sentence D7RVNVRT 7T T A 1 OA
NTHEEELE, fNNEEZIEME LT

1. LYESERTIR
2. EMIDNRST570ORBOHKEE

D ET, ZOIENT, FFRINT L7eh > THERSE (EE) 25 LW IH A topic sentence 72 L & 72 %
ZENRELIHYET,

LIl BRRSANBNRT T T 75ELL L TERIZZONRT 7T 7 TRk~ 5Dh ) ZHEICEMR L T,
Z % topic sentence & \WHTET/NT 7T THIAIZELS LWL DT HDMENHDH DT, FIIMNIFISNTH D |
DR DIE L BE XL XV, sample essay THE 337 77 7 LIKRIZHIFL 72 < topic sentence 73, L
b BHICEML TV ET,

Anatomy of the Body Paragraphs
Now, let’s go on to paragraph 3.

< Paragraph 3 >

[11] One year after having changed my reading method in this way, I have become sure that digitized

reading has several advantages. [12] First of all, I no longer have to carry along bulky textbooks
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from home to college, because everything I need in the classroom is stored in my light-weight, handy
tablet. [13] Not only the textbooks but also my whole library is now accessible wherever I go.

[14] For example, when a passage displayed on the screen happens to remind me of another related
title, I can immediately search for and open it. [15] That was impossible when I was totally

dependent on paper books, because there was a limit to the number of books I could carry with me.

Sentence [11] is the topic sentence, announcing that the author is going to explain several advantages of
digitized reading. “One year after having changed my reading method in this way, I have become sure that

digitized reading has several advantages.”

The next sentence [12] is also an important sentence in the paragraph because it starts introducing the first
advantage: “First of all, I no longer have to carry along bulky textbooks from home to college, because
everything I need in the classroom is stored in my light-weight, handy tablet.”

The second advantage is covered by paragraph 4,

< Paragraph 4 >

[16] In addition to this excellent portability, digital reading gives me more freedom in taking notes.

[17] Everybody knows you can jot down your memos in a paper book, if it is your own, of course.
[18] With digital reading, you can likewise annotate on the screen using your finger or a stylus pen.
[19] What is more, you can delete or modify your notes at your will, which is impossible with paper
books.

and the third advantage of digitized reading is covered by paragraph 5.

< Paragraph 5 >

[20] Although someone might mention the danger of losing your whole library by losing your tablet

PC, actually, here again digitized books beat their paper-based equivalents. [21] Because digital files

are so easy to copy, I have the backups of my whole library in my laptop PC and in two portable
hard-disk drives so that if my tablet is lost or broken, I still have my library data at hand. [22] This
three-fold backup is impracticable with paper books. [23] Just imagine how time-consuming and
tedious it might be to make just one Xerox copy of a 200 page paper book! [24] Even if you manage
to make it, where do you put those paper copies? [25] In contrast, with digital book data, backup can
be so simply and quickly done. [26] Therefore, you can say that my books are far more securely

protected than paper books.

The structure of the body part in this essay is pretty straightforward.
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Concluding Paragraph: How to Finish your Essay
Finally, after these supporting paragraphs, the essay is concluded by paragraph 6.

< Paragraph 6 >

[27] Portability, flexibility in annotation, and ease of backup: these are some of the reasons why I

am very much satisfied with my present reading environment. [28] It may be that my reading

method works because I am a sophomore and have less than a hundred books of my own. [29] A
professor who owns thousands of books would find the idea of converting them into PDF from scratch
totally unrealistic. [30] I am wondering what will happen as my library gradually increases in the
future. [31] For the time being, however, I cannot imagine my daily life without my whole library in

my tablet.

Notice that all of these paragraphs have a topic sentence at their very beginning, which makes the point of

each very clear to the reader.

OK? From this, we can see that it is clear that the location of the topic sentence is very important. Next let's

focus on some of the cohesive devices employed and see how they glue the whole essay together.

Cohesive Devices: Transition Signals
First of all, in English writing, some words and phrases are designated “transition signals” or “transition

words”. These are some of the typical transition signals employed in this sample essay.

< paragraph 1> For example

< paragraph 2 > first, Then

< paragraph 3 > First of all, because, For example

< paragraph 4 > In addition to, likewise, What is more
< paragraph 5 > again, Because, In contrast, Therefore

< paragraph 6 > however

Their main function is to make clear how parts of the text are connected and to help the reader follow the

thread of the argument.

In paragraph 1, the phrase For example signifies that what follows are examples of small mobile devices

mentioned in the first sentence.

In paragraph 2, the words first and then clearly indicate the sequential order of the process of converting
books into a digital format. These transition words are very straightforward, aren’t they? They clarify the

transition within a paragraph.
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= transition signals (D FE, DLHFXRE) I[cH>W1 T
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Another thing you should know about how paragraphs are connected is that they often start with a transition
from the previous paragraph, or end with a transition to the next paragraph. For example, paragraph 3 starts

with sentence [11].

[11] One year after having changed my reading method in this way, I have become sure that digitized

reading has several advantages.

In this sentence, the phrase having changed my reading method in this way refers to the overall content of
paragraph 2. Sentence [11] first sums up the previous paragraph and then starts a new topic: “several

advantages”.

Sometimes connecting devices can be more sophisticated. For example, sentence [12] starts the list of

advantages of digitized books by using the transitional signal, First of all.

[12] First of all, I no longer have to carry along bulky textbooks from home to college, because

everything I need in the classroom is stored in my light-weight, handy tablet.

Here, the simplest procedure for starting paragraph 4 would seem to be to use the transitional signal secondly,
and for paragraph 5, another transitional signal thirdly, which would introduce the second and the third

advantages.

[ Potential Paragraph 4 ]
Secondly, digital reading gives me more freedom in taking notes.
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< Actual Paragraph 4 >

[16] In addition to this excellent portability, digital reading gives me more freedom in taking notes.

In actuality, however, paragraph 4 starts with the phrase, In addition to this excellent portability, which
serves in this situation as a transition from paragraph 3. Here, the phrase this excellent portability functions
to summarize the topic of the previous paragraph and, combined with in addition to, announces to the reader

that another advantage is to be presented.
Meanwhile, paragraph 5 could begin with:
[ Potential Paragraph 5 |
Thirdly, digitized books beat their paper equivalents because digital files are so easy to copy that I

can have the backups of my whole library in my laptop PC and in two portable hard-disk drives ....

In actuality, however, the author cites a possible opposing view to the digital reading method explained in

paragraphs 3 and 4, and then presents the third advantage as a counterargument to that possible criticism.

< Actual Paragraph 5 >

[20] Although someone might mention the danger of losing your whole library by losing your tablet

PC, actually, here again digitized books beat their paper-based equivalents.

Let us consider paragraph 6, the concluding paragraph. Notice that the author starts the paragraph by
recapitulating the three advantages, rather than just using a very simple transition signal such as in

conclusion.

< Paragraph 6 >

[27] Portability, flexibility in annotation, and ease of backup: these are some of the reasons why I

am very much satisfied with my present reading environment. ...

Portability refers to paragraph 3, flexibility in annotation to paragraph 4, and ease of backup to paragraph

5. This is a very nice way to remind the reader of what was stated in the body of this essay.

Finally, after summarizing these three supporting paragraphs in this way, the author introduces a conclusive
statement: / am very much satisfied with my present reading environment. The author’s conclusion in this
essay is very clearly stated in this fashion. Further, the very last sentence in the conclusion paragraph is: /
cannot imagine my daily life without my whole Ilibrary in my tablet. This leaves the reader a strong
impression of how the author is fascinated by the digitized library, and is therefore a very nice way of

concluding the essay.
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OK. We have just seen how normal vocabulary is used to do more than what simple transition words can do-
it can be very helpful to the reader, in the course of reading a particular paragraph, at points in which we
might forget where we are in the logical development of the entire essay, and some kind of reminder is
necessary. In such cases, cohesive devices using normal vocabulary serve both as a text-glue and as a

reminder to help the reader keep track of the flow of the essay's argument.

= transition signals EIS\DFER

72 & 2% 3 37 77 7o FEOL[11]1%, &G40 F O having changed my reading method in this way 73
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[11] One year after having changed my reading method in this way, I have become sure that digitized
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In these units, we have learned the basics of constructing an essay; the minimum requirements for writing
an essay which communicates your meaning clearly. From this starting point, you can learn to be a better
writer by acquiring advanced strategies like the ones we learned today, such as manipulating normal

vocabulary instead of simple transition words, or writing your conclusions by using impressive statements.
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That may seem to be a distant goal. However, you are going to have plenty of opportunities to read many
other well-written essays. If you keep paying attention to their organizing strategies, hopefully you will be

able to acquire a wide and flexible repertoire of tactics to improve your writing skills.

Summary

Now, let’s wrap up today’s points.
1. In the first paragraph of an essay,

(1) the topic sentence often appears after introductory statements, and

(2) a brief preview of the supporting ideas can follow this delayed thesis statement.
2. The following kinds of paragraphs often have no topic sentence:

(1) recipes or instructions, or

(2) paragraphs which are a continuation of the previous paragraph's content.

3. You can use transition signals or other vocabulary to connect the sentences or paragraphs in an

essay with one another.

Well, that’s all for today. I hope you enjoyed the lecture. Good luck, keep working hard, and see you next time!
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Further Tips (1)

Y72 transition signals % 2#I1T 9

transition signals % fifi X X3 & XDOD723 0 NBAREIZ 72 D D TH 23, &£ A72 transition signals #3A TH &
WEWIDITTIERL, BWYIREDEEZLRNLREE NI ZENKRETT, HexiE, #4777 7%LUT
DEICHEZWZ THELER, ERNETN?

[16] And digital reading gives me more freedom in taking notes. [17] Everybody knows you can jot
down your memos in a paper book, if it is your own, of course. [18] And with digital reading, you can
annotate on the screen using your finger or a stylus pen. [19] And you can delete or modify your

notes at your will, which is impossible with paper books.

And &\ ) transition signal 2% H I CTWE T4, FEid and (ZBM, BiEZEMR. KEREKRR LY, S SER
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Further Tips (2)

B | LTI B first & at first

Transition signal D VAT, IAREIZFEIZZ L ADNBRYZ 1 OB LEL X O, UL, at first DR
T, fERKIFEARY EEREZH > TVDIRITR S TND ERERKNE LET, FIEEZRTHE, KOIZ,
first & 5T firstof all 72 E AW ET, ZHIE, WS ODIEFICH TS 2 b DEANDO b D Z R~ HME LT
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DG at first 2 V2D L RERBRICARY £3, at first OEEREREL 2 SDOFFETHRL THEL L I,

COBUILD?®MRBEA : You use at first when you are talking about what happens in the early stages
of an event or experience, ..., in contrast to what happens later.
[o—=7REMEFA] QKA : HANL. PO (TLALRIZIEZ S TEEGA-T2] ODEEZEH.
but i, then, later, afterward 72 & 73Fi < D23 E568)

Lo T, KEORIZHZELTHIILES LT,

First of all, she was very nice, ....

EFTIURX, ZOANDBRBWEDFIBRHSOEIZEN>TL DT ENARE FHISAETN, LI

At first, she was very nice, ...

FLTLEI &, TRHIE—RETHOWVALE S AT & BIIENPLE I THRVE V) ZE Btz &
WO ERERIZT DS I Lo TLEVET, KESHIRNED-TLES, bDVIERDB#EME T2 TLE
IFHREME L HHDT, +HCHEELELL Y, ZDX I 7 at first OFEKIZEOFHEIC LML TENTHY 7,
TEICHEDND DL DT T EXNWTL XD,
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Scripts and Annotations (2 7 U 7 ~ & fi##t)

Oh, hello everyone. I'm Peter Richardson. Welcome to the “How to Make Yourself Understood” video series,
Unit 10. This is the last unit of the session titled “Tips for Writing Sensible Paragraphs”. Thus far, we have
looked at academic writing as an end-product. This video is going to focus on one important and indispensable

step in the writing process which we need to do prior to the writing: planning an outline.

How to Start?

Suppose you are asked to write an essay as one of your course assignments. You have decided on your topic
as well as completed collecting the necessary information. Now what do you do next? Do you think you are
ready to boot up your word processor and write your article from the first sentence of the first paragraph to
the end? You forget about another important step before you write, namely, outlining. An outline is a plan for

an essay, in which the organization of the essay is visualized by listing ideas.

Just as an architect compiles a plan for a building before construction, every academic paper writer makes
an outline before proceeding to write an essay. Let's see how an outline is made, taking for example an outline

for the sample essay used in Units 8 and 9. The top level outline items are the following.

Thesis: I started to digitize my reading activities
I. introduction
II. digitizing process
III. advantages of digitized reading

IV. conclusion

= FOrSM4A0%EHED

TURIAEE =y A OMBILTEHBEANT DN RLT KLY K, Whid— vyt A OFFHT
o FEBRTOMTRGFREZES R TTRLRVDOLFERKIC, Tyt ZEBLIZEETTISAVEEDL
BENIEEYFERA,

Creating an QOutline
The thesis of the essay is “I started to digitize my reading activities.” The first component, the introduction,
puts forward this thesis. The second and third components constitute the body of the essay. The final

component is a conclusion.

Thesis: I started to digitize my reading activities
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I. introduction
II. digitizing process
III. advantages of digitized reading

IV. conclusion

By laying out these components, that is, by actually writing down this basic flow chart, you can visualize the
general framework of what you are going to write. This is something you really have to do as the very first
step of your actual writing. Then you can elaborate these outline items into more specific details in a step by

step fashion.
Take this introduction part for example. The introduction is divided into three outline items.

I. introduction
[A] is a traditional way of doing things which has been changed by computers, especially small
mobile devices
[B] is a thesis statement for the essay: “I started to digitize my reading activities”

[C] is a very brief preview of the essay's logical progression

Then, component A is further subdivided into three items, each giving an example of a traditional way of

doing things which has been changed by computers.

[A]
1. mobile devices with a camera installed
2. digital maps, and

3. online calendars

Component C of the introduction is meant as a preview of supporting ideas. It comes in two parts. First, the
process of how I digitize my own books into digital data is going to be described. Then, secondly, my evaluation
of the new reading method is going to be stated. After that, the remaining three top-level items are divided

and subdivided in a similar way.

For example, the second section, “the digitizing process,” consists of four components, A, B, C, and D.

II. digitizing process
[A] separating book pages
[B] scanning
[C] saving the data as PDF
[D] reading “books” on the tablet PC
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Likewise, the third section, “the advantages of digitized reading”, has three components;

ITI. advantages of digitized reading
[A] excellent portability
[B] more freedom in taking notes, and

[C] protection against data-loss

Each of these components in turn is further divided into two subcomponents: two examples of excellent
portability, two specific features of digital note taking, and two arguments that digital libraries are more

easily protected than paper books.
The conclusion section also has the following three components.

IV. conclusion
[A] T am satisfied with the digital library because of the three advantages
[B] these advantages may be conditional on the number of books one owns, and

[C] for the time being, I cannot imagine my reading life without my digital library

Now you can see how the relationship of outline items is visualized: the basic plan of the essay is now very
clear. Note that the difference in the level of each outline item is given different kinds of labels. For example,
at the top level, we use roman numerals. To visualize the components of the next level, we employed two
devices; using capital letters, A, B, and C, and so on, and indenting. To indicate the next subcomponents, we

used Arabic numerals, 1, 2, 3, and so on, and further indenting.

Using different labels and indenting is very useful in particular when you wish to write a long essay

consisting of several components.

- T4 DEKRE

TURIA CIBBIIBERBBEELGTKIICEEL 7, TN ENOHEE OREE L ~UEF T (indentation)
DEIZE > TXBISNET, 612, BELANIVEBICRLGESEIRLEDGTSZ L HH Y £7, sampleessay DT
U EIA TR REfLLANVR e —<HE, ZEOTOULNVRT T 7 Xy FRIF, LD TDLNIVIRT Z
ETHT VWS FEE S TVET,

I. introduction
A. traditional way of doing things changed by computers (esp. small mobile devices)
1. mobile devices with a camera installed

2. digital maps
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3. online calendars
B. [thesis statement] “I started to digitize my reading activities”
C. a very brief preview of the essay's logical progression
1. digitization process
2. my evaluation of the new reading method
II. digitizing process
A. separating book pages
B. scanning
C. saving the data as PDF
D. reading “books” on the tablet PC
III. advantages of digitized reading
A. portability
1. textbooks
2. my whole library
B. freedom in taking notes
1. paper-book-like annotation
2. possible modification
C. protection against data-loss
1. manifold backup
2. better than paper-book
IV. conclusion
A. satisfied with the new reading method
B. advantages may be conditional

C. For now, I can’t imagine life without my digital library

TU T A OEFERETIE, HE OB, HIFR, BEIZ2EZHBEIATIOT, T TFOL ST, XFTIER
RRBFEFTILETEZHANT, TU R IA UBHELEOXFERDL LV IRLY T TENEVEE A,

« introduction

- traditional way of doing things changed by computers (esp. small mobile devices)

* mobile devices with a camera installed

- digital maps

» online calendars
- [thesis statement] “I started to digitize my reading activities”
» a very brief preview of the essay's logical progression

- digitization process

* my evaluation of the new reading method
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Why Outline?
Well, those who are not yet familiar with academic writing might find outlining a tedious and time-consuming
job, and prefer to skip this process. However, that is one of the deadly mistakes beginners are tempted to

make. Look at the following example.

It is kind of easy to make a digital copy of paper-books recently. The backup of the data is saved in
my desktop PC. I don’t have to carry along all of the necessary books to school. I can change my
memos in the digital books simply by deleting and modifying them. Digitized reading activities are

cool. I can go to classes only with my tablet PC, and these days scanners are very fast.

Notice here that the content ingredients are about the same as our original essay, but this paragraph doesn’t
sound right. The problem here is rather straightforward. The author just scattered her ideas on digital

reading practices onto paper. Obviously, the author did not lay out the outline before starting to write.

Actually, outlining is such an important and indispensable part of writing process that having completed
your outline means more than half of the essay writing being done. The rest may be smoothly and confidently
finished. Let’s use the architecture metaphor again. In order to make a well-constructed and robust building,
an architect has to make a plan beforehand. Similarly, an academic paper writer, in order to write a well-

structured essay, has to make an outline in advance.

The outline helps the writer keep an overall picture of the final product in mind. You can safely begin to write
an essay, deciding on which outline is going to be covered by which paragraph and giving details to outline

items.

Furthermore, an outline may change or develop in the course of writing. It sometimes happens that you come
to find it necessary to think again about your essay thesis or structure. You may want to omit or add some

outline items, or to change the order of description. In such cases, you are free to revise your outline.

In contrast, without outlining, the essay output might exceed the limit, or collapse in the middle of the writing
process. In the worst case, you are forced to rewrite all over again from the very beginning! Therefore,

skipping outlining might cause you to end up with an unexpected tedious and time-consuming job.

- F7O)rS4 VDA
MEOT A ZEL T THRERDIZ, TDORNCT T M T7A U RANENTWLENDED, BRELEEZXD AN
WAL LIVERFANR, TURIA 0 E2EL ZLICE>TUTOX I NS TX £,
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1. FORSAVEVWSHREAENHDE, BHOBS-Ty A Z2BEPLTELED
Unit 7 O T o7 F FICETITEW] LWIHIBZX T TEIFELEEVORVWIELZFENTLE O EHR
NHHEMR_NELEN, TUONTIA L EELZ EICE-T TEHOFORME L7 BEZEH L C, 558
fbL. BRIV T ) 2N TELDTT,

2. PORSAUHEE. TVEADEHBEBICANTRBLESLSES ZENTES
TIRITA NIy BADFEHMATHY, =yt A KLEELS LWV IEEIL, BHAICAMITEZLTWY
SHEELSZET, BHAB LoD LTS E, EOESICEDRERRMITEZ LT hEW DB
H LT ET,
FEZIEXTFOIZ1ODONRTZ 7T 7 TRUATHELEL LI, EBINXHHITAL, A2, A3, B,
C-1, C2TY, ZNH 1 20,2 ENL LVDOHEDSHELH > TEHRTIPDORYE2H 51T
DIFRBOEELZENTELIOT, EICHE ) EXWGEDONRTTITINTELAVET, L
TORIALRLTENTWVDE FATICESTLEST, 72T ALVITHY T HELT BN 0 DIy
B2/ 0, fERE L Cintroduction ZIERLTCLE D &9 Z &IZe D hiEtA,

I. introduction
A. traditional way of doing things changed by computers (esp. small mobile devices)

1. mobile devices with a camera installed
2. digital maps
3. online calendars

B. [thesis statement] “I started to digitize my reading activities”

C. a very brief preview of the essay's logical progression
1. digitization process

2. my evaluation of the new reading method

Ty ADRSIZT TR, WHEEMORTLT U M I A IR ES, TV RTA 7R LT, 2
WEWDRE LD FICEZHBOL L, BT TRENEFEL TLES7ZD, DU DEDRVE D
DECTLEI ZLEDRHVET, TORDERNMNOLBFEELLENS ZLIIRVET, TU NI %
EoTHRITIE, ZZITRBEROHENE DA LDTHNATNDEIDT, KL L TEHEZEDLZ LNTE
£

= —FEST I FIA VIEEEREEN?

ETT, HEOTWL ) BICHFERENPMEITE LN Z LTI HV EF, L& 2E, EofiTtie, A
DOFMEHEH E LT3 DOFEXLTWEDEMN, EBRICENTADLE 1L L 2T T, EH5LTHLNRYDHEIZRDD
T, 3IFEETEL BRI LNERAL, TTDH, TYESAXEZESTLHNL, BEIELCTZVRS1048S
BALEBETL T DOMNKIVTL X S,
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Summary
Now, let’s wrap up today’s lecture.

1. You should make an outline before starting to write

2. An outline is a visual plan of essay organization, with ideas listed hierarchically, using
indentation and labels

3. You do not have to regard an outline as something permanently fixed: it may be

revised or developed in the course of writing

General Review: Tips for Writing

Before concluding the "Tips for Writing Sensible Paragraphs" series, let us quickly review what we have

learned in this series.

This lecture series gave you the important foundations for your academic writing skills; namely, you always
have to bear in mind: cohesive text, paragraph structure, essay structure, and outlining. These are essential
features in order to make yourself understood by writing clearly and attractively. Based on the groundwork

you have learned in this lecture series, you will be able to learn more advanced properties of academic writing.

Well, that’s all for today. I hope you enjoyed the lecture. Good luck, keep working hard, and see you next time!

N N N N N N U N N N N N N N N N N N N N N N N N N N N N N N N N N N N N N S S S

Further Tips (1)
7Y A AERERBT 5ER

T RTA L EEDDOICHIBERE RIINED Y £ A, MEHE, BWLILBDNIZTNTHYELEX
9, EEETEOANTEDITIFEETT Y NI E2EoT0E LT,

L, B3 EEEEZ Y a2 BT, U—7 1 (word processor) > TITH ANIFEAETT, V—7
AR L, LAR— bR P EELLLOOFRNRER L L TELNE L, 7Y b T4 UAERITEL EEOF D
BER—HTT, TThDH, FARU—Failh, YROZEL LT, 7V hTA ANEREMBT DEERER DU
TWET, TO L) REEDHFET LML RV (AT TRIHEED) BNENLE ) TTR, E-o0 <K HoHE
Rl b DIFfES>TEBLL EXVWDRB LNERA TY R TA VHADOA 72 NOBEIL BRBATE, 7LD 35~
Brb HERIERICLTINET,

Bk D2 NI, 72& 21X, TRRO X O i CEZ T 574 - iEE RIT OARRBFEHTHATT,

Mg [ ED = O Word iE T : E LML BT HxEa—R]
T-Ry 7 2 B-1791 Gk, 2012)
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Further Tips (2)

KX F =y 7ETURNIA

PRI 72 S A HERE CARHI 2Bt LA FH < & &2, By THEWZESUZ MR WD WEEORA T 4 7 -
A== ZTF =7 « BIKRIEZBEWTHZ B0 LNEYAL, TURNTA B L2000 LTWT,
HERTTTITN, BRONRT 7 7HIOmBERZES FNIL- &0 LR L TEMNZCE THIVUL, H5E
BOLNNLTOFT =y 7 TTHAET, ILEZFENPEFTHOoTH MEEIM ULV BIESE D LTHIUL,
KEAZFELTLODIZZNEZERETIIRVWTLE Y, ZLT, T2 v 72X T22LICLoT, ARSI ADHE
ERBEbM ETAZ EBNRAENRET,

LrL, P2 RSAVBRDWVIRGFFEMMFEEXE, SFERIRICHENH L7217 TR 2T bikmD
BT, /XT 7T TR B RN RRTE 5720 REGI7Z 5720 WO TRV LV TORESGZIZ TWDH D
T, FxzvILESCHBFLIFTT, 2B LTV 200RELZT bbb, EORT 7T 73
T 7T T DORERLTWVRND, Wolz Y 2T topic sentence 238 2D 272 Y, £ 9o TLE D L EHAERRE
FELTIHEIZHRLT, B EENEZ PO TEEXEL (rewrite) LRTIUTE & A CFEITITAR
HRNWEWIFREIM>TLEVET, TRNTIEIARRT =y 72252 LIFEOETA, mWEBE&ETA-T
TRIZEIRIEZ KL TH, HOBRR 20 o722 & EIEINEOR IR > TiE-TL 5 E0nH T &z
B hrnEEA,

ZORNPOH TIESAVEEBALEST,. BNRSTSTTAZESHWLLLOMZHAECLTE L
&, FEBICERETT., HEICLIALERINPADEIAZLTCNE LEEIOTHIUE, BID, L LT
U EIA o T, EEEZED TR TUTRD £H A,

Further Tips (3)

I T2 a T VRTHTIVY « FGAT 4 VT DEDIC

Unit 6 5 Unit 100 £T, THTI VT « TA4T 4T DHARL LT, %&£ o7 cohesion (2K S 7=
B (TI7ARN #FELZE . NTGITIT7Ln A OREE, TU R TA L EVoFHEICOVWTERFELLTEE
L7, LrL, D0 Rd <G T570IC, fIXELTETITIv I W) L0 ITEEREMZH - 72 L&
ffioCEEL,

AERBETHTIVY - FA4T4 VTICOVWTERICEK, BIRT—IORY A, XHAEDOHE, X#D5IA

(quotation) - &#y (summary) - EE# X (paraphrase), HEDBRATRDLT, #FE5=RIE (plagiarism)
BE, WODDEELERERBTIRENHY T, IO EREMITOT T I v 7 RNEIT OV T,
HFERFFGEIL A T4 L REOT-DIVES L=, Philip Seaton [Z &k $“Academic Writing” & LV5 E T4 58
BEEL<EESY, WERFA—T v a—RA0 =T - Uz T YA NORFHBEOIGE 1T (2010 FE) HRE
BrE LTAR SN TWET,

URL % http://ocw.hokudai.ac.jp/Course/LiberalArts/Englishll/Englishll/2010/index.php?lang=ja&page=03
¥,
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Scripts and Annotations (2 7 U 7 ~ & fi##t)

Hello everyone. I'm Chuck Brown. Welcome to the “How to Make Yourself Understood” video series, Unit 11.
We'll now start talking about “Steps toward Attractive Oral Presentations.” At the moment, you may not
have a clear image of yourself making a presentation in English in front of a large audience. Or you might
be nervous already simply by thinking about the act of making a presentation. Well, don’t worry. You are
going to learn some basics of oral presentations through this video series so that you may get prepared for

making attractive presentations.

Warming Up Quiz: What is the Purpose?

Let’s consider the following titles of presentations first.

Suppose that you are making a presentation under Title 1, in front of international students visiting
Hokkaido University: Some Beautiful Spots on the Hokkaido University Campus. What is the purpose of this
presentation? Clearly, the purpose here is to provide information; something about Hokkaido University. OK,

how about the next title?

Suppose that you are making a presentation in front of your classmates, under Title 2: Let’s Set Up a Bicycle
Recycling Project on Campus. This time, the purpose of the presentation is not just to provide information,

but rather to make a proposal and to try to persuade the audience to join the project.

As can be seen from these simple examples, presentations usually have their own objectives. So the types of

presentation can be classified in terms of the objective of the presentation.

> (LB T—var) i, ARG TE L DOAXIZANT TaEE T AT EIXBY S8 A, Edko L)
W2, ABEERFZ DX v U XA ZHENTRN LIZY  EESNEROL I EEZHENCHLHIT 2, [P
F—ay] LHMLLY, LB T—a v ETARAIT. FBICUTOZEEE#RLL Y,

TR LTI, TEDESHHMTIL TEDKSIC (EDES5LFEREFHS>T)] FLEVYT—>a VT
00, FHERF+DICZTIEDENDL LB T— 9 L ORELZRTRT 5)

In terms of Objective
Therefore, before you actually prepare your presentation, it’s a good idea to be aware of what your

presentation will be about. Is it just to provide information? Is it to persuade your audience? Or will your
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primary objective be to entertain your audience?

< informative type >

If your primary purpose is to provide information, the content must be accurate, and easy to understand. You
always have to keep in mind that the audience are just listening to your speech for the first time. The
information in your talk will be completely new to them. So it’s a good idea to try to avoid using difficult

words, to try to be concise, and to make your presentation easy to follow.

< persuasive type >
If your main purpose is to try to persuade the audience, you should present your argument logically to make

it convincing, as well as accurate and easy to understand.

OK? We've just seen that presentations can be classified in terms of the objective. Let’s now look at some

specific examples. Suppose that you are introducing Ohno Ike Pond on campus to international students.

D> LB T—varOHE LT, K& IL, informative type ({E$IEER!) L persuasive type (FREBE)
2 IET, BB, 2O 200X A TR v 7 ALTEHRAENRZNTTR, T3, TRENOX A T EK
SNEHDHTEOIT, EOLDREZNPMELRONEREL XS,

- informative type (BHREER]) - - - - ElEPOH LWHFRTHL Z &, FLBEFITLE ST, #HELST
WEHTHLZENRkDEN 5,

*FLWEBRPFEMHAFETHL5E, ThODOMFBEZMFICEMBL THOAD X )0, LMHREHE
ICE SR THWAT 2B8EN D5, ERFEFHC, BAERZRM 220 T HFER Lo BT D8REL
BADBELD D,

- persuasive type (RiEHEL) « - « - HENTHDLZ L, TODIZ, MLV LERBEMICEEEZMHANLTH 2 &
NROLILD,

* AT TH > THEMERRIELMALTLH &, S FIRRELETOT, 54000 HUieBEEROPIZ, &
RAKIROE R AL AL D,

T il < Sample 2> (bicycle recycle project) THiLIE,
a) [ME#EEE] — b) [ RFEOERR) — o THEINDHAY v k]
O 3BEBEOmMART LT, MEFEHMGELELD L LTVET,
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Sample passage: informative type

< Sample 1 >
Ohno Ike Pond is located somewhere in the middle of the campus. It was dilapidated for a long time,

but it was restored sometime ago. Now it is one of the most beautiful spots on campus.

If this informative passage is a part of your presentation, it has at least two shortcomings. First, the word
dilapidated is too difficult. Second, the audience cannot understand where the pond is and when it was
restored. That is, this paragraph is not easy to understand and not accurate on some important information.

So you may want to revise it as follows.

< Sample 1 (revised) >
Ohno Ike Pond is located between the engineering department and the faculty restaurant. It was
neglected for a long time, but it was restored in August, 1998. Now it is one of the most beautiful

spots on campus.

This is much better because the relevant information is accurate and clear.

Let us next look at another sample paragraph which is supposed to be an instance of the persuasive type.

Sample passage: persuasive type

< Sample 2 >
There are too many bicycles discarded on campus. I really don’t like this kind of mess. Some of them
are still in good shape, and so we can recycle them. This may be a good idea. If you are interested,

please let me know.

Well, what do you think of this talk? Would you like to join this project? You can understand the point of the

talk but it may not sound very convincing. Let’s try to revise it to make it more logical and persuasive.

< Sample 2 (revised) >
About 200 bicycles are discarded on campus every year, many of which are still usable. If we set up
a system to recycle such bikes, we can make our campus cleaner, save resources, and also help needy

students. I believe this is a good idea. So let’s do it. Why don’t you help me?

Well, you may find this revised version more convincing. The speaker gave reasons for this project clearly
and logically. Based upon these revisions, we can easily imagine that more people will be persuaded and join

the project.
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In terms of Content
Presentations can also be classified in terms of their content; in other words, the topic of the presentation.

Your presentation may contain universal values, or your presentation may be mainly about your personal
matters and experiences, or your presentation may contain suggestions or lessons for the audience to

seriously think about and learn something important.

Containing Universal Values
When you talk about universal values or general topics, it’s a good idea to try to make the audience recognize

that the topic is familiar to them. Providing specific examples is always helpful.

Containing Personal Matters
When your talk contains your personal experiences or stories, the audience will be strongly attracted, because
they like this kind of content. It would be a good idea that you also try to extract some general value from

your personal story.

Containing Suggestions/Lessons
The third type of presentation content contains suggestions or lessons. This, again, is different from simply
providing information, universal values or personal experiences. It may include some issues for serious

consideration, or it may contain an important lesson to take to heart.

D> LB T—varONEFELT, UTOENIZEELTREFZEDIDIMERDE S,

+ Containing Universal Values (ZERIZ2MHEZ2RE D)
RAIRMME 23T 5 Z LITRE LN E TRV LLERAN, BEEHESEXTARADL L, HiTITH
NSRRI S DY £, bR UcimEitERk (TRIEIREE) — | MRRGIEORR] — TREShD A
Uy b)) IZHEDENREMANLTH ZEREETTN, TORNFIT, HETHHEIERZOEHL Z
LT K> THAOEFBITH -2 i A R3O TRITITRY EH A,

» Containing Personal Matters (fH ARz KB &%k~ 3)
AN 72 R BR R I, D N BR 2R 4 O TT, TONFZ EFRICHrRTUR BlEFRETCLE S 2 &,
RNTLEY, NEZEEDIBEORA L MI, LLFD a)~llE bbb ET,

a) TEDESLHRRTREBLIE-Z ED

b) TED&SLRERZELI=DH ]
o EDRBRIZK>THZERELI=-DH (EZT=DH)]
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INLELGNIRLTLSELEDDEN) ZETT, MEFIEHRTOZFDFRL - T, BOORBRIZITE T
L WSR2 R B 5 7= O |2 Bk 2 R~ D T,

» Containing Suggestions / Lessons (GRS II% =)
RGN 2R T bl —RETHLH LW LIZEZ AL LLETA, LL, B HBR TR
W22 ERFAIZZEN, ZLDANCLE S THRBIZEDNATH L Z & b a0 T3, Ziid,
Fikoo MR MEEIE#ET D) 2 A TONEERITOE TR, RELPHEN 2 R~ HA1E, FAR R
EFEMICTHZEHZNTLE Y, FVRBRE EDO X DITHR L TE 7, 3 UVWERERD) & 2 FRiRak L7
DR EEBERIIRTZ EiE, LT REZTHIE, THUEEHLIIRNTLE Y, brok LI/hERR
BRSHYDEZTMOR T H#EZDESNFITRoT2E 0 28, e ThbHDHZETLE I,

DT RENS, HEADEZENMT-T-T LT —2 3 Ui, AR T, LR NAETH 7208 5
RIS, BN EERLS MEAIWIRM., ZINDFHINTH., bR, BE FOLIZHESFLANT D,
HER A v —VFRAEBH L TWAZ ERNSMNHETL L I,

DT, B 7L BT —vay (ERFEDOH) ZRTHEFELEI,

Now, as you may easily notice, any specific presentation actually may contain all of these types of content to

some extent at any one time.

Possible Presentation Types
OK, next, let’s quickly consider some possible presentation types which you may be requested to do as a first

year Hokudai student.

First year college class

First of all, it is most likely that your very first presentation will be a presentation in your college classes.
The audience is your classmates, and in the simplest case, you will just simply be reporting on your homework
assignment. For the purpose of presentation practice, you may be assigned one of the following topics. For
instance, “This is my treasure”, “The person who changed my life”, “What I want to do in college”, and so on.
These topics are related to your personal matters, and therefore, easily adaptable to an oral presentation.

In other words, you already have something to talk about.

“First Step Program”

Alternatively, there is a possibility that you might join the “First Step Program” provided by the Office of
International Affairs, Hokkaido University, and make a presentation to international students. In this case
you might be asked to introduce something about Hokkaido University, Sapporo, or Japan, to an international

audience. In this situation, possible topics might be “Brief History of Hokkaido University,” “Attractive Places
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on the Hokudai Campus”, “Interesting Spots in Sapporo”, “How to Enjoy Hokkaido Foods,” and so on. If this
were the case, you would want to do some research on facts and data, because you would want for the

information that you would be presenting on to be accurate.

These two situations are rather realistic ones for first year Hokudai students. So, based on these you can try

to imagine a specific situation in which you might make a presentation and prepare yourself accordingly.

As we've seen so far, there are various possible situations in which you may have to make a presentation
during your college years. Finally, let us watch one sample presentation given by one of your sempai senior

students. The title is “The most influential event in my life.”
Demo Presentation by your Sempai Student

I have a younger brother. In his childhood, my parents treated him like a baby, so I thought he was
a little, powerless boy. Five years ago when he was 11, he had a hard surgery, which changed my
feellings] about him. Before the operation, he was very nervous and whenever nurses came to his
room, he cried and made us tired. So I wondered what would happen to him after the operation.
When the operation finished, he lay in bed weakly. He wasn't able to move because of pain.
Nevertheless, he was very patient and never cried. This time, I found that he was not a little,
powerless child. He was very brave. Thanks to this incident, I learned that I had seen only people’s
appearance[s]. Everyone has strength in their heart even if it does not appear usually. Though my
brother is still powerless, I don’t make a fool of him because I know he is honorable. When we

communicate with people, it is important to try to understand what they really are. Thank you.

How do you like it? This is a short but very good presentation. Notice that the content of this presentation is
a mixture of the three types of content we have introduced in today’s lecture. The presenter is talking about
a very personal experience of hers: her brother and his surgery. However, the important message in this
presentation contains universal values; that is, everyone has strength in their heart, and a lesson to

remember: we should not judge people by their appearance.

Summary

OK? Let’s wrap up today’s points. Oral presentations can be classified in various ways.
1. In terms of Objective

First, each presentation should have its own objective. The purpose will be to provide information, or to

persuade the audience, or to simply entertain the audience.
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2. In terms of type of Content

Presentation types can be classified in terms of content as well. The topic may be about your personal matters.
Or the presentation may contain some universal values, or the presentation may contain an important
suggestion or lesson for everyone to remember. As we have just seen in the last sample presentation, one
single presentation may often contain all of these three types of content to some extent. In other words, even
if the main topic of your presentation involves some suggestion, for instance, it’s a good idea to include your
personal experience as a concrete example. Likewise, even if your primary purpose is to convey your personal
experience, it’s a good idea to extract some universal value from your experience and share it with your

audience.

Well, how was the lesson today? As we have learned, there are various types of presentations in terms of
objective and types of content. Therefore, when you prepare a presentation, it’s very important to have a clear

image, in advance, of the purpose and content of your talk.

Ok, that’s all for today. Good luck, keep working hard, and see you next time!

Yu: Chuck! Are you all done?

Chuck: Oh, Onee-chan! Yes, I'm all finished here.
Yu: Well, good boy. Let’s go home then!

Chuck: OK. Let’s go!

2> BHERBZEHEICLTHSEHEE

EDEOIRTFLELT—va ] ThHhoTh, BAREARTHRWSELZFET LT TIEIHY EHA, LD [H
) B0, BETAED [ZA47) B ET, RPEETIE, 27 LBy T —ra v ORI ESE
HDOTLEI. ZTL T ZDORDOT LB T = aZEDLIRAATOEDTHDLOMNE LoD Bk LT,
Wiz 3252 LN ETHREUTT,
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Scripts and Annotations (2 7 U 7 ~ & fi##t)

Hello everyone. Welcome to the “How to Make Yourself Understood” video series, Unit 12. 'm Emma Cook
and I’'m from Hemel Hempstead, in the UK. I have been working at Hokkaido University since 2013. In the
last video, we learned that it is very important to have a clear idea of the purpose and the content of your
presentation before you start preparing for it. In this video, we are going to learn two more aspects we have

to bear in mind about presentations: the audience and the presentation tools.

Warming Up Quiz: The Topic is Set. Then, are you Ready?
Suppose that your topic is “How I Changed my Reading Activities”, and that you have decided to introduce

how handy and convenient it is to use digitized books. Now, do you have a clear image of how your
presentation will turn out to be? If you do not know who you are going to be talking to, it would be very
difficult to prepare your presentation even if you already had an idea of what you were going to be talking
about. Furthermore, if you do not know what presentation tools you can or cannot use for the particular
presentation you are going to make, it will be virtually impossible to start preparing. So let us think about

these two important aspects one by one.

1. Who are you Talking to?

1.1 Size of the audience

< small group? >
First of all, you should be conscious of the size of audience you expect to be speaking to. For example, if you
are going to talk to a small group of people, say less than 10, you may not have to care much about the volume

and speed of your speech. Just try to articulate clearly.

< middle-sized group? >
However, if your audience is a middle-sized group of 20 to 50 people, you will likely have to project your voice
to the other end of the room, and may have to speak more slowly and clearly than usual. You will likely have

to be careful of the volume of your voice, especially if you are not going to be using a microphone.

< large audience? >
Thus, if you are going to be making a presentation in front of a large audience of more than 50 people, you
will have to prepare accordingly. For example, even if you use a microphone, you will have to articulate very

clearly, and speak more slowly especially for the parts you would like to emphasize.
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D BADRERNRZNVRTRAL ZLIFEETTR, T8N VO] ONECHETON, Z0FExE
Hik Lo a, BRIICEE LT RR > TE £,

- small group (10 ALLF)
10 NEAF D7 NV — 5T BRI, B DOFHE, —fF B a2 T, Fo& 0 &FET, 1L ADED D
Ba e s, RIEOENERLRPOEVHITLIZENEE LY, FHBRE LT 2T 5 LHE TR
BENEDS>TLHDT, [mP VI nolcZ &ld, HE, 00T <K LEST Z ENEE LY,

- middle-sized group (20-50 A)
20 A5 50 NHBLD 7 — G T ERIE, £ OHFTCW D AT TICAZOFENELS X o2, R&ER
BT, o< D EIFoED LEETZENAMETT, 2L DVORBEE TiE, & FEEORNED )
WEFTOT, TEHLRTEOOREOZITIERE L, BEWMV I Z 5 REF 2 L TW0RWnne i ITHE
WL, MEO—FEEZAIZNDANIHITSE Y LENMDL LT, GHELAZHEL LD,

- large audience (50 ALLL)
50 NLAED 7 NV—TIZGETERIT, ~A 7 25 MERH Y £3, FIIREL QD T, ~ A1 7 DMERE
DHEWEFERZ L5605, MERVIZWRRBESNET, FriC, F@EmPRSRD25E, HE
FIZEoTEHEFICH A2 b T, 20X RNEZERET 72012, LohY LI-HER®
NBRZEFTEIENFTARCTT, O LT, BONHEMALIENWZ L&, [FoFY &, oY LET
BiEZOFEL &S,

1.2 Profile of the audience
The next important thing you have to take into account before your presentation is the profile of the audience.

Suppose you are going to be talking about foods in Sapporo.

< audience: classmates in Sapporo >

How will you prepare your presentation if your audience is going to be your high school classmates from
Sapporo? You can reasonably assume that all of them already know many things about foods in Sapporo. So
you may want to introduce something new or something specific to your own experience so that your

classmates get interested.

< audience: college classmates >
By contrast, if the audience is going to be your college classmates, how will you prepare your presentation?
This time, you can reasonably assume that your classmates already know many things about your college

life, but some who are from mainland Honshu may not have had jingisukan mutton barbeque yet, for example
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< audience: international students >
Or what if your audience is going to be international students visiting Hokkaido University? Then, you can

reasonably assume that they may not know many things about foods in Sapporo.

As you can see from these examples, when you prepare your presentation, it is not enough that you know
well what you are talking about. Rather, it’s a very good idea to take into careful consideration what your
audience may already know about what you are going to talk about, and what they really want to hear from
you. In other words, it is very important to remember that you have to talk about what the audience wants
to hear, not just what YOU want to talk about. In order to do this, you really have to recognize the profile of

the audience, namely, who you are talking to, in advance.

So, one of the frequent mistakes presentation beginners commonly commit is to forget the size and the profile
of their audience. For instance, it is very likely that your first English presentation will be to your classmates.
So don’t use very long and complex sentences, and don’t use difficult words that even you have known only

by consulting a dictionary.

D> TLEBUT—TarEBEL TUBRALNDERIT. MEFITE ST BHLWEHR] T, 220 [F0 720 EH
ThHhHZ L, FELFEHEAC, MEFOEME (profile of the audience) . L oMY LET L EN
b ET,

> MEFRTTICHL TWDERIL, FEx LT XTI,
G LWEREZRAT 27200 AD 0 E LT, D ULANDRRENEE L)

) EIAZ, OODHFHIZLILS ZFELELERVWET, ZIUIAATTRA, LML, WEITKRRAZED - T
LEW, OO0 TT L, SIFZO0OFICHONVTEHEL LIZWEBNET,

2. What Tools are you Going to Use?

OK, so, let’s go on to the second part of today’s lecture, presentation tools.

< no specific tools >

In some cases, you may not use any presentation tools, like this:

Student A: Good afternoon. My name is Nagisa Nakamura. Would you like to go abroad? What

countries do you want to go? I'm here to talk about what I want to do in my college life.

Student B: I think Hokkaido University is good for pursuing my dream, so I am here today.

131



How to Make Yourself Understood

< handout materials >

In some cases, you may use handout materials which you distribute to the audience, like this:

Teacher A: Look at (9) on the handout, OK? Page 3, top of the page 3, look at (9), OK?

Four plausibility conditions ...

< concrete items >

In some other cases, you may use a specific object to demonstrate, like this:
Student C: Today, I'm going to talk about my treasure. This is my treasure. This is a silver chain.

Student D: What is your treasure? My treasure is the T-shirt. The T-shirt is basically black, but back
of it printed the logo CHICAGO and around the logo is very colorful.

< presentation slides >

Or you may use presentation slides, like this:

Student E: ... 360 citizen and I did the survey with the city office and [those in] charge of the

promotion of public relations.

Teacher B: As we have seen, what is our language knowledge as adult speakers of native language?
What is the endowment; inborn, innate property? And what is the necessary “primary linguistic

data”? All of these are not very clear ...

As you can easily imagine, your presentation preparation will vary greatly depending on what tools you are

going to use.

Notice also that how to use presentation tools depends on the size of the audience. For example, if your
audience is a small group of less than 10 people, demonstration using a real object would be very effective;
you can even circulate and let the audience touch the object. However, you cannot do that when the audience
is very large. Likewise, if you use presentation slides, you will have to use larger fonts if your audience is

large. It is very important to make your slide content easily visible to all the people in the room.

> FLELTF—va v ETARICHEDNAERIL, ZTRNERORIITS LT, BAMER BEHES, bo
LHED Y RTV L ORRIRLE S,
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» no specific tools (FFITERIEMEAZELY)

BT LB T —va VOREARTT, Lo LIEMIRKONEZ, @722 LI Trrrn 3 < KT

I ERICHFAA T VBT — v a VR TEET (BRITERD AT T2 < SAHBIVTVE TN,

ZNHDELIT, FICERZFIH L TWEEAR), TRRTRTERIH ETHMBMNRLOTTOT, £
T EREALELTICEHESFICL oMY ERBERADAEREFITOTELLS. AR LoD TET
HIZH- 127 VBT —v a2 LThH, FEIUnDIRWERITITRY £HA,

» handout materials (B %#EBH7 3)
THUZIELL T D 2 >OBERER H Y £,

(i) RROBRICERICRTHLL, RENLGERZHET S0
(i) OBRTEABICRFASZLHEALGT -2 OEBREHEFOFRICKRT HDOLD

@iﬁ%@%ﬂ%ﬂ%ﬁf%%m@ﬁ%ﬁ%%#é@ﬁﬁﬁ@%ﬁﬂ&ﬂj%iﬁy(7V€y%~Vay
ATA R T DMMPES TRV THLEZ D L WIHFIERH Y £9), (OFEZ, BEOHKT
Lo<@kﬁf%%?%@kW5&%6HT?o§ﬂ%(%%)Mﬁ?éﬁAi EERO (Do®BZEES
AERBMLTHRTECENEETT, o, 7By T—y a VI EERREREZ KEIORLTH, M
EFOHMITBEN ST EHAL (BREICL > TUE, MELBIHKVWERI Mo THINETH-TH, HE

FIIMHTHEHLFELTHDLEWVWH 2L E2ENTID), Lizn->T, EROO B CRAER 2RI 554
X, NEDOZ v AT Mebd L0 IR 2mblc T 52 EMEETT,

- concrete items (BEHHGHERES)

[ERA 72 2D WTCEEZ T 2 BRI, B & FORINZ, T DOEMD HAUTIFEA T, E5C Student C, Student

D @ Tthisis my treasure] ® X 572 Show and Tell % A 7O H{ETT, X512, METFRDANEITNV—T
DEGEIIE, EMEEFDOLTERICA-THE S LW FEBDIRMTL X O, @GR LA Z &R
W2 OLHEE, BERATAFTHLWVWTLE ), EQOXIRIERAIELESIL TS, MEFERERE
7 A A=V % KO R TRPUETT, [ZABRFROEY) L) T LB T —va v aT 501, Tk
CRELEMHLEE L RITNE, 0T VRRFELNTL X 9,

- presentation slides (/XU —&KRA > b« A5 4 F&FEH)

TR T = a VLA DL T IR RE DL, AT A RIZE SADOEREFEDIAATLESI Z LT
T, [HFRENZTEDLATA RNiL, UL RSG50 T, MEFNAT A4 FOIFRE AR
MAIRD T, BEHFOFSELZM N /oTLEVET, AT NIFREHOTOO [HEFMH TiEd
DEFA, HSETH, BHEFOHBEYT 57O DOMBTFETT, FiC, HBRIHKRE RS T, Z<DOA
WP T LB T —2a T 25813, SUDOATRXTHRLoNVERTEL LI, EATA FTHE
ILFIIREL, FLTELRTREEZFATH72E, A A—VEPLIIHE, BOORA v E—VEEZD
EOILELED, LB T =2 a yOERT, MHEEZEDLTIITIZETHLENWIZ AL ) —
FELoMDRBHRL TL72E, BRRADRSA FIEHETEHBIFR CHL L) 2L aERTIC,
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Summary

OK, let us wrap up today’s lecture.

When you prepare your presentation, you have to think seriously about not only what you are going to talk
about, but also about who you are going to be talking to: that is, the size and profile of the audience. Further,
you have to consider what presentation tools you are going to use. In order to make your presentation
attractive, as well as the topic itself, it is extremely important to consider these additional factors when you

prepare your presentation.

What is more, considering who your audience will be and what tools you will be using is very important when

you make a presentation in Japanese, or in any other native language, as well.

Well, how was the lesson today? What is important when you prepare your presentation? In a nutshell,
always try to be audience-friendly. The main player in your presentation is not you: it’s the people who are

watching and listening to your presentation.
OK, that’s all for today. Good luck, keep working hard, and see you next time!

OK, guys? Let’s start today’s story.
“Prince Goose in Ohno Ike Pond”. Once upon a time, there was a deserted pond in the middle of an old

university campus. The place was so neglected that no birds or animals came to the pond ...

N N N N N N U N N S N N N N N N N N N N N N N N N N N N N N N N N N N N N S S S

Further Tips

FEEPHSARA—VEIBRD

Unit 12 TiE, BROBECBRYME, GETERICEHRT 274 7 4, ZADITERZLVRD G, WNIIEIR R
LB T =2 a0 EBRHLELE, LBy T—va T, TELFEME A A—D%, LHICBIRE
2. MEFIEBEAONASID] PEETT, LrL, WLAERH->TH, TNEWMIISZ D 72D DOEAA 722
TN RFIUL, B0 A A—VIEHEFOLITBE ERA, SMEETOT LB T—v a L OgFET
REBEHTT, BROBHESCHEMT 2EEIZOWTERET S LiE, EOTODITHERFMHED 1 DT, Zofth
IZb, ZOL 7 F v —3 ) =X TWHTE, HE - WE - Lo LIEBKROWREZRE, e 1E2PLTH
EMOT G LFEFRILAA—VREHEFOLIENS I, LB T—2a v DAZAVETRLEL L I,
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Scripts and Annotations (2 7 U 7 ~ & fi##t)

Hello everyone. Welcome to the “How to Make Yourself Understood” video series, Unit 13. I'm Peter
Richardson. In the last video, we learned that it is a good idea to take into consideration who your audience
is and what presentation tools you are going to use before you start preparing your presentation. Today, we
are going to learn some tips for the actual performance of your presentation. Let’s first consider the following

questions.

Warming Up- Essays and Presentations, What is Different?
What aspects are common between oral presentations and written essays? And what are crucial differences

between presentations and written essays?

Common Aspects in Essays and Presentations

First of all, both presentations and essays are modes of communication using language, with specific purposes.
You may want to convey some information to your reader or audience, you may want to persuade your reader
or audience, or you may want to give suggestions or lessons for the reader or audience to take into serious
consideration. Therefore, the basic structure of your presentation must be the same as the basic structure of
essays we have learned in Unit 6 to Unit 10 in this video series. That is, a good presentation has to have an
introduction, a body, and conclusion. So, the foundations we have learned for essay writing also apply to oral

presentations.

Fundamental Differences
However, there are several crucial differences between essay writing and oral presentations. Written essays
are completed before the reader actually starts to read, whereas oral presentations are being created live

together with your audience.

So, even if you have prepared a well-structured manuscript for your presentation, it’s never good enough. In
a presentation, how you address your audience is extremely important. Let’s consider some verbal aspects

first.

IEHHEI

> LB T—va v EERTLENCL, NT T T - AT 47 (Unit6-Unit 10) THFEATL X S 2Rk
EELoMYHETLIONRLINTLLE Y, Lonh & L2, SUENICHLEENICLD Y PTCIE
BGEXREZLOMYEERBLET, LD b, KBETEHEAERATREVWTEREA, MEFIFTHELNT R
FIUER B 2005 T, BEREFEOMNDPHEGETE D, BRESOAEZFRICARL C. ERIXRETE
EELEDY, LBV T—Ya it MEFLORFRaIa=r—2arTToT, BB L2272
D LEELmAIE, BERICEITSA BN D X o1, FfE & 30 +a OFRB R L T L XV TL X 9,
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1. Verbal Communication

Look at the following presentation.

Yu: Hello, everyone. I'm Yu Sakamoto. Today, I would like to talk about my reading activities, using

digitized books.

< Don’t read >
How do you find this introduction? It is not very attractive, is it? The presenter is just reading her manuscript,
not trying to communicate with the audience. A presentation is a live communication; so you have to be

talking to your audience, not just reading your manuscript draft. Yu, why don’t you try again?

Yu: Hello, everyone. I'm Yu Sakamoto. Today, I would like to talk about my reading activities, using

digitized books.

< Try to talk to the audience >
Hmm .... OK. You are not just reading this time but trying to talk to the audience. However, it is still not
very natural or attractive. What is the problem? Well, recall what we learned in Unit 1 to Unit 5 in this video

series.

< Proper use of prosody, intonation, and pauses is crucial >

Your pronunciation is very important in order to make your presentation clear and attractive. Especially,
your prosody, intonation, and use of pauses are crucial. If you employ these verbal features properly, you will
sound like you really are talking to your audience. Hence, your presentation will become clearer and more

attractive. OK? Why don’t you try once again?

Yu: Hello everyone. clearly
I'm Yu Sakamoto. (pause) / strongly
Today, I would like to talk about my reading activities,

using digitized books.

™S

slowly and clearly

Right. As you can see, clear articulation and appropriate prosody will make your speech easy to understand

and thus attract the audience’s attention effectively.
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= Verbal Communication (EiECH I 2=~/ —3a) (X, FTLPBrT—raromTd, BExFiL, 4
ZELTC, SELFOML2 L) LT AIHREES T L2 L1209, FELFIL, TEAHETFRAL—RIIERE
ZDBBEEEZDVENRH Y £9, ULTICHEREEZHL > T EE0,

a) % - k- BHEMNL-oAYB-REFRAETS

b) RIEZEFRA LG

¢ —2VEDNX%E, FEENZAHNS (intonation - prosody) TEEY
d) #EE. B (F) (pause) Z5

@ DEEHT D EICE-T, MEFIZLESTOHBEO LT IPKEIZE L ET, £/, Y72 (pause)
X, REARFELEVOUNBZIIRT DI EIRD . FEREOHEROBRICENL D L FRIRFC, RERAET &I
L oT, M&E FITHEMEED, ROHISNED 97,

2. Eye contact

Now, in addition to verbal features such as articulation, intonation, and prosody, there is one more crucial
feature to make your live performance attractive: eye contact. Eye contact is very important for establishing

the connection with your audience that will make them want to listen to what you have to say.

While it may be easy to have eye contact with people in a small-sized audience, making eye contact can be
difficult and is even more important, when the audience size becomes larger. For example, if you get nervous
and talk into the air or talk to the wall at the back of the room, the audience will feel that you are not really
talking to them. Also, you shouldn’t talk to the manuscript draft which you are holding in your hands, nor to

the presentation screen. They are not your audience.

What should we do when we are talking in front of a large audience? It will be difficult or even very unnatural
to try to have eye contact with each single individual when there are, for example, more than 20 people in
the audience. Here are some tips for such a situation. Try to find three or four people in the large audience
who keep watching and listening to you with interest. Then, try to talk to such people in turn so that the
entire audience feels like you really are talking to all of them. This creates a small-group atmosphere even

when you are talking to a very large audience. Let us look at the following presentation.

Yu: Hello, everyone. I'm Yu Sakamoto. Today, I would like to talk about my reading activities, using

digitized books.

Now, it is evident that eye contact is the crucial factor to make a good connection with your audience.
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Furthermore, by having proper eye contact with the audience, you may be able to notice if something
unexpected happens during your presentation. For instance, some of the audience may not have taken a seat
yet, some of the audience may not have received the handout materials you distributed, or even your
microphone may not be working. If you are not looking at the audience carefully, you may start making your

presentation without noticing these kinds of accidents.

Since a presentation is a mode of communication, it is very important to try to sense how the addressees,
namely, your audience, are feeling about your presentation. So, don’t be shy. Try to communicate with your

audience.

D> SLEBUT—valiE BREODTATTCOAIa=r—va TN, [METFOFERTEET) &0
HETY, LL, RBEOBRAZANCL T, BAMIC TREXFOFZ2R5] LI3EDL IR0 FaedThidk
WDTL LD ZNEZDRIIIT O HFIERT A 227 FTT, FrZ, < DAL T - TEETER (20 ALL
B)E TA a2 MIEERITAICRVET, UFTE2ERLTERLTAELLY, 29T5H2 LTk
T, BEROBNZLNGETH, ST bHER 1 AOLE VICEELNTTWDE LS 72, JWEHAEEY T &
DR E T

a) BE-DEICHEKZL>TWESLZAZ, 3. 4 ARDITS
(CHELZRAVTS BT ELASEANT L WBZABLTRANMIFERDODIZINET)
b) EDOA=BIZH LT, IEHFICFA1a24292 FELTLK

D> T Aargy M HEFLEONTGMOaIa=r—rary (KELORLVEIY LE->ThVWrd Livk
HA) ZRETLHOTTN, LTOZ LIZb&LbET,

o) BHICFROEBERETE, LOJZRERELNARELYET (UTOHEHLE)
- FEBELTODEVAZERTES
- TRTOANCEHFTEHNE-TVINERERTED
- RA OB ON [ZHE 2 TLEL (HBAVEFENTSTEY) ZEITTFCITRIL

d BADEICRKREF>TLIAZEROPICROFSHILET, VSV RLTENTES

R U DN T, A NR X< o TnbE, Mz TEELTLEVWET L, bxod LIERFROG
WHRDONTIC, MY IRV DT LB T— g iiRoTLEINL LINLER A,
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Also, don‘t be afraid of making minor mistakes. It is impossible to have a live performance without making
any mistakes. Suppose you are making a presentation in your mother tongue, say, Japanese. Even then you

may misstate something, make unnecessary repetitions, have a slip of the tongue, and so forth.

Likewise, native speakers of English may make some language mistakes, while ... uhm ..., during a live
presentation in English. So practice a lot in advance, and on stage, do your best and don’t worry too much

about making minor mistakes.

3. Non-Verbal Communication
Finally, let us consider a little about non-verbal communication aspects of your presentation. Your gestures

or body language may convey a lot of information; sometimes much more than you expect.

For example, it may not be a good idea to stand still like this when making a presentation. This may give the
audience an impression that you are very nervous. Try to relax. You may want to move your hands naturally
like this. Natural movements of your hands and your body will make yourelaxed, and also make the audience
feel comfortable. Together with eye contact, natural movements of your hands and body will make your

presentation very natural and attractive.

< Some inappropriate gestures >

There are, however, some gestures that are not appropriate in your
presentations. For example, making a circle using your thumb and
forefinger may mean “money” in Japan, but not in western countries.
In some countries, such a gesture might suggest something very

inappropriate. So you have to be very careful.

Likewise, in Japan, pointing your forefinger to your nose may mean “myself’. In English speaking countries,
however, such a gesture simply means “nose”. Putting your hand on your chest would be more appropriate
in such a case.

It’s my It’s me.

nose.
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Similarly, pointing your finger to someone in the audience looks extremely rude in any circumstances. So if
you want to address a specific person in the audience, it would be a good idea to stretch your arm toward the
person with your palm up. So proper gestures will help make your presentation lively and attractive, while

inappropriate gestures might give the audience a very bad impression of you.

How

about you?
-
cript
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Summary
Well, let us wrap up today’s points.

Presentation is a mode of communication. You really have to try to communicate with your audience.
Therefore, don’t just read your draft, but talk to the audience. Proper use of your vocal features is very
important. You don’t have to speak very fast or pretend to be fluent, especially when making a presentation
in a foreign language. Just try to articulate very clearly. Further, try to use proper prosody, intonation, and

pauses. This will make your presentation very audience-friendly.

Eye contact is extremely important to establish a good rapport, or connection, with your audience. You are

not speaking into the air; you are speaking to people.

And finally, your gestures or body language are much more important than you may imagine. Proper gestures

not only relax you, but also make your presentation lively and interesting to follow.

Satoshi (voice): Peter. Are you ready now?

Peter: Oh yeah, ... ok..., give me another second... . Hmm.... Ok. Ok, I'm ready now, Satoshi.

Satoshi (voice): Ok. Take 245. Action!

Peter: Well, how was the lesson today? You are still nervous? I know. Everyone gets nervous in making a
presentation. The only way to reduce your tension is to take enough time to prepare and practice many, many,

many times. Ok, that’s all for today. Good luck, keep practicing, and see you next time!

Satoshi: Cut!
Peter: Phew...

Satoshi: Congratulations! You finally did it just before midnight. Well done. We can go home now.

N N N N N N U N N N N N N N N N N N N N N N N N N N N N N N N N N N N N N S S S

Further Tips (1)
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Scripts and Annotations (2 7 U 7 ~ & fi##t)

Hello everyone. I'm Jeff Gayman. Welcome to the “How to Make Yourself Understood” video series, Unit 14.
This is the last lecture of this video series. I hope you will enjoy it. Today, we are going to watch some samples

of actual presentations, from which we can learn many important tips for a good presentation.

1. Sample Presentation by an Undergraduate Student
First, let’s watch the introductory part of one of your sempars presentations. This was taken in an English 1
class. His topic was “the event that changed my life”. The speaker started his presentation by asking

questions first to attract his audience’s attention.

[ Sample A ]

Good afternoon, everyone. My name is Fumiyoshi Sasajima. Have you ever been to [any] foreign
countries? Which countries do you want to go? To tell the truth, I've been to England once. I stayed
there for only three weeks. But I'm sure that this experience influenced me very much. When I was
a high school student, I took part in a school project; “Studying in England.” Although there were a

lot of people who wanted to participate in it, I was lucky to be chosen as a member.

Although his pronunciation is not perfect, his presentation is still very attractive because he looks confident,
and he is trying to communicate with his classmates, maintaining eye contact, and talking carefully using
proper prosody, intonation and pauses. This presentation also employs some useful strategies we have

learned in this video series.

< Good Features >

Remember that when you talk, it is essential to clearly articulate important information. Specifically, in the
presentation we have just seen, the presenter did this by saying his name very clearly. This is very important
because what the audience wants to hear is this part, not this part. One of the typical mistakes which
Japanese students often make during self-introductions is to say their names very softly and quickly, which
is not appropriate, especially when you talk to non-Japanese listeners because they will not be familiar with

Japanese names.

My name is OOO

©]0]0)
\ important

information

I'm
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The speaker in our first sample presentation also uses body language properly, which helps the audience to

understand what he is talking about.

I've been to England once. I stayed there for only three weeks.

< How to start >
As we can see from this sample presentation, it is very important to start your presentation powerfully and

clearly. Here are some useful representative example phrases with which you might begin your presentation.

I'm here today to talk about ...
I would like to start my presentation by introducing ...

Today I would like to show you how ...

Again, how you start your presentation is crucial in order to get your audience interested.

D> FEHO 1 EARE, MO THEEBETT LB T —2a T 58A1%, #LUWESCOREE, BLWEELZRI A
LZMEEH Y FHA (B THREEEZ DR TIUEO N LRV E I R LWHEZE->TH, 7 7 ARXA—
FNOBERIIFEFEL THLH XV TL L D), L, BRETIZZATL L S e lARM 2058 - S0k - 30T
EHA LS T RERBAENT 2 2 LI RAEEE CTT, AR SOEFHE GERRGEOFEE, ma vy,
AIEF O[T FEHO—B P72 L) 1%, BREROPIMELMELHVIELETEET, LR T, £
DEENGBEE S T REMTH D L. TUDLFERPIMEBH T2 &I/ £, #RELT M
EWE LI ORGEFFRICR>TLEIDOTY, ZRTHE, EARICHEKEVWNEEZHELZELTH, EAR
VMR A LD L LTh, 009K IR T LT —a v 2952 LidHkER A, XEMICE
BREBRBRZDOMNTS, LT, Unit 6-Unit 10 THEAFLFIEIZES T, EHA L LIERORERFRZ
MET S, ZIUIRAIR 2R T,

> ELEVELHEEEZ T &, FREOWEENTELL, AFZ2EEL CHEZHYENRLMELHEEZ L
F9, ARTTORRIL, ECHRELET, LT (WO TO) SEFETORRITELE LT Ly v — 2k
LH5TLLEY, EDOLORT Ly vy —ZD L THEBT 2 —FDHEIL Lonh iz L, ME YK
LFAEZ LT 2L T, [HARZTHEAMEE L) LW FEEN, LT HEICOZRDY £7,
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2> ZOLET, KEOREREXTIE, MEFITEHLIFESR., BLAZDLENTS ' IO THRFETT LB T—va»
EATHOBRIE, ZOEPRBEETT, Ton Lo LENEOREEZEHL TH, BROFIELZDH DN
FTUNLEHXFIZENTEWZ L iTnb ) FH A, EFEOFERAEIZL D Sample AT LB T —3 3 Ui,
UTFORBEALTHNET, JiUud, TOETA VY =X TEALZ LTI,

a) BEEZ4L o THELEVTELTLS
— HEFEF, KDLTEHLWTWLWShET

b) PA4AVEY FEEBALTOTLS
- BHEFOIBERDDIENTEET

o T4V kR—2ay] ¥ THEI (F) 25FEFE-TLVS
— BHEFITE-T, BRLPTVELATY

FTRIE. AR Z L TTOT, LBy T—2a v OEIICESRLTEL T &N,
d FTFELNAELILRED (KL, FIREE)

e) SHLAZEETOMN FIFRT
) TI'm here today to talk about ...

2. Sample Presentation by a Graduate Student

The sample presentation we have just seen was by a freshman student, who is talking about a personal
matter: his experience in England. However, when you are a fourth year student, or a graduate student, it is
highly likely that you will present your own personal research in front of other professional researchers and
students with the same interest. Let’s next watch one such presentation. The speaker is one of your sempai
graduate students. She is talking about NPO activities for supporting the education of international children

living in Sapporo.

[ Sample B ]

Odori high school provides first language support — first language support. And then they teach
students’ first language, but they don’t teach subjects in their first languages. So ... I think ... it’s
not enough. Effective education support is to teach them subjects in their first languages, especially
at younger ages. Also I'd like to see an example of other countries [with] many immigrants and how
they provide effective education for immigrant children, especially by using NPO and university.
Please let me know if somebody knows about current effective educational support models in

England. Thank you so much for listening.

< gestures help >

First, her use of body language makes her presentation look very natural, and helps the audience to
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understand what she is trying to say. g

Foreign
Effective education support is to teach them subjects SRR

in their first languages, | especially at younger ages. |

You can see that her hand movement makes it easier to follow what she is saying.

< How to Finish Powerfully >
OK? Next, how to finish your presentation is also very important. Do not fade away. Rather, try to finish
powerfully, in order to give the audience a good impression of your entire presentation. Here are some sample

phrases which you could use to conclude your talk.

I would like to finish by emphasizing ...
I would like to finish by asking you to remember that ...
Finally, then, I would like to repeat the one main point I have talked about today ...

By using these concluding phrases, for instance, you can remind the audience of the point you would like to
make. Now, let’s watch our sample presentation once again and see how the speaker concludes her

presentation.
< By asking the audience for some information >

Please let me know if somebody knows about current effective educational support models in

England. Thank you so much for listening.

Notice that she closes her talk by asking the audience for information. This is actually appropriate here
because about one-third of the audience in this particular presentation are from England. In other words,
she adjusts her concluding remarks to the profile of her current audience, a good strategy in an actual

presentation situation.

TOTVLEBUT—va i, BEADEERERENTST-2HDTT, SELFTICBWTETHLREIZR D 80E
EFNTWET, UFRKRA - hER £,

a) TELTWBAAZR] & TRTF4—-So5—=2] RUVHILTWLWS
FELTWARNRIZ, FNEA ATV EEDIRT 4 — « ZU0 75— N MbbZ & T,
%, L0 EEKRNRA A—20WESTLE D
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b) ERZEZEZAATLDS
TR T—variE, MDA 2=r—varyThi I EEBVELBERTEELE, 20
TV BT = a F HURICEDAE O 772 6 2 3483 25 NPO OFE#) ) ([ZOW Tk ~_72 6 0
T9, —H T, ZOMEREOTERD 3 530 11X, FEiZA XU AL ORFEAESCHIEE T L,
fthL oD it C O Fp & F0 B\ XA A OB CF, BF L TFE. Please let me know if somebody knows
about current effective educational support models in England &, BRIZEE LT CWET, F
RDOEHYAZE, HEFOTOT7AIIEDLETIRLTVS L TH LT

o) MEHELEDLIELY
THROT VBT —vasid, 2AZEAKDVET] L) XAy bB—VITRETT, MEFITE
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51) I would like to finish by emphasizing ...

3. Question and Answer Session
In actual conference presentations, the next step would be a question-and-answer session following your

presentation. This session is extremely important because it’s the time when you as the speaker and your
audience actually interact. Also, since the question-and-answer session comes at the very end of your
performance, how you deal with the questions and comments from the audience will strongly affect the

impression of your entire presentation. So let’s watch one example.

[ Sample B — Question and Answer Sessions ]
Question: What Odori high school is doing is different from what your NPO is trying to do.
Is that correct?
Answer: Yes, it’s a little bit different. It’s different, yeah, because this NPO has been
providing education in their first languages, and also using the second language,
Japanese. And if the students don’t understand the subject in Japanese, we will

teach, ah, the NPO will teach the subject contents in their first languages.

As you can see, your sempai is handling the question pretty well. She is trying to answer the question
accurately and sincerely, while at the same time, maintaining eye contact and using her hands naturally. In
this way, she is maintaining a connection with the audience. So, it’s always essential to “talk” to the audience.
You should remember that a presentation is not just reading, but rather a mode of communication between

you and the people whom you are talking to.
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4. Sample Presentation by a Native Speaker of English

OK. Next, let’s watch our final sample presentation for today. The topic is “Places to visit in Hokkaido”.
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< Introduction >
Good afternoon. I believe everyone agrees that Hokkaido has many attractive tourist spots. Today,
out of the many travel destinations within Hokkaido, I would like to recommend the following three

places, in order of travel time required from Sapporo: Otaru, Hakodate, and eastern Hokkaido.

< Body 1>

First of all, let’s take a trip around the Otaru area. This area is small enough to enjoy in a day or
two, and it’s easy to move around even without a car. Especially, the Otaru canal area has many
interesting places to visit, among which are the Otaru Music Box Museum and glass factory shops.

Fresh seafood is also something you shouldn’t miss there.

< Body 2 >
Second, Hakodate, about four hours away from Sapporo by train, is a good place for those who would
like to see historic sites and buildings. I strongly recommend going to the top of Hakodate Yama

mountain at night, from which you can fully enjoy one of the best three night views in Japan.

< Body 3 >

Finally, eastern Hokkaido, including Akan, Mashu, and Kussharo Lake areas, is the farthest away.
If you go there, you may need a car to get around. However, this place is worth visiting, since the
natural environments in the area look completely different from those in Honshu and even from the

nature in the Sapporo area.

< Question-and-Answer Session>
As I presented above, Hokkaido has many enjoyable spots worth visiting. OK, now, I can take

questions if you have some.

Question: Yes, I have two questions. Is it difficult to see around the eastern Hokkaido

without a car? And my second question is, what food do you recommend in Hakodate?

OK. Let me answer your second question first. What food do I recommend in Hakodate? Well, there
are lots of great places to go and eat in Hakodate, and the seafood especially is very nice down there.
But funnily enough, my favorite place is a hamburger shop which sells beautiful hamburgers, some
of the most beautiful I've ever tasted. And so that would probably be my number one

recommendation.

As for your first question, “do you need a car to get around eastern part of Hokkaido?”, ah, well,
there are many areas in eastern part of Hokkaido which can be reached by public transportation. So

if you don’t have a car, don’t worry. However, in some cases if you do have access to a car, then I
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would recommend it, because it could save you a lot of time. OK, any other questions? No?

< Conclusion >

Well, if there are no more questions, I would like to finish my presentation by emphasizing this.
Hokkaido has a lot of natural surroundings and interesting cultures which you may not find in other
places in Japan. So while you are a Hokudai student, please take this wonderful opportunity you

have to get out and see as much of this beautiful island as you can. Thank you.

< Good Characteristics: well-organized structure >
OK. How was it? So, let’s quickly review some good characteristics of this presentation. First, it contains an

introduction with a thesis statement.

... out of the many travel destinations within Hokkaido, I would like recommend

the following three places.

Second, the main body of the presentation contains three specific examples in the relevant order, and third,

it finishes with the concluding statement which contains a strong message.

Well, if there are no more questions, I would like to finish my presentation by
emphasizing this. Hokkaido has a lot of natural surroundings and interesting

cultures which you may not find in other places in Japan. So while you are a Hokudai
student, please take this wonderful opportunity you have to get out and see as much of

this beautiful island as you can.

In other words, this presentation is characterized by a well-organized essay structure.

Introduction

Thesis statement
Main body

First of all,

Second,

Finally,
Conclusion

with a strong message

< Good Characteristics: effective use of visual aid >

Next, visual aids are used effectively.
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I strongly recommend going to the top of Hakodate
Yama mountain at night, from which you can fully

enjoy one of the best three night views in Japan.

Additionally, it also avoids one of the most frequent mistakes in presentations which is to put too much
information on one slide. For example, if you were to put the same full sentences which you speak on the
slide, your slide would look too crowded and the audience might focus on reading the sentences on the slide,
instead of listening to you, the speaker. In this way, visual aids, specifically, your presentation slides, are not
your manuscript to read. Simple phrases and visually attractive layouts will be extremely important for

making your presentation slides appealing.

Eastern
Hokkaido

)

Finally, eastern Hokkaido, including Akan, *mystic lake areas
Mashu, and Kussharo Lake areas, is the farthest *unique wild animals
away. If you go there, you may need a car to get T %
around. However, this place is worth visiting, /
since the natural environments in the area look
completely different from those in Honshu and e e LI
even from the nature in the Sapporo area iy i
Around these beautiful and ~ ded‘- g
you might have a chan CYO‘N BN ™
Too
foxes, or even deer.

a) BMEBLTEEICH - -EIIERZLDOT
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Simple and Attractive
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General Summary

OK, so, how was today’s lesson? Since this is the last unit in this video series, let’s briefly overview the

essential points of making yourself understood in English.

< to express yourself >

First, when you express yourself in English either by writing or through oral presentations, not only
grammatically accurate sentences, but also a clearly organized structure are essential. Secondly, in an oral
presentation, prosody, intonation, and pauses are crucial. You do not have to sound like a native speaker, but
you should try to speak very clearly. Finally, always keep in mind that the main player in your essay writing
or in your presentations is the reader or the audience. Keep trying to make your writing reader-friendly, and

to make your presentation audience-friendly.

1. clear structure
2. proper use of prosody, intonation, and pauses

3. the main player is your reader/audience

These are the most fundamental keys to making yourself understood in writing and through presentations

in English, as well as in Japanese.

Jeff: Well, this concludes our lecture series “How to make yourself understood”.
Atsushi: We hope you enjoyed the lectures.
Tuti: Good luck, keep working hard.

Satoshi: And see you around. Good bye for now.
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Unit 14 Learning from Real Presentations
& General Summary

Further Tips (1)
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Further Tips (2)
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How to Make Yourself Understood
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